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REVIEW OF THE NATURAL SCIENCES BREADTH AREA (CATEGORY B)

UNIVERSITY GENERAL EDUCATION COMMITTEE

JUNE 5, 1997

The General Education Committee is charged with a five-year review of the General Education Program, approximately a fourth of the program being reviewed in years one through four, and the overall program in the final year.  This review commenced a new five-year cycle (1996-2001) with the review of the Natural Sciences Breadth Area (Category B), in addition to a small number of courses missed in the last category review held in AY 1994-95.  This report contains four sections:

I.    Summary of AY 1996-97 review process (p. 1)

II.   Review of Natural Sciences (Category B) courses (pp. 1 - 11)

III.  Review of physical education and humanities courses missed in AY 1994-95 review (pp. 11 -12)

IV.  Recommendations to the Faculty Senate (p. 13)

I.
SUMMARY OF AY 1996-97 REVIEW PROCESS

As in the AY 1991-96 review cycle, the Committee focused on reviewing the compliance of courses with G.E. requirements for the various categories and the consistency, quality, and coherence of the courses, particularly among those offered in multiple section format.  The same review format was used as in the previous cycle, and again the Committee interpreted its mandate to include facilitating a comprehensive faculty and department-based review of courses in the different categories.  The review used a snapshot approach:  all sections of Category B courses taught in the Fall quarter, 1996 were analyzed, if possible.  Where a course was not offered in the Fall quarter, the review material was to be forwarded to the instructor(s) of the course the last quarter it was offered (with a few exceptions the materials submitted were from the preceding spring or winter quarters).

Instructors were asked to complete a questionnaire which was based on the original form for justifying each G.E. course.  The questionnaire asked instructors to explain how their course sections continue to meet the established G.E. objectives and to comment on the objectives themselves.  Additionally, instructors of all course sections were asked to assemble a portfolio of information on the course, to be forwarded upon completion to the department chair.  The portfolio was to include (1) the completed course questionnaire, (2) copies of the midterm(s) and final examinations, and (3) the course syllabus, hand-outs, assignment sheets, and other appropriate course materials.  If an instructor taught more than one section of a specific course, only one course portfolio was requested from that instructor for all sections taught.  Department chairs, or School Coordinators as appropriate, were responsible for ensuring that each section portfolio was complete.

Department faculty were then asked to review the section portfolios for each G.E. course taught by the department and to discuss in a department meeting the consistency, quality, and coherence of each course, with special emphasis on consistency among sections. Department chairs or School Coordinators were asked to prepare a summary of the departmental review, addressing each of the questions on the questionnaire and evaluating the consistency among course sections in responding to each of these questions.  The General Education Committee reviewed instructor portfolios and departmental/School reviews, paying particular attention to consistency in meeting objectives by different sections of the same course.  

II.
REVIEW OF NATURAL SCIENCES (CATEGORY B) COURSES

CATEGORY B-1.  MATHEMATICS

Upon completing the mathematics component of the general education program, students should have acquired substantive skills in quantitative and abstract reasoning and in the use of mathematics as a computational an analytic tool.  Based on the student’s interests, academic goals, and score on a placement examination, five course options are available.  It should be noted that the mathematics courses below are cross-listed as both Basic Skills Category (A-3) courses and Natural Sciences Breadth Area (B-1) courses.  In the second category, in addition to satisfying the Basic Skills criteria, they are also required to satisfy Breadth Area criterion “1-b”, “To explore the philosophical presuppositions and examine the social and historical context of scientific developments within the natural sciences.”

MATH 110, COLLEGE ALGEBRA:  As a course in the basic skills category, MATH 110 has a clear focus: to teach students the skills in college algebra, with topics such as polynomial, rational, exponential and logarithmic functions, simultaneous equations and elementary operations with matrices.  The department dictates the text and content of the course across sections, 15 of them in the Fall Quarter, 1996, from which the review portfolios were obtained.  Assessment methods are typically homework, graded or not, quizzes and exams, although the number of these assignments varies from instructor to instructor.  Questions on the quizzes and exams are almost always problem‑solving in nature, thus appearing appropriate for the content and level of the course.  Of all the syllabi, none specify course objectives (two give a one‑sentence description of the course).  Additionally, the Mathematics section criterion “1-b” does not appear to be addressed in the courses.  From the materials submitted, the Committee recommends that the course be recertified as a Natural Sciences Breadth Area course (see “Category comments and recommendations below”).     

MATH 115, THE IDEAS OF MATHEMATICS:  Math 115 deals with discrete mathematics, including topics such as set theory, counting, and probability.  A multiple‑section course (three sections in the Fall 1996 quarter), MATH 115 has its major topics determined by the department and uses the same text in all sections.  The syllabi of the three sections in the Fall 1996 Quarter are very similar, both in terms of the content of the course and the sequencing of the topics.  Therefore, consistency is assured.  Assessment methods are typically quizzes and examinations, in the problem‑solving format.  The questions appear to match the topics closely, offering a comprehensive evaluation of students' performance, and seem appropriate for the level of students involved.  However, the course does not appear to address the Breadth Area criterion “1-b”.  Additionally, none of the course syllabi stated course objectives.  From the materials submitted, the Committee recommends that the course be recertified as a Natural Sciences Breadth Area course (see “Category comments and recommendations below”).     
MATH 120, PRE‑CALCULUS MATHEMATICS:  This course prepares students for calculus, thus concentrating on topics such as trigonometric functions, complex numbers, and vectors.  The text and content of the course are determined by the Department across its four sections in the fall, 1996.  Assessment takes the form of homework, quizzes, and exams, in the problem‑solving format, and appears closely related to the content of the course.  There is no statement of course objectives in any of the syllabi.  One instructor, in his questionnaire, offers a detailed account of how he addresses the criteria for Natural Sciences Breadth Area, particularly criterion “1-b”. Based on the materials submitted, the Committee recommends that Math 120 be recertified as a Natural Sciences Breadth Area course (see “Category comments and recommendations below”).
MATH 192, METHODS OF CALCULUS: From the materials submitted, Math 192 clearly presents a thorough treatment of calculus, as required.  Students are assessed by homework, quizzes, and exams in the typical format of mathematics problem‑solving.  One section was taught in the spring, 1996, such that there are no consistency concerns across multiple sections; however if more than one section is taught it is imperative that the department ensure that coverage is consistent.  The instructor questionnaire notes that "This course is particularly suited to the natural Sciences Breadth area, since it not only teaches valuable mathematical skills, but is [also] specifically aimed at teaching applications of calculus."  She further states her belief that neither Criterion "A" in this category, "scientific method," is applicable to this course and makes no reference to criterion "1-b."  Specific course objectives are not stated in the syllabus.  Based on the materials submitted, the Committee recommends that the course be recertified as a Natural Sciences Breadth Area course (see “Category comments and recommendations below”). 
MATH 211, BASIC CONCEPTS OF CALCULUS:  With its text and topic coverage dictated by the Department across its five sections in the Fall, 1996, Math 211 deals, as its title indicates, with basic concepts of calculus, offering students "an understanding of the concepts of limit and continuity, the basic rules governing differentiation and basic applications of the derivative."  As a Basic Skills Category course, Math 211 appears to meet its objectives well, particularly by its combination of skills and reasoning.  Assessment methods are typically homework, quizzes, and exams, in the format of problem‑solving, and the questions frequently relate to other areas of natural sciences and real life situations.  As a Natural Sciences Breadth area course however, Math 211 does not appear to meet criterion “1-b”.  One instructor acknowledges this fact, but the others do not comment on it.  It should also be noted that of the five syllabi available for review, only one states the objectives of the course.  Based on the materials submitted, the Committee recommends that the course be recertified as a Natural Sciences Breadth Area course (see “Category comments and recommendations below”).   

CATEGORY COMMENTS AND RECOMMENDATIONS
Natural Sciences mathematics courses appear to effectively and rigorously provide the expected instruction in mathematics skills.  As noted above however, the courses are cross-listed as both Basic Skills courses (Category A-3) and Natural Sciences Breadth Area courses (B-1), and for the latter are supposed to satisfy both the basic skills criteria and Natural Sciences criterion “1-b”, “To explore the philosophical presuppositions and examine the social and historical context of scientific developments within the natural sciences.”  The courses herein reviewed do not generally appear to satisfy criterion “1-b”.  The review further showed that for the most part, course syllabi do not state objectives which will tell students the specific learning outcomes that the courses can be expected to impart.

Following from the preceding observations, the Committee recommends that:

(a) The department identify and attempt to institute changes which will help satisfy criterion “1-b,” for example, assign a reading or readings that will familiarize students with philosophical presuppositions and social and historical context of scientific developments within the natural sciences (the department should consult with the AY1996-97 Natural Sciences Committee representative for guidance);  

(b)  Courses state objectives in their syllabi which will clearly inform students of the learning outcomes they can expect to derive from a course (see Recommendation No. 2, p. 13).

CATEGORY B-2.  LIFE SCIENCES
Life sciences courses shall emphasize a knowledge of the life forms in nature, the rules governing their ecology, the experimental basis for current knowledge and future exploration in the life sciences area, and the impact of scientific and technological developments in the biosphere.  Four options are available:

BIOL 100, TOPICS IN BIOLOGY:  This is an introductory course designed to provide a broad understanding of what biology is and how it impacts our daily lives.  According to the questionnaire, the course requires no previous biology or chemistry background and the lecture text and the laboratory manual are chosen at an appropriate level.  Both lecture and laboratory devote time for students to understand and use scientific method to obtain, evaluate, and interpret information from their own experiments.  The lecture describes how scientific methods allow us to make discoveries and how these discoveries leads to further scientific discoveries.  The lecture and laboratory emphasize the diversity of life at several levels of organization from cellular to ecosystem.  In the laboratory, students learn to use microscopes to prepare slides, use equipment for quantitative measurements, perform experiments and analyses on molecules, cells, tissues, and organisms of both plants and animals.  Students gain an understanding of the relationships of organisms and humans within the environment.  According to the questionnaire, the basic general education skills in computational, written, and oral communications are reinforced.  Oral communication exercises are limited due to a large lecture format but are adequately covered in the laboratory. The syllabus did not state course objectives.  Additionally, the syllabus did not state office hours, which should be included.  From the materials submitted, the Committee believes that this course satisfies category requirements, and recommends that it be recertified as a G.E. course.  

BIOL 200, BIOLOGY OF THE CELL:  This course provides an understanding of the fundamental processes of living organisms and their interactions with the environment.  Life is addressed in its most fundamental level at the cell.  The technology of science is considered in an historical perspective and examined through hands‑on application.  The classical and recent experiments in cell biology are examined.  Students examine the process of science, effects of scientific finding, and how progress in scientific thought is linked to advances in technology which influences further development of ideas.  The laboratory takes students through various exercises that introduce them to scientific inquiry by solving biological questions.  Students gain experience in using scientific instruments as well as in practicing computational, analytical, and critical thinking skills by preparing written laboratory reports.  The lecture examinations require students to demonstrate ability in writing skills, interpretations of biological phenomena in short answers, and answering objective questions.  Oral communication exercises are limited due to a large lecture format but oral communication and computational are addressed in the laboratory.  No course objectives were presented in the syllabus.  Neither were office hours indicated; these need to be stated.   Apart from these points, from the materials submitted the Committee believes that this course satisfies category requirements, and recommends that it be recertified as a G.E. course.

BIOL 250, BIOLOGY OF ECOSYSTEMS:  No materials were submitted for this course, and the department has requested that it be removed from the G. E. program.

HSCI 120, HEALTH AND SOCIETY: AN ECOLOGICAL APPROACH:  This course is described as an introduction to the nature and function of health in society through the study of the fundamental concepts of living systems and their implications in the process of health and illness in humans.  The course introduces the students, briefly, to scientific methodology and measurement techniques (appropriate to the measurement of human health).  While the general approach of the course encompasses an ecological perspective, the majority of the material appears to focus on health promotion for the individual.  The text and laboratory exercises appear appropriate for a lower division general education elective.  The laboratory exercise Manual has been custom tailored to the course and appears to meet the course objectives, as listed in the syllabus.  The examinations are objective, mostly multiple choice tests, but students are required to do a number of writing assignments as part of the lab.  These lab assignments appear to fulfill the requirement that breadth area courses encourage the development of students' basic writing and computational skills.  The laboratory exercises also require observation and are directed toward developing students' critical thinking regarding the application of scientific knowledge to health related issues.  From the materials submitted, the course appears to meet the requirements of its category and is recommended for recertification as a G.E. course.
CATEGORY COMMENTS AND RECOMMENDATIONS
The three life sciences courses for which materials were submitted satisfactorily meet the requirements of the category.  Based on the individual course reviews and observations, it is recommended that:

(a)  BIOL 250 be removed from the G.E. program at the request of the department;

(b) Courses state objectives in their syllabi which will clearly inform students of the learning outcomes they can expect to derive from a course (see Recommendation No. 2, p. 13).

CATEGORY B-3.  PHYSICAL SCIENCES
Physical Sciences courses provide instruction in the fundamental rules governing matter in the universe, the methodology by which these rules are studied, and the consequences of the scientific and technological development of the physical sciences.  The courses are to be taught at an introductory level and provide a breadth of knowledge concerning a major area in the physical sciences while incorporating supportive facts and concepts from the other major areas in the physical sciences.  They are to include a three-hour laboratory experience reinforcing the experimental basis for scientific inquiry in the physical sciences.  Nine options are available in the physical sciences category, including courses in chemistry, geography, geology, and physics: 

CHEM 100, CHEMISTRY IN THE MODERN WORLD: This course is designed to provide a broad overview of the use and value of chemistry in modern society, aimed toward students who “have no high school background in the subject.”  In the 1992 Natural Sciences review the Committee “call[ed] attention to this statement in light of three years of science required for admission to the university,” the intent apparently being to encourage the Department to consider whether the course is properly described in the University bulletin.  In response to a query by the Committee, the Department Chair stated that the course description has been retained because the Department has found that students frequently evade chemistry classes in high school and many indeed have no background in the subject.  For the present review, the Department Chair’s questionnaire stated that the course and laboratories are always taught by a single instructor, thus ensuring consistency and coherence in course content.  Information in the course materials clearly provided students the fundamental information on course content and requirements, but did not state course objectives as they pertain to general education purposes and learning outcomes.  Otherwise, from the materials submitted this course appears to satisfy category requirements and justifies recertification as a G.E. course.
CHEM 205, FUNDAMENTALS OF CHEMISTRY I: GENERAL CHEMISTRY:  This course offers a basic introduction to a broad range of physical scientific principles.  The course gives an introduction to the history of chemistry.  Students gain a basic understanding to the topics of measurements, basic concepts of matter, atoms, compounds, gases, nuclear chemistry, the periodic table, language of chemistry, states of matter, solutions, acids/bases, oxidation/reduction, and kinetics.  Students gain an appreciation for the scientific method and its approach in the lecture and laboratory.  An adequate amount of critical thinking, scientific observations, and quantitative computational skills are given in both the lecture and the laboratory.  The laboratory experiments were found to be compatible with the materials covered in the lecture.  In the laboratory, students gain experience in using scientific instruments as well as practicing computational, analytical, and critical thinking skills in the form of written laboratory reports.  In the lecture, students gain further experience in problem solving and quantitative computational skills in homework and examinations.  According to the questionnaire, the consequences of scientific and technological development of the physical sciences and chemistry were not emphasized except in the area of nuclear chemistry.  The Chair's questionnaire stated that the materials covered in the two lecture sections were coordinated among the two instructors.  From the materials submitted, the Committee believes that this course meets the category requirements and should be recertified as a G.E. course.

CHEM 215, GENERAL CHEMISTRY I:  ATOMIC STRUCTURE AND CHEMICAL BONDING:  This course covers stoichiometry, atomic and molecular structure, chemical bonding, states of matter and solutions.  The course is designed primarily for the student majoring in the biological or physical sciences.  Materials were submitted for the two sections of the course taught by different instructors in the fall quarter.  The Chair's questionnaire stated that the content of the two lecture sections is coordinated among the two instructors.   Text and lab manuals were the same, while course coverage and examinations were very similar.  The Chair's questionnaire further stated that mathematics, writing and analytical thinking are emphasized in lecture and laboratory.  This is corroborated by the content of the examinations and the lab manual assignments.  From the materials submitted, the Committee believes that this course is consistently presented across sections, fulfills the requirements of its category, and should be recertified as a G.E. course.
GEOG 103, PHYSICAL GEOGRAPHY: This course is designed to integrate fundamental knowledge of the sciences such as geology, climatology, meteorology, botany, chemistry, physics, etc., in order to understand their impact on human activity.  The department provided a comprehensive packet of supportive information (e.g., lecture notes, syllabi, workbooks, etc.) which demonstrated the consistency between various sections of the course.  Information provided to the student appeared to provide the fundamental information on course content, but did not state objectives that address its relationship to general education and learning outcomes.  The complete nature and type of data provided clearly support the recertification of the course as part of the G.E. curriculum.

GEOL 101, PHYSICAL GEOLOGY: This course is designed to assist students in understanding the tools and methodologies of natural sciences, to provide the student with the most important results of scientific inquiry, and to assist the student in becoming conversant with major consequences of scientific and technological developments.  Documentation provided by the department supported that the course topic and content are appropriate.  Although the departmental questionnaire provided objectives and outcome assessment measures, the syllabus did not specify these goals or objectives.  Information provided to the student appeared to provide the fundamental information on course content, but failed to address its relationship to general education and learning outcomes.  These aspects of the syllabus materials should be addressed.  From the materials submitted, the course meets the general requirement for its category and should be recertified as a G.E. course.

PHYS 100, PHYSICS IN THE MODERN WORLD: This is an introductory course geared toward non‑science majors.  The syllabus gives a detailed list of topics, indicating that a wide variety of topics within physics are introduced.  The instructor points out that an effort is made to discuss social implications of scientific ideas and discoveries, and that a new text has been adopted that emphasizes the connection between the theory and modern life.  The laboratory is integrated with the lecture, and provides reinforcement of the ideas presented in lecture.  Instruction is provided in the use of the scientific method, primarily through the laboratory component.  The lab manual provides basic instruction about hypothesis testing and experimentation, as well as providing the student with the materials for the weekly labs.  While computation is kept to a minimum in this course, basic mathematical skills are reinforced in the laboratory component.  Critical thinking skills are reinforced through homework problems that require the student to apply physics concepts to new situations, and through the labs, which require the student to analyze the results of their experiments.  Additionally, written communication skills are sharpened through the writing of lab reports, and oral communication skills are reinforced in discussions with lab partners.  From the materials submitted, the committee believes that this course meets the category requirements and should be recertified as a G.E. course.  

PHYS 103, DESCRIPTIVE ASTRONOMY:  This is an introductory course for non‑science majors.  The syllabus, questionnaire, lab manual, and exams reveal coverage of a range of topics in astronomy.  According to the questionnaire, the course provides the student with the perspective of a developing science, and reveals the development of the scientific method over 2000 years.  Thus, the course meets the requirement of examining the social and historical context of scientific development.  The laboratory component, whose topics parallel those of the lectures, gives the student opportunities to complete basic experiments (generally involving various measurement techniques in astronomy).  However, the scientific method does not appear to receive the emphasis that it does in the labs for the other courses in this category.  Computational and critical thinking skills are reinforced in the course, and completing the lab component sharpens writing skills.  From the material submitted, the committee believes this course meets the category requirements and should be recertified as a G.E. course.

PHYS 121, BASIC CONCEPTS OF PHYSICS I:  This is the first course in a three course sequence for students majoring in life sciences, presented without an emphasis on calculus. The syllabus clearly outlines the topics within classical mechanics that are to be covered on a weekly basis.  The laboratory is integrated with the lecture, and provides reinforcement of the ideas presented in lecture.  Instruction is provided in the use of the scientific method, primarily through the laboratory component.  Critical thinking skills are reinforced through homework problems that require the student to apply physics concepts to new situations, and through the labs, which require the student to analyze the results of their experiments.  Mathematical skills are sharpened as they are applied to the majority of the problems assigned as homework and on the exams.  Written communication skills are reinforced through the writing of lab reports.  From the materials submitted, the committee believes that this course meets the category requirements and should be recertified as a G.E. course.

PHYS 221, GENERAL PHYSICS I:  This is the first course in a three course sequence for science majors.  This course differs from Physics 121 primarily in the mathematical presentation of the material.  This course makes much more extensive use of calculus and is designed for the student with excellent mathematical preparation.  The laboratory is integrated with the lecture, and provides reinforcement of the ideas presented in lecture.  Instruction is provided in the use of the scientific method, primarily through the laboratory component.  Critical thinking and mathematics skills are reinforced through the homework problems and the labs, which require the student to analyze the results of their experiments.  Written communication skills are reinforced through the writing of the lab reports.  From the materials submitted, the committee believes that this course meets the category requirements and should be recertified as a G.E. course.

CATEGORY COMMENTS AND RECOMMENDATIONS
The courses in this category well meet requirements and appear to be effectively provided.  Based on the individual course reviews and observations, it is recommended that Departments ensure that all courses state objectives in their syllabi which will clearly inform students of the learning outcomes they can expect to derive from a course (see Recommendation No. 2, p. 13).

CATEGORY B-4.  SPECIAL TOPICS IN SCIENCE AND TECHNOLOGY
The 2-unit courses in this section should create an awareness of the importance of the natural sciences to a modern technological society through the examination of an important current issue from a perspective that relates scientific principles to the societal impact of the problems under examination.  The courses focus on analysis of scientific issues as they impact society and thus do not emphasize experimental or quantitative aspects of the natural sciences, nor do they require lab sections.  Four course options are available.  The courses are supposed to be taught in the small lecture format, with laboratories optional (see Natural Sciences criterion 4-a).  However, as is seen in the following reviews, the small lecture format requirement is not being met. 

BIOL 216, GENETICS AND SOCIETY:  This course is designed to create an awareness of the importance of genetics to a modern technological society through the examination of the technology of genetic engineering, ethical considerations in gene therapy and genetic analysis and related legal issues.  Course materials provided by the department support that the course topic and content are appropriate, however several areas of serious concern were noted.  Primary concerns were raised by the nature and type of syllabus provided to students.  The course syllabus indicated that no final examination would be given in the course, however materials provided included a final examination as well as a study guide for the final.  Further, the course objectives had to be abstracted from an introductory text on the syllabus rather than clearly indicating them to the students.  Although reference was made to a "standard A, B, C, scale," students were not provided a clear and concise statement of how the course grade was to be computed.  For example, no information was provided in the syllabus regarding the criteria that would be used to evaluate the course term paper.  Much of the discussion which attempted to link the course with other goals of the General Education Program (e.g., basic skills) did not provide information on assessment procedures.  Further, no discussion was provided on the relationship between the range of assessment procedures and how those procedures are used to determine that students have mastered the content and competencies specified in the relevant General Education Criteria.  The course fails to meet the Special Topics in Science and Technology criteria regarding class size and format.  Seventy‑one students were enrolled in this course in the fall of 1996.  Based on the materials submitted, the course is recommended for recertification as a G.E. course, but the Committee notes that the large lecture format is contrary to the stated requirements for the course (see Category comments and recommendations below).  

BIOL 217, BIOLOGY OF SEXUALLY TRANSMITTED DISEASES:  This course is designed to create an awareness of the importance of biotic interactions, technological advances, and scientific developments with respect to human sexually transmitted diseases and their impact on human existence.    Materials provided by the supported that the course topic and content would be appropriate, however several concerns were noted.  Although the syllabus provided a course description, course objectives were not specified.  Further, only one of the two instructors of the course submitted materials for review.  Therefore, it was not possible to compare course content in the two sections.  The discussion which attempted to link the course with other goals of the General Education Program (e.g., basic skills) did not provide information on assessment procedures.  Further, no discussion was provided on the relationship between the range of assessment procedures and how those procedures are used to determine that students have mastered the content and competencies specified in the relevant General Education Criteria.  The course fails to meet the Special Topics in Science and Technology criteria regarding class size and format.  On average 50 students were enrolled in each of the three sections of this course in the spring of 1996.  Based on the materials provided, the course is recommended for recertification as a G.E. course, but the Committee notes that the large lecture format is contrary to the stated requirements for the course (see Category comments and recommendations below). 
CHEM 105, CHEMICALS IN THE ENVIRONMENT:  This course deals with current issues of air, water, and soil pollution, waste management and household chemicals, cosmetics and other chemicals,  and their social impacts.  Questionnaires, syllabi, and related materials were submitted for two full-time faculty teaching the course.  A part-time instructor also taught the course in the fall quarter but no materials were requested or submitted of the individual as such “departmental duties” are not part of the employment terms for part-timers.  The Chair questionnaire states that the part-time instructor’s approach is similar to that of the other two faculty, however.  The Committee would emphasize that in the absence of part-time instructor materials, it is important for the Department to ensure that coverage and rigor of such instructor’s section or sections is consistent with those of full time faculty.  The full time faculty make use of the same text, and from the materials submitted appear to provide comparable course coverage.  The syllabi and related materials present clear explanation of course requirements and expectations, although there is no statement of course goals or objectives with respect to student learning outcomes.  Although originally instituted as a seminar, the course has expanded to large-lecture size with a 72-student cap which it is reported is regularly reached.  In response to the large enrollments, one instructor utilizes multiple choice mid-term and final exams, both of which offer a bonus written question.  The other instructor utilizes shorter mid-term and finals based mainly on short answer questions.  Both instructors require a short paper whose requirements suggest that they serve to build written communication and critical thinking skills.  From the materials submitted, the Committee believes the material of this course is appropriate for its section and that it should be recertified as a G.E. course, but notes that the large-lecture format clearly is contrary to the stated G.E. size requirement (see Category comments and recommendations below). 

CSCI 121, COMPUTER TECHNOLOGY AND PEOPLE:  This course serves as an introduction to computer technology and examines the impact and implications of the computer on modern society.  Questionnaires, syllabi, and related materials were submitted for three faculty teaching the course.  The syllabi document consistency among the sections.  All of the instructors give course descriptions and a weekly listing of topics that a very similar.  Two of the sections require a 3‑5 page paper, while the third requires two 2‑3 page papers.  The course clearly meets the criteria of a Special Topics course in that it focuses on scientific technology and its impact on society.  As a result experimental and quantitative aspects of the natural sciences are not emphasized.  However, critical thinking skills are emphasized throughout the course, and critical thinking and written communication skills are reinforced through the papers required in all of the sections.  The course fails to meet the Special Topics in Science and Technology criteria regarding class size and format.  The criteria for courses meeting this objective states that courses "shall be in a small lecture/discussion format".  One of the instructors notes on the questionnaire that "Now I have over 60 in my classes and the amount of student interaction is reduced when class size is increased."  From the materials submitted, the Committee believes that this course is appropriate for its section and should be recertified as a G.E. course, but notes that the large lecture format is contrary to the stated requirements for the course (see Category comments and recommendations below).

CATEGORY COMMENTS AND RECOMMENDATIONS
In terms of their purposes and content, the four courses fully meet the content requirements of this category and appear to be interesting courses fully relevant to the natural sciences general education of students.  But as noted in the individual reviews, none of the courses meets the category requirement to be taught in the small lecture format.  A creeping tendency to exceed small-lecture size was noted in the previous Natural Sciences review (1992), and clearly the problem has worsened since then.

Following from the preceding observations, the Committee recommends that:

(a)  The School Curriculum Committee address and seek to resolve the problem of failure of the courses to meet the small-lecture format requirement (see Recommendation No. 3, p 13) 
(b)  Courses state objectives in their syllabi which will clearly inform students of the learning outcomes they can expect to derive from a course (see Recommendation No. 2, p. 13).

CATEGORY B-5.  INTEGRATIVE CAPSTONE IN THE NATURAL SCIENCES  
Integrative capstones are to provide students with an understanding of the interrelationships among disciplines and their applications to contemporary complex environments.  Courses will integrate, develop, and explore the implications of the skills and knowledge acquired in the lower division courses, in effect providing a culminating experience in each school by building upon that knowledge and those skills taught in the lower division General Education courses.  In so doing, as with the upper division electives, the Integrative Capstone courses are expected to provide a higher level of analysis than lower division courses.  Seven options are available in this category:

NSCI 300, SCIENCE AND TECHNOLOGY:  This course is designed to help students understand the relationships between science and technology, their impacts on society and society's impact on them, and to enable students to apply knowledge and skills gained to solve real-world problems involving integration of knowledge from various disciplines within and beyond natural sciences.  From the syllabus and materials provided, the content and level of the course appear appropriate for a capstone.  The course and instructor are to be noted for the serious effort to involve students interactively rather than passively and to incorporate oral communication and written assessment in grading materials despite the course being a large-lecture class.  The course utilizes both individual and team-based work, student assessment of team members on oral communication participation in their team assignments, and regular (every class) short written responses to a question posed by the instructor at the beginning of the class on the assigned reading and at the end on the lecture.  Depth of these assignments is limited by the size of the class and lack of student assistants, but they would appear to embody a conscientious effort to attain capstone goals of developing basic and advanced skills.  The syllabus does not state course goals in relation to student learning outcomes, although the instructor’s questionnaire explains at some length what these are and how the course attempts to meet them.  Based on the materials provided, the course satisfies the category requirements and should be recertified as a G.E. course.

NSCI 310, THE ENVIRONMENT AND HUMAN SURVIVAL:    This course examines the interactive effects of biology, science, technology and human culture.  The approach to understanding modern environmental problems is both historical and scientific.  The course begins by reviewing the scientific method as the basis of empirical knowledge, and then integrates knowledge students have gained from lower division courses in both the natural and social sciences to give them a broad view of environmental ecology.   The text and class materials appear appropriately challenging for an upper division capstone course.  The lectures, tests and optional writing assignments appear to be carefully crafted to meet the objectives of the course.  The objective tests include questions that go beyond the recitation of factual material and require the students to think critically and integratively.  The writing assignments are based on a reading list and are optional extra credit, although they are completed at the time of the final examination.  The instructor reports that in the past the writing assignments were required; since they became optional, approximately 70% of students choose to complete them.  It is unfortunate that the writing assignment, which appears to be creative and challenging, is no longer a requirement, as the 30% of students that do not choose the writing option may be those most in need of this skill building exercise.  Both the integrative nature of the objective tests and the creative reading/writing assignment appear to meet the capstone goals of critical thinking and integrative learning.  The syllabus states objectives for the course, though they are brief and appear to be a reiteration of what appears in the university bulletin for the course rather than an explanation of learning outcomes student can expect to derive from the course.  Based on the materials provided, the course meets the category requirements and should be recertified as a G.E. course.  

NSCI 314, LIFE IN THE COSMOS:  This course considers the existence of life elsewhere in the cosmos based on the findings of astronomy, biology, chemistry and physics.  In the 1992 Natural Sciences review, the Committee remarked that portfolios were submitted for two different sections of the course, and that these appeared inconsistent in their content, with only one section clearly seeming to meet the expectations of an upper division course.  For the present review, materials for one section/instructor were submitted.  Based upon these, the Committee believes that the course meets all applicable criteria and requirements and is taught at an appropriate level of rigor and complexity, indeed in terms of content it appears to be an excellent example of what an integrative capstone should be.  In response to a query by the Committee, the Department reported that the course regularly is taught by this one instructor so as to resolve the consistency problem noted in the 1992 review.  The syllabus clearly explains course requirements, though it does not state goals or objectives related to student learning outcomes.  Because of large enrollments (200 some students each quarter) and lack of resources for student graders, the instructor is forced to use multiple choice midterm and final exams, in addition to a 3-page paper on an assigned topic designed to elicit a critical student analysis.  Both the exams and paper requirement appear rigorous, but as generally observed in the 1995 outside consultant and 1996 general education program review reports, it is to be questioned whether such a limited writing requirement is satisfactory for achieving the capstone goal of developing students’ basic and critical thinking skills.  Based on the materials provided, the course clearly merits recertification as a G.E. course. 

NSCI 320, ENERGY:  This course is designed to introduce students to past, present and future energy sources.  Students are introduced to the scientific principles and technological requirements for developing energy resources, related economic factors, and environmental problems associated with energy production and consumption.  The course integrates multiple disciplines including math, physics, chemistry and biology.  The text and class materials appear appropriate for an upper division capstone.  The section reviewed used a "lecture‑film‑test" format that appeared challenging.  Evaluation is primarily by objective exam, but students are also required to complete two written assignments that require critical thinking and integration of the course material.  The tests and written assignments require that students demonstrate comprehension of material from several areas of the natural sciences lower division curriculum and the course appears to incorporate the capstone goals of developing students analytical and integrative skills.  The syllabus states objectives for the course, though they are brief and appear to be a reiteration of what appears in the university bulletin for the course rather than an explanation of learning outcomes student can expect to derive from the course.  Based on the materials provided, the course meets the category requirements and should be recertified as a G.E. course.

NSCI 325, PERSPECTIVES ON GENDER:  This course is described as a multidisciplinary approach to the understanding of how sex and gender roles affect the lives of men and women in Western culture including an examination of how gender roles are established, maintained and changed.  The biological basis of sex difference and their effects on gender role development and change are explored, gender differences in health issues, and the impact of science and technology on the wide range of gender issues are explored. This course is one of the few capstones that appears to be completely multidisciplinary.  Students are provided with an integratvie view of the concept of gender from the perspectives of the natural sciences, the social and behavioral sciences and the humanities.  To achieve full multidisciplinary integration, the course is taught by three instructors, one from each school.  While material from only one section of the course was reviewed, the course is presented in three or four sections a year, each with a different team of instructors.  The class is a large lecture section and, in the section reviewed, students were evaluated by three objective exams (one prepared by each instructor) and by a term paper.  The instructions for the written assignment are detailed, and it is clear that students are expected to produce a paper of high quality, demonstrating critical thinking and integration of the material from the course.  The tests and assignments appear challenging and appropriate to an upper division capstone course.  The course appears expects students to draw on material from lower division general education courses from all three disciplines, and appears to exemplify the goal of the integrative capstones by providing students with a culminating experience in the general education curriculum that is both integrative and multidisciplinary.  This course could well serve as a model for future multidisciplinary integrative capstones.  The syllabus states objectives for the course, though they are brief and appear to be a reiteration of what appears in the university bulletin for the course rather than an explanation of learning outcomes student can expect to derive from the course.  From the materials submitted, the course appears to meet the category requirements and should be recertified as a G.E. course. 

NSCI 351, HEALTH AND HUMAN ECOLOGY:  This course covers a remarkable variety of topics with the stated objective of exploring the effects of scientific and technological advances on human health and the quality of human life.  Topics range from an analysis of energy sources to human sexuality.   A text is used but no information was provided on the text in the portfolio materials.  The course integrates information from lower division courses in physical, biological and social sciences.  Evaluation is entirely by objective examination.  The course appears challenging and students are required to know a great many detailed facts for the two examinations..  However, from the review materials there does not appear to be any assignment that requires the students to demonstrate critical thinking or integrative skills.  Given the vast array of topics covered by this course, some demonstration of students’ integration of the material seems necessary in order to meet the goals of an integrative capstone.  In the previous (1992) Natural Sciences review for this course, the Committee report stated “the Committee finds it is difficult to determine if this class meets the usual expectations of an upper-division class.”  The present review tends to echo those concerns, suggesting that there may be some problems with the content and rigor of some if not all sections of the course.  The course is recommended for recertification as a G.E. course, but the department is strongly encouraged to review the different sections of the course to ensure that all are being delivered with an appropriate and comparable level of upper-division rigor and integrative content.

NSCI 360, LEGACY OF LIFE:  The content material of this course covers the origins of life from the biological perspective, but the wider, integrative goal of the instructor is to stimulate creative and critical thought using examples from the science of evolution to stimulate inductive logic and students' broad understanding of the philosophy, logic and application of science to the understanding of nature (and life!).  The course integrates learning from lower division natural science classes in fields such as biology, chemistry, physics, geology, evolutionary theory and math; but the class is especially notable in the extent to which it also integrates students' lower division work in the social science and humanities by incorporating creative assignments that  involve visual perception, artistic creation, philosophical and logical applications, definitions of life and death, the universality of change, etc.  The text and exercise Manual used in the course have been created by the instructor and are now published.  The material for the class is rich and varied and appears to be challenging and appropriate to an upper division capstone course.  The students take several objective exams which are carefully crafted to avoid what the instructor terms "factoid regurgitation", and appear to require that student demonstrate advanced logical and integrative skills to do well.  Exercises and extra credit opportunities are especially creative and include options such as field trips.  Cooperative group projects are also required.  This course appears to exemplify the integrative capstone, meeting and surpassing the goal of providing students with a challenging culminating experience.  The course shines; with rigor (and humor!) the instructor integrates diverse material from a variety of fields, demands critical thinking, provides integrative activities, and provides students with opportunities for creative learning, hands on projects, field experiences, and even group cooperative learning exercises and group presentations.  Based on the materials submitted, the course meets the category requirements and should be recertified as a G.E course. 

CATEGORY COMMENTS AND RECOMMENDATIONS
Content-wise, the capstones reviewed for this category represent an interesting, often intriguing set of courses which well reflect the breadth goals of general education.  The effectiveness of the courses in achieving other capstone goals of building upon basic skills tends to be problematic however, mainly because of the large enrollments and general lack of class support for faculty which tends to pressure instructors to utilize objective test methods and to eliminate components that build written and oral communication skills.  Based upon the materials submitted and reviewed, it is recommended that:

(a)  The School Curriculum Committee address and seek to resolve the problems of support of capstones so as to enable them to meet the criteria for such courses (see Recommendation No. 4, p 14) 
(b) Departments ensure that courses state objectives in their syllabi which will clearly inform students of the learning outcomes they can expect to derive from a course (see Recommendation No. 2, p. 13).

III.
REVIEW OF PHYSICAL EDUCATION AND HUMANITIES COURSES MISSED IN AY 1994-95

REVIEW

Seven courses which were missed inadvertently in the AY 1994-95 evaluation of Categories A, E, F, G, and H were reviewed this year.  

PHYSICAL EDUCATION COURSES (Lifelong Understanding Category E)  
Lifelong Understanding courses stress the importance of students understanding the human being as an integrated psychological, social and physiological organism.  Physical activities courses are 2-unit courses which should introduce students to skills that can be utilized throughout their life and which contribute to the development of the total person.  In the AY 1994-95 review report, the Committee stated that “it believes that written exams or written exercises are important in the process of developing the capacities and skills to which General Education is directed [and accordingly recommends] that as fully as possible, all P.E. activity courses in the Lifelong Understanding Category institute some written component” (p. 14).

PE 146 OUTDOOR SKILLS ACTIVITIES:  The Department of Kinesiology and Physical Education has requested that this course be removed from the General Education program.

PE 147 A FITNESS ODYSSEY:  This course is a self-paced exercise or plan of study for the mature adult, designed to fit individual life style needs on a contract basis following examination of past and present physical activity patterns.  The materials submitted for this course consisted of the syllabus and various student handouts.  Missing from the portfolio were the instructor questionnaire and the chair's report of the departmental review.  According to the syllabus, there is no examination and no writing component (other than for the student to keep a running summary of time spent on various physical activities).  As noted above, this Committee holds that written exams or written exercises are important in the process of developing the capacities and skills to which General Education is directed.  Accordingly, in the last review of the Lifelong Understanding category (1995), the Committee recommended that all Physical Education activity courses in the Lifelong Understanding Category institute a written component.  Further, Recommendation No. 4 of the Revision of CSUSB's General Education Program Report (1996), approved by the Faculty Senate during the current academic year, states that retention of activity courses in the G.E. program requires that all courses include a reasonable component of traditional academic content.  The report defines this to include both a reading and instruction component together with written demonstration by students of that knowledge.  The Committee understands that the aforementioned report had not been approved by the Faculty Senate prior to the beginning of the current academic year.  Therefore, the Committee requests that the Department of Kinesiology and Physical Education resubmit all requested materials (syllabi, exams, instructor and department chair questionnaires) for the course during the next academic year for the purpose of review with respect to these guidelines.  If a complete portfolio is not submitted as requested, the Committee will recommend decertification of the course as a G.E. course.

PE 148 LEISURE SPORTS:  The Department of Kinesiology and Physical Education has requested that this course be removed from the General Education program.

HONS 103 A, B, C, LANGUAGE AND MEANING (Basic Skills Category A-1, Written Communications)

The purposes of written communication basic skills courses include:  teaching students how to use writing as a tool for critical thinking; understand writing as an on-going process of evaluation and revision; write in a manner that is free of serious error in grammar, organization and style, write coherently in a variety of rhetorical modes; develop a person style of writing that communicates one’s own ideas and emotions clearly to specific and diverse audiences; and use the library as an aid in the discovery ideas and their incorporation in essays.

Honors 103 is a three quarter sequence which meets the basic skills requirements in composition, critical thinking, and communication.  Initially designed as an integrative course to be team taught by faculty with expertise in the three component areas, it was taught that way only once, due to budgeting difficulties.  According to the submitted materials, Honors 103A consists of Written Communication, Honors 103B Critical Thinking, and Honors 103C Oral Communication. In addition to meeting the requirements of the respective basic skills courses, each of the honors courses imposes additional expectations on students.  Based on the materials submitted, the Committee believes that Honors 103 A, B, C meets the requirements for the basic skills areas for written communication, critical thinking, and oral communication, and recommends that it be recertified as a G.E. course.  But because the three quarter sequence has evolved to be three separate courses, focusing on written communication, critical thinking, and oral communication, respectively, the Committee suggests that the bulletin description be updated to reflect this change.  In light of this change, the committee additionally suggests a review of the policy to award credit only if all three quarters are completed.  

HUM 335, LATINO CULTURE (Multicultural/Gender Requirement Category G)   
Courses within this category are intended to engender an appreciation and understanding of the multicultural variety of U.S. society, the dynamics of the interaction between its diverse cultural groups, the international dimensions of American ethnic life, and the destructive impact of stereotyping, racism, and discrimination as well as the evolving roles of men and women within the larger socio-cultural matrix.  

Humanities 335 explores the birth of Latino culture in Spain and its continued development in Latin America and the United States.   The course is designated as a Capstone in the Humanities and as meeting the  Multicultural/Gender  requirement.  For this review cycle, materials for one section/instructor were submitted.  The instructor notes that the text, which was designed for the course, is used each time the course is taught, supporting consistency between sections.  The text consists of a collection of readings offering a variety of viewpoints on the development and impact of Latino culture.  The course draws from the arts (painting, sculpture, architecture) and the letters (essay, poetry, short story, novel, cinema).  Additionally, the course integrates knowledge from geography and history, areas outside of the Humanities.  In terms of content, the course is a model of what a capstone should be.  The course also meets the primary objective of the Multicultural/Gender category, as it provides a focus on the evolution of Latino ethnic groups and relevant issues.  Since the course is taught with up to 300 students, assessment is a difficult matter.  According to the syllabus, the only assessment tools used are two multiple choice exams.  While the exams appear rigorous, they cannot alone assess the critical thinking and oral/written communication skills of the student.  It should be noted that the instructor is aware of this weakness, and has made written extra‑credit assignments available.  Also, during the Spring 1997 quarter, the instructor intends to assign four brief “reaction papers” to be written in class on a specific topic.  From the materials submitted, the Committee recommends that the course be recertified as a G.E. course. 

IV.
RECOMMENDATIONS TO THE FACULTY SENATE
Based upon the preceding review, the Committee presents four recommendations for action.  Where appropriate the recommendation is preceded by a brief explanation.  

RECOMMENDATION NO. 1: The Committee recommends that the following certification actions be taken regarding the following specific courses:

a) BIOL 250, Biology of Ecosystems, be removed from the G.E. program at the request of the department (see p.4).

b) P.E. 147, A Fitness Odyssey, be required to resubmit complete review materials in the AY 1997-98 review of Humanities (Category C) which will document adequate academic content in the course, or else it will not be recertified as a G.E. Course (see pp. 11-12).  

c) PE 146, Outdoor Skills Activities, and PE 148, Leisure Sports, be deleted from the G.E. program at the request of the department (see p. 11). 

2.  Communicating the purposes of general education has been a persisting problem in the program, one noted in the AY 1994-95 outside consultant report, but also expressed in earlier G.E. Committee reports.  For example, the 1992 Natural Sciences Breath Area report, discussing the mathematics section, recommended that instructors be encouraged to note and discuss G.E. criteria for their courses in their syllabi in the hope that “this would more clearly focus the relationship of the course to the General Education requirement for the student, instructor, and other readers.”  To these old concerns have now been added the requirement to institute outcomes assessment in G.E.  In the forthcoming WASC Fourth-Year visitation, the visiting team will examine whether we can document evidence of a “culture of evidence” of assessment in G.E.  

Both to facilitate establishment of G.E. outcomes assessment, and to better communicate the goals of G.E. to students and faculty, the Committee believes that a requirement should be established for G.E. course syllabi to clearly state the learning (outcomes assessment) objectives of the course that students are taking.  As the preceding review sections have stated, syllabi for the reviewed courses commonly describe the courses and their purposes, but few syllabi present or explicitly state objectives of the learning outcomes students should be able to expect from the course.  Such objectives are, however, the measures by which courses will be assessed.  Because departments have developed outcomes assessment plans, complying with this recommendation should be a straightforward matter of stating in G.E. course syllabi the assessment objectives that have been developed.  (Note:  it is the Committee’s understanding that the foregoing is to become a requirement for all courses in the University curriculum.)  
RECOMMENDATION NO. 2: The Committee recommends that outcomes assessment objectives for all G.E. courses be stated in course syllabi beginning with the spring quarter, 1998.

3.  The 2-unit Special Topics category (B-4) of the Natural Sciences Breadth Area contains four courses which are mandated in the category criteria (4-a) to be taught in the small-lecture format, but appear from the evidence submitted to the Committee to be routinely taught in large-lecture size.  The previous Natural Sciences review (1992) report commented upon “comments from instructors in this area expressing concern over growing class size,” and noted the importance of monitoring -- and by clear implication containing -- class size of the sections.  Clearly however, class size of the Special Topics courses has continued to grow during the past review cycle.      

RECOMMENDATION NO. 3: The Committee recommends that the School of Natural Sciences Curriculum Committee review the purpose, criteria, and current course delivery of the Special Topics Category (B-4) and present to the G.E. Committee by the end of the fall quarter, 1998:

a) A plan for ensuring that B-4 courses will be taught in conformance with the small-lecture format requirement of the category; or

b) A proposal, with justification, for changing the requirement for the small-lecture format in Special Topics courses to permit instruction in the large-lecture format; or

c) An alternative recommendation to the preceding to resolve the problem of special topics courses exceeding the small-lecture size requirement for the category.
4.  The Breadth Area capstone courses were identified in the G.E. consultant report and the AY 1995-96 general G.E. review report as a problem area of the program which requires commitment of more resources and more rigorous school-level oversight if the courses are to meet their mandates to (a) develop higher-order intellectual skills and (b) provide integration of content within the Breadth Area.  The report suggested that the viability of the capstones as they presently are justified in their G.E. criteria may be in question in the AY 2001 five-year program review unless the weaknesses are addressed during the present review cycle.  The present review has disclosed that the weaknesses noted in the aforementioned G.E reports persist within the Natural Sciences Breadth Area capstones.  It further appears that instructors who most fully comply with capstone requirements do so only through heroic efforts on their part which impose an unfair burden in that comparable exertions are not being made in all capstones.  This situation illustrates the structural character of the capstone problem and the need for structural and program-level solutions.

RECOMMENDATION NO. 4: The Committee recommends that the School of Natural Sciences Curriculum Committee review the current delivery of Natural Sciences Breadth Area capstone courses and present to the G.E. Committee by the end of the fall quarter, 1998, a report explaining how it intends to (a) increase support of capstone courses by providing additional workload credit for faculty teaching the courses, student assistants for courses, or both, and (b) improve school or departmental oversight of capstones to ensure that courses consistently include written and/or oral communications requirements which develop the integrative learning and reinforce basic skills expected of upper-division courses.    
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REVIEW OF THE HUMANITIES BREADTH AREA (CATEGORY C)

UNIVERSITY GENERAL EDUCATION COMMITTEE

JUNE 12, 1998

The General Education Committee is charged with a five-year review of the General Education Program, approximately a fourth of the program being reviewed in years one through four, and the overall program in the final year.  A new five-year cycle (1996-2001) commenced last academic year with the review of the Natural Sciences Breadth Area (Category B).  The current review is of the Humanities Breadth Area (Category C).  In addition, PE 147 is being re-reviewed in this cycle owing to a lack of materials submitted last year.  This report contains five sections:

I.    Summary of AY 1997-98 review process (p. 1)

II.   Review of Humanities (Category C) courses (pp. 2-13)

III.  Recommendations to the School of Humanities in response to its Report on its Capstones (pp. 13-14 )

IV.  Review of PE 147 (pp. 14-15) 

V.   Recommendations to the Faculty Senate (p. 15)

I.
SUMMARY OF AY 1997-98 REVIEW PROCESS

As in the AY 1991-96 review cycle, the Committee focused on reviewing the compliance of courses with G.E. requirements for the various categories and the consistency, quality, and coherence of the courses, particularly among those offered in multiple section format.  The same review format was used as in the previous cycle, and again the Committee interpreted its mandate to include facilitating a comprehensive faculty and department-based review of courses in the different categories.  The review used a snapshot approach:  all sections of Category C courses taught in the Fall quarter, 1997 were analyzed, if possible.  Where a course was not offered in the Fall quarter, the review material was to be forwarded to the instructor(s) of the course the last quarter it was offered (with a few exceptions the materials submitted were from the preceding spring or winter quarters).

Instructors were asked to complete a questionnaire which was based on the original form for justifying each G.E. course.  The questionnaire asked instructors to explain how their course sections continue to meet the established G.E. objectives and to comment on the objectives themselves.  Additionally, instructors of all course sections were asked to assemble a portfolio of information on the course, to be forwarded upon completion to the department chair.  The portfolio was to include (1) the completed course questionnaire, (2) copies of the midterm(s) and final examinations, and (3) the course syllabus, hand-outs, assignment sheets, and other appropriate course materials.  If an instructor taught more than one section of a specific course, only one course portfolio was requested from that instructor for all sections taught.  Department chairs, or School Coordinators as appropriate, were responsible for ensuring that each section portfolio was complete.

Department faculty were then asked to review the section portfolios for each G.E. course taught by the department and to discuss in a department meeting the consistency, quality, and coherence of each course, with special emphasis on consistency among sections. Department chairs or School Coordinators were asked to prepare a summary of the departmental review, addressing each of the questions on the questionnaire and evaluating the consistency among course sections in responding to each of these questions.  The General Education Committee reviewed instructor portfolios and Departmental/School reviews, paying particular attention to consistency in meeting objectives by different sections of the same course.  

In addition, the School of Humanities was requested to conduct a review of their capstone courses, and to forward a report of their findings to the G.E. Committee.  Over the current five-year review cycle, the G.E. Committee is assessing capstones to see whether the present problems regarding development of higher-order thinking skills are being addressed.  

II.
REVIEW OF HUMANITIES (CATEGORY C) COURSES

CATEGORY C-1.  ARTS

Art courses in the G.E. program should introduce students to the fine arts or one of the performing arts, should nurture analytical skills and methods of appreciation as opposed to artistic technique, and should define and analyze the characteristics that distinguish media in the Arts from Letters and Philosophy.

ART 200: STUDIES IN ART
This course explores the forms and content of art with an emphasis on understanding and appreciating painting, sculpture, and architecture.  The syllabus clearly presents course requirements.  Evaluation includes a short

(2‑3 page) paper based on visiting a museum to study an art work, and objective midterm and final exams, which appear appropriate to the level of the course.  An additional extra credit assignment offers the opportunity for further writing skills development.  From the materials submitted, the course appears to meet all applicable Humanities criteria.  (It should be noted that the instructor's questionnaire was particularly effective in explaining how the course meets criteria.)  As soon as feasible, course syllabi should include assessable objectives for the course.

HUM180: THE ART OF FILM
This course introduces students to an appropriate range of topics related to the analysis and appreciation of films. The films included expose students to gender, class, and racial issues. Nevertheless, since all the films are contemporary American ones, the course's cultural range is rather narrow. Even for a 100‑level course, the expectations of students seem rather low. One out‑of‑class paper is required, but the journal requirement of outlining each chapter of the text appears to be too basic, and the examination questions emphasize recall rather than more complex thinking.  The committee believes that the course minimally meets the criteria for its section but strongly recommends that the course content be broadened and the expectations of students' work be strengthened. Additionally, the syllabus should be more carefully written and edited: it should include overall goals for the course as well as objectives; "Course Objective" and "Test" should be plural; and information about the journal and the paper should not be included in a section entitled "Test."

MUS180: STUDIES IN MUSIC
This course introduces students to music from the major western stylistic periods and includes, to a lesser extent, music styles and forms from Asia, India, and Africa.  The objective of the course, as stated in the syllabus, is “to help students become better, more aware and discriminating musical consumers, regardless of their individual tastes and previous experience.”  Students gain knowledge and experience with various musical genres through lectures, in-class demonstrations, guided listening experiences, interactive class discussion, and required concert attendance.  Students are taught standard methods for musical analysis and must complete a research paper and submit written reports of concerts attended.  The course includes analysis of musical styles and forms within a cultural and historical context, including discussion of ethnic and gender issues.  Course requirements and student evaluation appears comprehensive and consistent with course objectives.  The inclusion of a section dealing with non-western music and the specific inclusion of the analysis of gender issues across the historical and cultural context appears to address the concern of the past review of this course that such issues were largely absent.  This course appears to fulfill the objectives of the Humanities Breadth Area by expanding the students’ understanding and appreciation of the arts within a historical and cultural context and enhancing students’ skills in writing, analysis, and critical thinking.

TA260: INTRODUCTION TO THEATER
Theater Arts 260 is a survey of basic principles and artistic choices guiding theater artists.  The course section reviewed required that students attend two theater productions and write a one page essay about each, and choose either to participate in a theater production as an active member of a production crew, or else write a 7‑10 page paper about a playwright and two of his works, the paper requirement involving revising a first draft prior to final submission.  The course also utilized objective mid‑term and final exams (multiple choice and true false), which appeared to be of an appropriate level of difficulty.  The course syllabus clearly presented course organization, requirements and deadlines, but it should be noted that no specific course objectives were presented other than for the course description; what the syllabus termed "objectives" actually are course requirements and grading components.  Explicit course objectives that are related to assessable course outcomes should be given in future syllabi.  As noted in the previous Humanities review, it is regrettable that course size has seems to have precluded requiring written assignments of all students. However, the course is to be commended for its well integrated use of

experiential components.  From the materials submitted, the course appears to meet the applicable Humanities criteria.  syllabi.  As noted in the previous Humanities review, it is regrettable that course size seems to have precluded requiring written assignments of all students. However, the course is to be commended for its well integrated use of experiential components. From the materials submitted, the course appears to meet the applicable Humanities criteria.

CATEGORY COMMENTS AND RECOMMENDATIONS

While the courses in this section generally appear to meet the G.E. criteria applicable to them, the School of Humanities does need to address the various problems identified with several of the courses (i.e., need for assessable objectives in syllabi, level of expectations for student performance in HUM 180).  The G.E. Committee recommends that a school‑level group or committee be charged with performing this task.  

CATEGORY C-2.  LITERATURE
Literature courses in the G.E. program should equip students with skills and methods for analyzing and appreciating the forms and genres of world literature and understanding impacts of individual cultural contexts on the character of literary works.  Courses in this category should not concentrate on the acquisition of composition and creative writing skills, although these subjects can be subordinate components of these courses.

ENG 110: WORLD LITERATURE I
This course covers selected readings in world literature up to 1600.  As listed in the syllabus, readings from a variety of cultures and many literary traditions are read and discussed.  Based on the reading list it is clear that the criticism of the course from the previous review cycle as being too Eurocentric has been addressed and corrected.  The syllabus also provides a list of questions for each of the reading assignments that are intended to help the reader analyze the readings.  Nine times during the quarter students are asked to write an essay responding to selected reading questions.  Twice during the quarter, students are asked to write more formal two page essays that expand on two of the in‑class essays.  The final exam requires the students to respond to one of two questions (that the instructor selects from five questions provided on the syllabus).  Students submit both a rough draft and final version of their final exam.  These assignments are highlighted here because they focus on building analytical skills rather than composition skills, which is in line with the General Education criteria for the course.  The instructor notes that due to the increasing size of the course, great effort is required to read and critique all of the written work, and hints at changing the requirements the next time the course is taught.  Based on the materials submitted, this course clearly meets the criteria of both the Humanities Breadth Area and the Literature Section.

ENG 111: WORLD LITERATURE II
This course covers selected readings in world literature from the Renaissance to the contemporary period.  The readings include Western and non‑Western texts, and draw from a variety of genres, including novel, novella, philosophical narrative, poem, and short story.  Students are introduced to the standard critical vocabulary for analyzing the readings, and the course discusses the works within a cultural context, adopting a comparative approach.  The midterm and final exams are essay type, and a 5‑6 page essay is also required.  These requirements indicate that the course reinforces the students’ analytical skills as required of literature courses in the GE criteria.  As with ENG 110, the instructor indicates that grading is becoming increasingly difficult as class size continues to grow.  The instructor suggests that a mix of multiple‑choice and essay questions will be used on future exams.  Based on the materials submitted, this course clearly meets the criteria of both the Humanities Breadth Area and the Literature Section.
ENG 160: WORLD DRAMA
This course is cross listed as TA 160 (see review below).

ENG 170: STUDIES IN LITERATURE
This course introduces students to the study of the literary genres of prose fiction, poetry, and drama, providing the basic critical vocabulary for analysis of literary works.  Works from a variety of periods and cultures are represented.  Through lecture and whole class and small group discussions, students are encouraged to develop their own responses to the assigned readings, while they recognize the possibility of a range of interpretations and understand the need for reasonable standards.  A 4‑5 page essay is assigned which requires the student to analyze a work or compare works.  In addition to the essay, 5 quizzes and a multiple choice midterm and final exam are required.  Sample exams and quizzes were not provided in the portfolio for the course.  The requirements indicate that critical thinking skills, and oral and written communication skills are reinforced in the course.  Based on the materials submitted, this course appears to meet the criteria of both the Humanities Breadth Area and the Literature Section.

TA 160: WORLD DRAMA
This course covers selected readings of dramatic literature from the 5th century B.C. to the 19th century.  The course section reviewed examined two plays each of Sophocles and Shaw and three sections from The Mahabharata. The pedagogical approach to these works appears rigorous and appropriate for the level of the course, including the use of written exams with short answer and essay questions and an oral participation requirement.  The syllabus provides all necessary information for students to understand course requirements.  Note however that it might be more useful for students if a course description and statement of objectives were presented at the beginning of the syllabus, rather than embedded in its body as at present. Additionally, as soon as possible, objectives stating assessable outcomes expected for the course should be included in the syllabus.  The Theater Arts and English departments also are encouraged to consider changing the course title from the present all encompassing "World Drama" to something like "Selections from World Drama," as this is more reflective of the way the course is (and was proposed in its originating G.E. documentation to be) taught.  From the materials submitted, the course appears to meet the applicable Humanities criteria.

TA 212: ORAL INTERPRETATION OF LITERATURE

This course is designed to expand students' understanding and appreciation of literature through their own performance of prose and poetry works, and as an audience for classmates' performances.  The course seeks to enhance vocal, physical and imaginative skills required for literary presentation. The course syllabus is well organized and clearly and comprehensively communicates requirements.  Evaluation of students includes oral presentations and ongoing participation, and analytic papers and a midterm exam (short answer).  As soon as feasible, the objectives presented in the syllabus should be linked to outcomes assessment standards for the course.  From the materials submitted, the course appears to meet all applicable Humanities criteria.

CATEGORY COMMENTS AND RECOMMENDATIONS
In general, the courses in this section appear to meet in full the G.E. criteria applicable to them.  The Committee takes particular note of the rigorous writing requirements of ENG 110 and 111, and the danger indicated by the instructor that these requirements may have to be reduced to cope with rising class sizes, and strongly encourages the School of Humanities to try to find ways to maintain the existing standards.  The Committee also encourages the Theater Arts department to consider the present observations about changing the title of TA160.  Finally, the Committee notes that assessable outcomes for all courses need to be incorporated in syllabi as soon as possible.

CATEGORY C-3.  FOREIGN LANGUAGE OR LITERATURE IN TRANSLATION

 In this category, students may select a course on foreign literature in translation or a course in a foreign language, and that language may either be a new one or the one in which they have accumulated two years of high school “seat time”.  Whichever choice is made, the intent is to insure that all students have some experience with either foreign language or foreign culture.  Introductory language classes will focus on the acquisition of language skills through pronunciation, grammar, composition and conversation, and must include a cultural component.  Intermediate language classes will concentrate on culture and/or literature, and will refine skills in grammar, composition, and conversation.  Courses on foreign literature in translation should meet the criteria for the Literature section as summarized above in Category C-2.

FLAN 102: LANGUAGE STUDY II

With the addition of Japanese and Mandarin to the G.E. curriculum, this course has not recently been offered. The course allows the Department of Foreign Languages to offer study in a language not in the regular curriculum, such as Italian or Latin, when demand warrants.

FLAN 150: INTERMEDIATE LANGUAGE STUDY
With the addition of Japanese and Mandarin to the G.E. curriculum, this course has not recently been offered.  The course allows the Department of Foreign Languages to offer study in a language not in the regular curriculum, such as Italian or Latin, when demand warrants.

FREN 102: COLLEGE FRENCH II

This course is the second quarter in the beginning sequence of French courses.  The common syllabus for all sections of the course clearly lays out the general objectives of the course as well as eleven assessable outcomes.  Through class exercises, written assignments, quizzes, exams, and mandatory work in the Multimedia Language Center, the course is designed to improve students' facility in French and to develop their basic skills.  The course also has a well‑developed cultural component, as reading and writing assignments are geared toward France and French culture.  The syllabus and supporting materials are exemplary, providing clear expectations and many helpful suggestions regarding active participation and resources to facilitate students' learning.

FREN 150: INTERMEDIATE FRENCH

This course continues students' acquisition of French language skills and knowledge of French culture, requiring students to use French in real‑life situations and to develop critical thinking skills.  The common syllabus for all sections of the course lists general objectives as well as ten assessable outcomes.  In the questionnaire, the course is described as meeting the cultural component of the breadth area by involving students in an on‑line murder mystery, in which they must understand and use French and through which they are exposed to cultural content.  The murder‑mystery assignment, however, is not mentioned in the syllabus, so it is not clear if it is graded or how much of the course grade depends upon it.

FREN 201: CONVERSATION AND COMPOSITION I

This is a second‑year course designed to continue students' facility in French in the four areas of listening, speaking, reading, and writing and to further their familiarity with French culture.   The syllabus lists assignments for each class period, suggesting that the students do receive plenty of practice in the four areas, including writing compositions on each chapter of the text.  The questionnaire describes the cultural content of the readings, readings that include selections from many French‑speaking areas of the world and from a wide range of viewpoints within France.  The syllabus does not describe these cultural features of the course.  Its description of the course objectives merely repeats the sparse language from the university catalog.  The syllabus should have a much fuller list of course goals as well as a list of assessable outcomes.
FREN 290: FRENCH LITERATURE IN ENGLISH

This course is a survey of French literature (in English translation) from the Middle Ages to the twentieth century. The breadth of reading enables the course to meet many of the criteria for the humanities breadth area and for the literature section: it exhibits a broad sampling of literary forms, it provides a cultural context for the texts, it combines subjective and objective responses, it illustrates the lifelong relevance of the humanities, it potentially helps students gain self‑knowledge.  The assigned paper forces students to define the genre of the work being analyzed and to demonstrate how the work fulfills that definition.  The syllabus places its brief discussion of goals and objectives in the middle of page two, without any headings, thus tending to obscure the information.  There is some confusion about the goals of the course: according to the syllabus, the course is designed "to broaden awareness and appreciation of cultural differences," yet the course is also limited to "our occidental heritage" and by necessity to "works of French literature."  The instructor explains in the questionnaire that the texts and discussions of them do "attend to gender and minority group issues," although only one text specifically compares Western and non-Western issues.  The course clearly engages students in the basic skill of reading, but the writing component should be strengthened.  One paper is assigned, and there is a take‑home component of the final exam, but it is not clear from the syllabus whether the paper and the take‑home final are the same thing or separate.  The midterm and the in‑class final, and presumably the quizzes (which are not included in the course materials), consist entirely of multiple choice questions.  Thus, nearly 80% of the course grade is based on components that require no writing. Goals and objectives for the course, including assessable objectives, should be added to the course syllabus and should be placed in a more accessible location.  The course goals regarding the relativity of Western culture should be clarified and more clearly articulated.  The course requirements‑‑notably the examinations‑‑should include essay questions.

GER 102: COLLEGE GERMAN II

This course reviews and expands the basic structures learned in the beginning course and increases active and passive vocabulary to facilitate communication in German.  Classroom activities are designed to give exposure and practice to students in all four language skills: listening, reading comprehension, speaking, and writing.  Materials and activities familiarize students with life in German speaking countries, their people and cultures.  The syllabus is brief, noting that a lab component and a report are required, but giving no details concerning them.  Unfortunately, the also brief instructor questionnaire does not provide any clarification.  The syllabus should be expanded to include information regarding these requirements, and should also provide a statement regarding learning objectives and outcomes.  Based on the material submitted, the G.E. Committee believes that this course meets the criteria for its section. 

GER 150: INTERMEDIATE GERMAN

Students with different backgrounds and abilities are given an opportunity to improve the four language skills: listening, speaking, reading, and writing.  The text contains a variety of general reading material, designed to reflect the kind of material that people in German speaking countries read.  The exercises are designed to enhance speaking fluency and expand active vocabulary.  According to the Bulletin, this course has a required lab component, although no mention of this requirement is made on the syllabus that was submitted.  Additionally, the syllabus mentions a required report, although no details are given.  The instructor’s questionnaire does not clarify these requirements.  The syllabus should be expanded to include information regarding these requirements, and should also provide a statement regarding learning objectives and outcomes.  Based on the material submitted, The G.E. Committee believes that this course meets the criteria for its section.

GER 212: COMPOSITION

This course provides an opportunity for meaningful written communication in German.  Classroom activities encompass all four language skills: listening, speaking, reading, and writing, while the homework concentrates on reading comprehension and writing.  The text presents interesting life-style and cultural issues in German speaking countries.  Students express their opinions about the readings through short writing assignments at home.  Grammar review gives students an opportunity to learn and relearn, fill gaps, and expand their knowledge on order to communicate successfully in writing.  The syllabus provides no statement regarding learning objectives and outcomes.  Based on the material submitted, the G.E. Committee believes that this course meets the criteria for its section.
GER 214: CONVERSATION

This course goes beyond expanding vocabulary and practicing oral communication, by teaching communicative strategies with language as it is used in a social context.  Students learn not only to understand questions posed by the instructor and give answers that display information, but also to participate in natural or simulated situations.  The text is selected to help familiarize students with life in German speaking countries.  The syllabus mentions a required report, but offers no details, nor does the instructor’s questionnaire.  The syllabus should be expanded to include information regarding this requirement, and should also provide a statement regarding learning objectives and outcomes.  Based on the material submitted, the G.E. Committee believes that this course meets the criteria for its section.

GER 216: INTRODUCTION TO LITERARY TEXTS

According to the G.E. Criteria, intermediate language classes will concentrate on culture and/or literature, and refine skills in grammar, composition, and conversation.  Literature oriented classes should focus on basic analytical skills and methods of appreciation and the basic typology of forms and genres.  Courses focusing on a combination of culture and literature should incorporate the criteria of the Arts section.  The Bulletin description of the course states that it includes techniques of literary study and analysis.  However, neither the syllabus nor the instructor questionnaire mentions acquiring analytical skills or methods of appreciation.  The questionnaire does not address the issue of meeting G.E. Criteria at all.  It states that through discussion, students are encouraged to “make simple statements with the stories providing the context and to demonstrate reading comprehension.”  The chair’s report states simply that the course meets the criteria of the section “by definition”.  From the materials submitted, it is not clear to the G.E. Committee that the course meets the criteria for an intermediate language course, and requests that the department resubmit materials for the course during the next academic year.  In particular, the department should consider whether the course meets the requirements as a course focusing on literature or as a course focusing on a combination of literature and culture.  The instructor’s questionnaire and the chair’s statement should carefully clarify this issue.
SPAN 212: COMPOSITION

This intermediate Spanish composition course is the first of a series of three writing courses.  The course is designed for non-native speakers of Spanish, preparing them for more advanced writing courses that they will share with native Spanish speakers.  The course is conducted in Spanish and all materials for the class, including the syllabus and exams are in Spanish.  The goal of the course is to increase students’ writing proficiency in Spanish, including improving knowledge of grammar, punctuation, spelling, vocabulary, and syntax, as well as the ability to organize and express ideas in Spanish.  The course includes technical instruction in Spanish, writing practice, peer editing, and reading stories and articles by Hispanic authors that both expose students to Spanish culture and provide models of good writing in Spanish.  Although the course emphasizes writing skills, language skills are also reinforced through reading assignments and class discussions.  It is impossible to assess whether these objectives are being met based on the materials that were submitted for the course.  Since the submitted syllabus is in Spanish, the G.E. Committee cannot assess the amount and types of required assignments.  Since the submitted exams are in Spanish, it is impossible to determine which course objectives are being assessed.  These issues should have been clarified on the instructor’s questionnaire, but were not (the questionnaire did not follow the suggested format).  Based on the submitted materials it is impossible to ascertain whether the course meets the goals of the Humanities Breadth Area, and the G.E. Committee will ask that a portfolio for this course be resubmitted next academic year.  
SPAN 213: COMPOSITION FOR SPANISH SPEAKERS

This intermediate level Spanish composition course is equivalent of SPAN 212, but is designed to meet the special needs of students whose language skills were acquired in a Spanish speaking environment.  While the level of work and general course coverage is the same as SPAN 212, this class includes no focus on language acquisition skills but concentrates on specific areas of writing and composition that Spanish speaking students find difficult.  Exams, workbook assignments, homework assignments, and four compositions evaluate students.  Students are also asked to work “with” a Spanish tutor as part of their class work.  (This assignment is not explained and I found it confusing.   Why are Spanish speaking students in need of a Spanish tutor?  I wonder if the assignment is to work “as” a tutor – since I can’t read the syllabus and the assignment is not explained in the questionnaire I was unable to resolve this issue.)  Students are introduced to a sampling of Hispanic Literature and are encouraged to explore their own cultural roots, as well as those of others.  Reading and writing assignments cover cultural as well as some gender and minority issues. The final exam, exercises and reading assignments (all in Spanish) were included in the file and appear to be quite comprehensive, although it is impossible to determine which course objectives are being assessed by the final exam.  The midterm exam was not included.  The G.E. Committee will ask that a more complete portfolio be resubmitted for this course next academic year.

SPAN214: CONVERSATION

This course concentrates on increasing students’ proficiency in spoken Spanish with an emphasis on applied situations such as making travel plans, shopping, or self-description.  The course requirements as described in the syllabus include exams, homework, lab work and quizzes.  Exams were not provided for review.  The requirements as described in the questionnaire also include both formal presentations by students, and class and small group interactions.  Attendance and participation are required and contribute to the final grade.  Students are required to participate in language lab, although the extent and exact nature of this component of the class is not described in the syllabus.  The class is described by the instructor as containing cultural information necessary for communication including practice in idiomatic expression in various applied situations.  Speaking the language in applied cultural context appears to be stressed in the class and the course appears to meet the GE requirements for the Humanities Breadth Area.  The syllabus did not appear to fully represent the requirement of the course.  The formal presentations described in the questionnaire were not included in the syllabus and the extent of lab assignments was not clear.  The syllabus provided information about the class that included some description that read like objectives, while other more specific objectives were outlined by the instructor in the questionnaire.  It is suggested that specific objectives be included in the syllabus as well as clear expectations regarding lab assignments and presentations.

The G.E. Committee will ask that a more complete portfolio for the course, including exams and a more comprehensive instructor questionnaire be resubmitted next academic year.

SPAN 216: INTRODUCTION TO LITERARY TEXTS
This class is an introduction to the analysis of literary works in Spanish in the four genres of prose, poetry, drama and essay.  The class requires students to analyze literary works, and then discuss their analysis in class or in small groups.   Students are taught to compare works across genre and analyze them within their historical and cultural context.  Course requirements include exams and two analytical papers that require students to demonstrate writing and critical thinking skills.  The skills emphasized by the instructor are listening, speaking, reading, and writing and cultural awareness.  A syllabus was not submitted with the materials for this course, making it impossible for the G.E. Committee to complete its evaluation of the course.  The G.E. Committee will ask that a more complete portfolio be resubmitted during the next academic year.

SPAN 290: SPANISH AND LATIN AMERICAN LITERATURE IN ENGLISH

This course is an introduction to Spanish and Latin American literature in translation.  The particular course reviewed focused on Spanish literature and in particular the tradition of the “Spanish Knight Errant” as illustrated in the two primary texts, “Don Quixote” and “The Poem of the Cid”. Course requirements included tests, a group project and oral presentation and two written papers.  The syllabus describes the objectives of the course as including critical thinking as demonstrated in part by the ability to identify and critically examine certain aesthetic and cultural values in Spanish speaking societies.    Gender issues are addressed by discussion of the role of women in Spanish society, historically and presently.  The comparison of Western and non-Western cultures is made in the presentation of the history of the Iberian Peninsula.  No exams were included in the materials submitted for this course.  The G.E. Committee will ask that a more complete portfolio be resubmitted for this course during the next academic year.

CATEGORY COMMENTS AND RECOMMENDATIONS
FRENCH

The previous review of this category noted that the syllabi for FREN 102 and FREN 150 did not fully explain the required laboratory component.  This concern has been addressed, with each of these courses having developed a common syllabus among all sections of each course in which the laboratory component is explained.  Additionally, the syllabi for these two courses clearly lay out course objectives and assessable outcomes, serving as a model for other G.E. Courses to emulate.  The syllabi for FREN 201 and FREN 290 should be expanded to include a list of course goals and assessable outcomes.  

The writing component of FREN 290 should be strengthened.  Currently 80% of the course grade is based on components requiring no writing, including the exams which contain no essay questions.  This seems inappropriate for a literature course.

GERMAN 

In general, the syllabi submitted for the German courses were incomplete.  Both GER 102 and GER 150 have a required laboratory component, but the syllabus for GER 150 does not even mention this component and the syllabus for GER 102 provides no details about the laboratory requirements.  Several of the syllabi mention required reports, although no details are provided.  None of the syllabi detail learning objectives or assessable outcomes.  All of these weaknesses should be addressed promptly. 

It is unclear to the G.E. Committee whether GER 216 meets the requirements as a literature course based on the submitted materials, and the Committee requests that materials be resubmitted for this course during the next academic year.

German 290 was inadvertently omitted from the memo to the School of the Humanities requesting that portfolios be submitted for the School’s G.E. courses.  As a result, the G.E. Committee will request that the course be reviewed next academic year.

SPANISH
Most of the portfolios submitted for the Spanish courses were not complete.  Several lacked copies of the midterm and/or final exams, while others lacked syllabi or instructor questionnaires.  Only one of the course portfolios included any handouts or other material.  Some included syllabi and exams in Spanish, which may be appropriate, but without supporting amplification and clarification provided by the instructor questionnaires, which made a complete review impossible.  As a result, the G.E. Committee requests that materials be resubmitted for the Spanish courses reviewed above.  In courses for which the syllabus and/or exams are submitted in Spanish, the instructor’s questionnaire should carefully explain the course requirements and should comment on what course objectives are being assessed on the examinations.  The chair of the Department of Foreign Languages is requested to ensure not only the completeness of the portfolios, but also that the instructor questionnaires are complete and appropriate, following the established format.  

 Additionally, Span 102, Span 150, and Span 155 were inadvertently omitted from the memo to the School of the Humanities requesting that portfolios be submitted for the School’s G.E. courses.  As a result, the G.E. Committee will request that these courses be reviewed in the next academic year.

CATEGORY C-4.  PHILOSOPHY

Courses in the Philosophy Section, along with meeting other Humanities objectives, introduce students to a variety of the classical problems in epistemology, metaphysics, social/political philosophy, aesthetics, values, and language. Five courses were listed as meeting the requirements of this category (Philosophy 190, 191, 192, 193, and 194).  At the request of the Philosophy Department, Philosophy 193, Introduction to Eastern Philosophy, will be removed from the curriculum since it is no longer being taught.  In the fall quarter of 1997, Philosophy 190 was offered in multiple sections, and the other three courses were offered once. 

PHIL 190: INTRODUCTION TO PHILOSOPHICAL ISSUES
This course provides an introduction to philosophical thinking by means of reading, discussing, and writing about selected philosophical works.  The G.E. criteria for the Philosophy Section require that the course introduce students to a variety of the classical problems in epistemology, metaphysics, social/political philosophy, aesthetic, values and language.  As a result, the content coverage in the five sections for which portfolios were submitted varied quite a bit.  However, most instructors do select a broad range of topics, and satisfy the criteria for the section.  One instructor, however, states the goal of the course to be “to try to understand more clearly the relationship of religion to politics by examining some of the background ideas that have shaped our presuppositions.  We will do this against a background of religious and feminist criticisms of justice.''  Although it may not be, this sounds like a different course from the rest of those submitted for review.  Unfortunately, this instructor did not submit a questionnaire, which may have helped to clarify their intent.  The syllabi are clear and reasonably consistent regarding course requirements.  All of the sections require papers, ranging in value from 25% to 50% of the final grade.  All of the exams include at least an essay component, and all sections emphasize discussion and debate.  Because of the large number of sections of Philosophy 190 that are offered, and because of the diversity of tenure‑track and temporary faculty that teach the course each quarter, the General Education Committee is concerned about the potential for variation  from appropriate course content (as pointed out by the above case).  The Committee urges the Department of Philosophy to closely monitor the course for consistency among sections.  Otherwise, the Committee believes that the course meets the requirements for the Humanities Breadth Area and the Philosophy Section, and recommends that the course be recertified as a G.E. course.

PHIL 191: INTRODUCTION TO VALUES, TECHNOLOGY AND SOCIETY

This course examines the impacts on individual and social values caused by advances in contemporary technology. Course requirements focus on developing students' abilities to develop their own arguments in favor of or against social policies about technological advances that have implications on values.  The inclusion of two novels (Frankenstein and The Handmaid's Tale), in addition to a wide range of philosophical and social commentary exposes students to a broad sample of expression and thought.  The course includes a focus on gender issues but not on the roles of minority groups or on non-Western approaches.  The detailed assignments, assessment criteria, sample arguments, instructions, and peer evaluation guides seem well constructed to assure that the course will have lifelong relevance for students and that students will gain self‑knowledge as well as knowledge of such philosophical issues as metaphysics, social/political problems, and values.  The course has a strong emphasis on the basic skills, especially composition and critical thinking.  Assessable objectives should be added to the syllabus.

PHIL 192: INTRODUCTION TO PHILOSOPHY OF RELIGION

This course is designed as an introductory investigation of the basic tenets of religious thought, including questions of what religion is, grounds for belief (or disbelief) in God, and the relationship between faith and reason.  The syllabus clearly defines course expectations, schedule and requirements, but should also contain a statement about assessable objectives for the course.  The required term paper and the essay and short answer exams reinforce critical thinking and written communication skills.  From the material submitted, it appears this course meets all relevant requirements for its G.E. category.

PHIL 193: INTRODUCTION TO EASTERN PHILOSOPHY

This course is no longer offered and is to be removed from the curriculum at the request of the department.

PHIL 194: INTRODUCTION TO KNOWLEDGE AND REALITY

This course presents a variety of traditional Western readings which are designed to provide a representative sample of different cultures.  The course presents the basic concepts of critical thinking, composition, and oral communication.  Students are introduced to the basic questions involved in epistemology, metaphysics, and concept of mind.  Although the course does not directly cover such issues as gender and minority group concerns, the instructor notes that “the texts raise topics of gender, and often represent a view of different cultures and their competing ideas.”  The course materials submitted by the instructor clearly indicate consistency in satisfying the criteria for this General Education category.  As soon as possible, the syllabus should include assessable objectives.

CATEGORY COMMENTS AND RECOMMENDATIONS
The four courses submitted for review were consistent in meeting the G.E. criteria for this category.  Each introduces students to classical philosophical issues, reinforces critical thinking skills, requires students to express their ideas in writing.  The course requirements across sections of Philosophy 190 and the other three courses appear to be comparable.  One section of Philosophy 190 seemed to focus more narrowly on issues relating to religion and politics, and the committee recommends that tighter control be exerted on the course content of the sections of this course.  Since the focus of these courses is on Western philosophy, it is unfortunate that Philosophy 193 (Introduction to Eastern Philosophy) is no longer offered. The Philosophy area courses are still least effective in satisfying the multiculturalism and gender criteria for Humanities G.E. courses.  None of the course instructors in this area included assessable objectives in their syllabi.

CATEGORY C-5.  INTEGRATIVE CAPSTONE IN THE HUMANITIES

The integrated learning intended in these courses is to provide students with an understanding of the interrelationships among disciplines and their applications to contemporary complex environments.  They are to be at the upper division level, and should extend, apply, and integrate skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.  These courses are to be interdisciplinary, integrating knowledge across disciplines within and across the breadth areas.

HUM 319: MYTH METAPHOR AND SYMBOL

This course explores how societies use mythology, metaphor and symbolism to create order and provide meaning.  While it is not readily apparent from the rather sketchy syllabus (which lacks a course description and/or objectives), the instructor's questionnaire states that a goal of the course is to get students to see the way myth, metaphor and symbol continue to shape how we experience modern life, thus fulfilling one of the basic capstone purposes.  The rigor and level of analysis of the course appear appropriate for an upper division and a capstone course.  Midterms (two) and final exam utilize multiple choice and true/false questions, but with short essay questions also required on the final.  A group term paper teaming three students also is required.  The course generally appears to meet the relevant Humanities criteria and capstone criteria, though gender issues and the natural sciences do not seem to receive much coverage (the latter point was noted in the previous Humanities review).
HUM 325: PERSPECTIVES ON GENDER

This cross-disciplinary course addresses the topic of gender from the perspectives of the humanities, social sciences and natural sciences.  The course is integrative and includes coverage of multicultural and diversity issues.  The syllabus includes course objectives that appear to attempt some balance between male and female issues, and the text addresses both the male and female experience.  Such evidence of balance appears to satisfy the critique of gender balance made in previous reviews of this class.  The class requires that students demonstrate writing and critical thinking skills by requiring two papers, the second an integrative paper based on scholarly sources.  This is a substantial writing component and is noteworthy and commendable in a large lecture class.  In addition to the writing requirements, students are evaluated by three exams, over each of the discipline areas, and are allowed to do additional activities for extra credit.  No exams were included for review.  The class meets the objectives both for an Integrative Capstone course and for the Humanities Breadth Area.  As noted by previous evaluators, this course provides an excellent example of a multi-disciplinary, cross-breadth class envisioned by the Integrative Capstone category.  The course has grown over time, responding to evaluator and student critiques of imbalance in the treatment of female and male perspectives.  This course appears to represent a model of interdisciplinary cooperation in designing and presenting a Capstone course that enriches the G.E. curriculum, and could well be emulated.

HUM 330: ARTS AND IDEAS 

This course engages students in the study of a wide range of Western music, art, and literature through the lens of six philosophical ideas as formulated by Mortimer Adler.  Combining the works of art with key philosophical concepts gives the course a degree of complexity and breadth. The course addresses all of the objectives of the humanities breadth area. The three 1‑2 page homework assignments, which essentially are short papers, require the students to engage in higher‑level thinking skills.  On the other hand, the multiple‑choice examinations are based primarily on identification and recall.  Similarly, the stated objective of the course‑‑"to encourage a greater sensitivity to the arts"‑‑does not suggest that higher‑order skills will be involved.  This course would very likely benefit from the School of Humanities proposal to have instructors of capstone courses meet regularly to incorporate more emphasis on higher‑order skills in their courses.  Also, the syllabus does not include any assessable outcomes.

HUM 335: THE ORIGIN AND CONTEMPORARY ROLE OF LATINO CULTURE

This course was reviewed during the 1996-97 cycle, and was found to meet the requirements both as a Humanities breadth area course and as an integrative capstone.

HUM 340: INTERPRETATION AND VALUES
This course is designed to allow the student to think critically about the development of value systems.  The particular course section reviewed looks at the relationships between nature, agriculture, and culture, and how values concerning these areas might be interrelated.  The course begins with an extended reading on the philosophy of science which gives the students a framework within which to think about the questions posed in the course.  Concerns such as predictions regarding the greenhouse effect are discussed from scientific, moral, and cultural perspectives.  As such, the course is interdisciplinary in nature.  The requirements for the course include three multiple choice exams and a 3‑4 page paper.  The exams, which cover the assigned readings and the lectures, are very comprehensive and are at an upper‑division level.  The paper requires the student to critically examine a claim made by an author of one of the required texts, evaluating the support given for the argument, and then agreeing or disagreeing with the conclusion.  Based on the materials submitted, the Committee believes this course meets the requirements for the Humanities Breadth Area and the Integrative Capstone Section, and that it should be recertified as a G.E. course.

HUM 344: IDEAS IN AMERICAN CULTURE

This course is designed to explore issues in American life from a historical perspective.  Content is structured to help students investigate the ideas of some of the great thinkers of our time, as well as to identify and clarify their own beliefs.  The course is clearly interdisciplinary.  While no papers are assigned, the two midterms and the final exam each contain a significant essay component.  Between the three exams, which also contain rigorous multiple choice components, students write seven 500-750 word essays that require an analysis of the required reading.  These requirements are clearly at the upper-division level, and serve to reinforce the critical thinking and written communication basic skills.  Based on the material submitted, the G.E. Committee believes that this course meets the applicable criteria both as a Humanities breadth area course and as an integrative capstone.  As soon as possible, the syllabus should contain a statement regarding assessable objectives for the course.

HUM 380: COMPARATIVE STUDIES IN THE ARTS AND LITERATURE OF WESTERN AND NON-WESTERN CULTURES

This course compares aspects of music, art, theater, and literature between western and non‑western cultures.  The course section reviewed focused on Chinese, Japanese, Indian and Indonesian cultures.  Where the previous

Humanities review criticized the course for a Eurocentric focus, from the materials submitted and the instructor's questionnaire, this course seems clearly and conscientiously to be global in its spirit and approach, integrating western comparisons into an overall eastern focus.  The sample mid‑term exam contained a set of short answer questions (a paragraph each) and the final an essay question.  The instructor indicated that he requires more or less writing from students depending on course size, which has varied from 50 to 150.  As soon as feasible, objectives for the course should be presented in the syllabus and linked to outcomes assessment standards for the course.  From the materials submitted, the course appears to meet the relevant Humanities criteria and capstone criteria.  It should be noted that the catalog title for the course is as indicated above, while the syllabus title is "Comparative Studies:  East and West."  This is a minor issue, but it would be preferable to consistently use one of the titles, whether the catalog title with its descriptiveness, or the instructor's with its brevity.  Additionally, the instructor is to be commended for his excellent, thorough response to the course questionnaire.

HUM 385: A CULTURAL HISTORY OF FASHION

This course examines fashion as a cultural phenomenon, art form and mode of self expression.  The course is taught in a large lecture format at least once each academic year.  The course meets most objectives for an Integrative Capstone in the Humanities core.  The interdisciplinary nature of the course expands a traditional area of study to concern broader aesthetic, behavioral, and social issues.  The primary goal of the course is to increase the students’ understanding of how clothing, while one of the fundamental needs of humankind, also has aesthetic and symbolic functions that have developed in conjunction with other cultural art forms and fundamental aspects of the human experience.  The course materials submitted by the instructor clearly indicate consistency in satisfying most of the criteria for this General Education category.  However, the nature of the evaluations (i.e., primarily objective tests) calls into question whether or not there is a clear measure of the applied and integrative skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.

CATEGORY COMMENTS AND RECOMMENDATIONS
Integrative capstones in all disciplines areas are expected to be “interdisciplinary, integrating knowledge across disciplines within and across the breadth areas.”  While the Humanities capstones appear to generally meet this requirement within the discipline of the Humanities, and include breadth areas from the Social and Behavioral Sciences, the previous review (1993) found that these courses were generally weak in including material from the Natural Sciences breadth area.  The current review finds that the Natural Sciences breadth area is not covered in any significant degree in these courses, with the exception of HUM 325.  In particular, HUM 319 and HUM 330 were specifically cited as lacking this in the last review and appear not to have improved in this review cycle.  The G.E. Committee urges the School of Humanities to look closely at how to integrate a Natural Sciences perspective into its capstone courses.

The previous review recommended that the Humanities capstones strive to become less Eurocentric.  Some improvements have been made in the incorporation of cultural and gender diversity.  HUM 380 was found by the current reviewers to be “global in spirit”, and HUM 325 has incorporated a better balance between female and male perspectives, as recommended in past reviews.  

Most of the capstones are found by the current reviewers to include significant requirements to enhance students’ writing skills and critical thinking abilities and appear to be taught at the appropriate upper division level.  HUM 385 was cited in the past review as somewhat lacking in this regard, and current reviews find that the course is now generally taught at an upper division level, but that higher level skills do not appear to be assessed in the evaluation process used in the course.  The Committee recommends that HUM 385 include some evaluation of students beyond objective, multiple-choice exams in order to tap students’ higher order thinking skills as appropriate to an upper division course.

Finally, the G.E. Committee recommends that all courses include assessable objectives in course syllabi. 

III.   RECOMMENDATIONS TO THE SCHOOL OF HUMANITIES IN RESPONSE TO ITS REPORT ON ITS CAPSTONE COURSES

The School of Humanities was requested to conduct a review of their capstone courses, and to forward a report of their findings to the G.E. Committee.  Over the current five-year cycle, the G.E. Committee is assessing capstones to see whether the present problems regarding development of higher-order learning skills are being addressed.  The report was to explain what actions are being taken to incorporate exercises that develop higher-order thinking skills in the capstone courses, and was to address the issue of allocation of resources for assigned time for faculty and/or student assistants for courses.

The report from the School of Humanities is appended to this report as Attachment 1.  The proposals recommended in the report are summarized below.

1. The Humanities faculty teaching capstone courses will meet at least once each quarter to exchange syllabi and share ideas regarding effective teaching in these courses.  The chair of the committee, to be selected by the Dean of the Humanities, will be charged with collecting syllabi and providing a brief summary of the ideas shared in the meetings.  These ideas would be publicized or presented in some way.

2. The School will insure, by the use of SIS+, that students who lack the prerequisite of junior or senior standing may not enroll in these courses.

3. The School is considering mechanisms for delaying enrollment in capstones for students who need to improve their basic skills (especially writing).

4. The School will assure that appropriate technical support is provided to multimedia intensive courses, by providing technical training in running projectors, sound systems, etc., to student assistants currently assigned to these courses.

COMMENTS AND RECOMMENDATIONS
The G.E. Committee’s response to the report from the School of Humanities is very positive, and the Committee encourages the School to act on the report’s proposals as soon as feasible.  The Committee makes the following recommendations to the School.

1. The faculty teaching the capstones should meet (at least) twice per quarter, once early in the quarter so that shared ideas may be implemented, and again late in the quarter to share feedback on newly implemented techniques.

2. A report of these meetings, along with a list of attendees, should be forwarded quarterly to the Dean of the School (and cc’d to the G.E. Committee).

3. The G.E. Committee requests that the School of Humanities submit a report at the end of the 1998-99 academic year summarizing the results of these recommendations.

IV.      REVIEW OF PHYSICAL EDUCATION 147

PE 147 is being re-reviewed this year due to a lack of materials submitted during the 1996-97 review cycle.

PHYSICAL EDUCATION COURSES (Lifelong Understanding Category E)
Lifelong Understanding courses stress the importance of students understanding the human being as an integrated psychological, social and physiological organism.  Physical activities courses are 2-unit courses which should introduce students to skills that can be utilized throughout their life and which contribute to the development of the total person.  Recommendation No. 4 of the Revision of CSUSB's General Education Program Report (1996), states that the retention of activity courses in the G.E. program requires that all courses include a reasonable component of traditional academic content.  The report defines this to include both a reading and instruction component together with written demonstration of that knowledge.  All P.E. activity courses in this category are held to this requirement.

PE 147: A FITNESS ODYSSEY
This course is a self‑paced course or plan of study for the mature adult, designed to fit individual lifestyle needs on a contract basis following examination of past and present physical activity patterns.  As such, the course clearly meets the criteria for the Lifelong Understanding Category that students be introduced to skills that can be utilized throughout their life and which contribute to the development of the total person.  Two types of reading assignments are listed on the syllabus.  The first involves reading six chapters of Essentials of Total Fitness, by Powers and Dodd, a standard text in the field.  The final exam, consisting of 50 true/false and multiple choice questions, appears to require a solid understanding of that material.  The second requirement is for students to read and provide written summaries of two physical fitness related articles.  The two summaries and a score of 60% or higher on the final exam are listed as requirements to receive credit for the course.  These assignments clearly meet the requirement that activity courses contain a reasonable component of traditional academic content.  Based on the materials submitted, the Committee believes that this course meets the category requirements and should be recertified as a G.E. course.

COMMENTS AND RECOMMENDATIONS

The G.E. Committee is very supportive of the changes in this course as indicated by the materials submitted for review.  It clearly meets the requirement that activity courses in this category contain a reasonable component of traditional academic content.  The academic requirements for this course, as represented in the portfolio submitted to the G.E. Committee, could serve as a model for other activity courses within this category. 

V.      RECOMMENDATIONS TO THE FACULTY SENATE

Based on the preceding review, the Committee presents the following recommendations.

RECOMMENDATION NO. 1: The Committee recommends that the following certification actions be taken regarding the following specific courses:

a) PHIL 193, Introduction to Eastern Philosophy, be removed from the G.E. program at the request of the department (see p. 10).

b) GER 216, Introduction to Literary Texts, be required to resubmit review materials in the AY 1998-99 review of Social and Behavioral Sciences (Category D) which will document that the course meets the G.E. criteria for an intermediate language course and a literature course, or else it will be subject to decertification as a G.E. course (see p. 9).

c) SPAN 212, SPAN 213, SPAN 214, SPAN 216, and SPAN 290 be required to resubmit review materials in the AY 1998-99 review of Social and Behavioral Sciences (category D) due to the incomplete materials submitted during the current review, or else the courses will be subject to decertification as G.E. courses (see p. 9).

RECOMMENDATION NO. 2: The Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

Both to facilitate establishment of G.E. outcomes assessment, and to better communicate the goals of G.E. to students and faculty, the Committee believes that syllabi for all G.E. courses clearly state the learning objectives for the course and how they relate to the overall G.E. program.  Additionally, syllabi should contain a list of assessable outcomes for the course.  As the preceding review indicates, syllabi for reviewed courses commonly describe the courses and their purposes, but few syllabi present explicitly stated learning objectives and/or assessable outcomes.  Because departments have developed outcomes assessment plans, complying with this recommendation should be a straightforward matter of stating in G.E. course syllabi the objectives and assessable outcomes that have been developed.
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REVIEW OF THE SOCIAL AND BEHAVIORAL SCIENCES BREADTH AREA (CATEGORY D)

UNIVERSITY GENERAL EDUCATION COMMITTEE

JUNE 24, 1999

The General Education Committee is charged with a five-year review of the General Education Program, approximately a fourth of the program being reviewed in years one through four, and the overall program in the final year.  A new five-year cycle (1996-2001) commenced in 1996-97 with a review of the Natural Sciences Breadth Area (Category B), and continued last year with a review of the Humanities Breadth Area (Category C).  The current review is of the Social and Behavioral Sciences Breadth Area (Category D).  In addition, selected Foreign Language courses are reviewed in this cycle; some of which were inadvertently omitted from the previous review, while others are being re-reviewed in this cycle due to incomplete materials submitted last year.  This report contains five sections:

I. Summary of AY 1998-99 review process (p. 1)

II. Review of Social and Behavioral Sciences (Category D) courses (pp. 2-12)

III. Recommendations to the College of Social and Behavioral Sciences in response to its Report on its Capstones (pp. 13-14)

IV. Review of selected Foreign Language courses (pp. 14-17)

V. Recommendations to the Faculty Senate (pp. 17-18)

I.
SUMMARY OF AY 1998-99 REVIEW PROCESS

As in the AY 1991-96 review cycle, the Committee focused on reviewing the compliance of courses with G.E. requirements for the various categories and the consistency, quality, and coherence of the courses, particularly among those offered in multiple section format.  The same review format was used as in the previous cycle, and again the Committee interpreted its mandate to include facilitating a comprehensive faculty and department-based review of courses in the different categories.  The review used a snapshot approach:  all sections of Category D courses taught in the Fall quarter, 1998 were analyzed, if possible.  Where a course was not offered in the Fall quarter, the review material was to be forwarded to the instructor(s) of the course the last quarter it was offered (with a few exceptions the materials submitted were from the preceding spring or winter quarters).

Instructors were asked to complete a questionnaire, which was based on the original form for justifying each G.E. course.  The questionnaire asked instructors to explain how their course sections continue to meet the established G.E. objectives and to comment on the objectives themselves.  Additionally, instructors of all course sections were asked to assemble a portfolio of information on the course, to be forwarded upon completion to the department chair.  The portfolio was to include (1) the completed course questionnaire, (2) copies of the midterm(s) and final examinations, and (3) the course syllabus, handouts, assignment sheets, and other appropriate course materials.  If an instructor taught more than one section of a specific course, only one course portfolio was requested from that instructor for all sections taught.  Department chairs, or College Coordinators as appropriate, were responsible for ensuring that each section portfolio was complete.

Department faculty were then asked to review the section portfolios for each G.E. course taught by the department and to discuss in a department meeting the consistency, quality, and coherence of each course, with special emphasis on consistency among sections. Department chairs or College Coordinators were asked to prepare a summary of the departmental review, addressing each of the questions on the questionnaire and evaluating the consistency among course sections in responding to each of these questions.  The General Education Committee reviewed instructor portfolios and Departmental/College reviews, paying particular attention to consistency in meeting objectives by different sections of the same course.  

In addition, the College of Social and Behavioral Sciences was requested to conduct a review of their capstone courses, and to forward a report of their findings to the G.E. Committee.  Over the current five-year review cycle, the G.E. Committee is assessing capstones to see whether the present problems regarding development of higher-order thinking skills are being addressed.  

II. 
REVIEW OF THE SOCIAL AND BEHAVIORAL SCIENCES (CATEGORY D) COURSES

CATEGORY D-1.  AMERICAN HISTORY AND CIVILIZATION

Courses in the American History and Civilization category should introduce students to the concepts, theories, and modes of thought and analysis necessary for understanding the particular social science approaches used to present American history and civilization, while providing a balance between breadth and substance on a level appropriate for general education students. Courses should relate historical developments to contemporary conditions, issues, and problems, and should include material concerning relevant gender and ethnicity issues. 

HIST 146: AMERICAN CIVILIZATION

Material for only one section of this course was submitted.  The course is “designed to introduce the student to the historical development of the fundamental values of the American culture and the influences of these in selected areas of American life.”  The instructor has required readings in both a textbook and in a work of non-fiction.  Additionally, students are required to watch a film “dealing with some historical event or period of time in American history.”  The course grade is based on three examinations using multiple choice or true/false responses and on the two-page written review of the film.  

Issues of gender and ethnicity are built into the design of the course and are integral to the professor’s plan for the course.  Equally important is the fact that the course does not simply expose students to a collection of facts; it requires them to read and analyze the material to which they are exposed thus including an important critical thinking component.  

The course meets the objectives in “writing, and quantitative and critical modes of thought” for courses meeting General Education Requirements (D3) but does not meet the oral communication requirement because there is no participation require evident in the grading scheme.

HIST 200: UNITED STATES HISTORY TO 1877

This is a course in American history up to 1877; two sections of the course are considered for review. The two sections cover very similar material and take much the same approach. Both are suitably interdisciplinary, focusing on political, economic, social, cultural, and religious factors in the creation of American civilization. Many of the weekly topics in the syllabi of the two sections are almost identical. Both instructors emphasize the analysis and understanding of the significance of various features of American history rather than the memorization of facts. Both sections include investigation of race, ethnic, religious, and gender issues. The instructor of the first section requires essay and "short-answer" questions (the short-answer questions require paragraph-length responses) on his exams.  His weekly study questions and his sample exam questions, as well as the actual exam questions, clearly place heavy emphasis on students’ critical thinking and writing skills.  The questions are governed by such words as "analyze," "compare and contrast," "discuss," "why," and "show the impact of." The instructor of the second section uses true/false and multiple-choice test questions, most of which require critical thinking. He requires two 2-4-page papers in which students respond to a text and a film based on the text. The assignment asks students to focus their papers on the extent to which the films are "good history." It is commendable that both sections require critical thinking and writing and that both force students to go beyond the surface of historical facts. Of the two approaches, the first is the more impressive--by coming at the students every week and before every exam with thought-provoking questions, the instructor seems likely to provoke in-depth learning.

HIST 201: UNITED STATES HISTORY, 1877 TO PRESENT

History 201 is a survey of American history from 1877 to the present.  Course materials were submitted for only one section of the course.  From the syllabus, it is impossible to ascertain what is being covered in the course because the syllabus only lists the chapter numbers to be covered in a particular week.  The questionnaire shed some slight additional light on the content of the course, but even from that, it is difficult to tell to what extent issues of gender and ethnicity are covered.  The only indication about the presence of such coverage comes from the questions on the test.  On one of the examinations included in the submitted materials, I counted 15 questions that dealt with ethnic/immigrant issues and 10 that dealt with gender/family issues out of 80 questions.  There is no writing component for this course, nor does there appear to be any provision for inclusion of oral communication.

The materials submitted do not seem adequate to allow for a full review of the course.  The instructor questionnaire is sketchy, at times referring to the syllabus when the syllabus itself is not clear on a matter.  

CATEGORY COMMENTS AND RECOMMENDATIONS

During the previous review cycle, the G.E. Committee was concerned that writing and critical thinking skills were not adequately reinforced in this category, and questioned whether issues of gender and ethnicity were sufficiently addressed.  In the present review, it is clear that the first two courses in this category have addressed these issues, and the G.E. Committee acknowledges the improvements in those courses.  However, based on the submitted materials the third course in this category, HIST 201, does not seem to have addressed these concerns.  The G.E. Committee asks that a more complete portfolio be resubmitted for this course during the next academic year.

The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

CATEGORY D-2.  AMERICAN INSTITUTIONS

Courses in the American Institutions category should introduce students to the concepts, theories, and modes of thought and analysis necessary for understanding the particular social science approaches used to present American institutions, while providing a balance between breadth and substance on a level appropriate for general education students. Courses should relate historical developments to contemporary conditions, issues, and problems, and should include material concerning relevant gender and ethnicity issues. 

PSCI 203: AMERICAN GOVERNMENT

This course covers the political structure and processes of the American governmental system.  Course materials were submitted for four sections, one of which was an honors course.  Each section requires extensive reading of required texts covering both American government and California government.  The content coverage is consistent among the sections, and requirements are similar in the non-honors sections.  With the exception of the honors section, assessment is based solely on objective (multiple choice and true/false) exams.  The honors section requires a term paper (30% of the grade) and requires attendance and participation (10% of the grade).  Additionally, each exam for the honors section included one essay question.  According to the Objectives and Criteria for Courses Meeting General Education Requirements, “ALL social and behavioral sciences G. E. courses share the university-wide responsibility to further the development of student skills in oral communication, writing, and quantitative and critical modes of thought” (D3).  As in the previous review cycle, the G. E. Committee continues to question whether the current requirements and assessment techniques in the non-honors sections of the course are meeting this objective.  While increased class sizes may have precluded the feasibility of term papers, at the very least the exams should include a writing component.  

In the previous review cycle, two additional recommendations were made concerning PSCI 203.  The first was that the Political Science Department assess the course to ensure that G. E. requirements for multicultural and gender coverage are being satisfactorily met.  Secondly, the Department was asked to insure that California state and local government is adequately covered in all sections of the course.  All of the sections currently being reviewed include required readings from a text on California government, and, based on the lists of topics on the syllabi, it seems that sufficient time is devoted to the topic.  Concerning the coverage of multicultural and gender issues, all of the instructors commented in their questionnaires that the area is adequately addressed.  According to the questionnaires, issues concerning civil rights and the rights of minorities and women are explored through current events and by analyzing appropriate Supreme Court cases.  However, multicultural and gender topics appear to be only minimally addressed on the examinations. 

CATEGORY COMMENTS AND RECOMMENDATIONS

During the previous review cycle, the G.E. Committee raised three concerns about PSCI 203.  The first concern was with the lack of a requirement for written work. The second concern was whether sufficient coverage of multicultural and gender issues was present in the course. The third concern involved the coverage of California state and local government.  Based on the submitted materials, it is clear that the concern regarding state and local government has been adequately addressed.  However, it appears that the other two concerns raised in the previous review have still not been adequately addressed.  

Therefore, the G.E. Committee recommends that the College of the Social and Behavioral Sciences look carefully at the delivery of PSCI 203 with specific emphasis on written work and coverage of multicultural and gender issues.  The College is asked to submit a report on its findings to the G.E. Committee by the end of the 1999-2000 academic year (see part (a) of Recommendation I on page 17).  

Additionally, the G.E. Committee recommends that portfolios for PSCI 203 be resubmitted for the review of the G.E. Committee.  To allow for adequate time for instructors to implement any changes suggested by the College of the Social and Behavioral Sciences’ report, the G.E. Committee will request these materials during the 2000-2001 review cycle (see part (b) of Recommendation I on page 18).

The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

CATEGORY D-3.   WORLD CULTURES

Courses in the World Cultures category should introduce students to the concepts, theories, and modes of analysis necessary for understanding diverse aspects of world cultures, while providing a balance between breadth and substance on a level appropriate for general education students.  Courses should present an international perspective that places the evolution of either Western or non-Western civilization within the context of larger world developments.  Courses should include material on the diverse racial, religious, and cultural groups that have affected (and/or been affected by) the development of Western and/or non-Western civilizations, and should incorporate materials on the roles and contributions of men and women.  

ANTH 140: WORLD CIVILIZATIONS I, THE RISE OF CIVILIZATION (cross-listed as HIST 140)
This course focuses on the rise and spread of civilization, primarily before AD 500, mapping the “activities and achievements of humans though the rise and diffusion of civilizations in Eurasia, Africa, and the Americas to about the dawn of the Christian Era.”  Since the course had not been taught recently until Winter quarter, 1999, the proposed syllabus for the current class and past syllabi from 1991 of one instructor were reviewed.  The course appears to be well suited to the goals of this breadth area.  Students are introduced to the diversity of culture and the methodology of anthropology and archeology in the study of ancient cultures.  Students are evaluated by three, primarily objective, exams and “participation,” which is primarily determined by pop quizzes over readings.  The necessity to compare diverse civilizations appears to encourage critical thinking, and the students do some limited writing in brief constructed responses and one longer essay on each exam. The last review of this course indicates that students did considerably more writing and completed both a term essay and a poster.  Students could develop their posters as a group project.  The current version of the class appears to have less opportunity for students to write.

The course appears to meet the Breadth Area goals and criterion with the exception of incorporation of contemporary problems in an American perspective.  The historical nature of the course precludes an emphasis in this area, but students are encouraged to consider the lessons of history as they may apply to contemporary American problems.
HIST 140: WORLD CIVILIZATIONS I, THE RISE OF CIVILIZATION (cross-listed as ANTH 140)
This course introduces students to a variety of ancient civilizations, including Egypt, Mesopotamia, India, China, Greece, and Rome.  In the section of the course reviewed, students read “The Global Past” and “Reading the Global Past”.  They must complete two midterm exams, a final exam, two map exams, and a two-page paper.  The focus of the course is on the definition of civilization, and students are expected to analyze and compare how different civilizations have dealt with common problems and to think about how those solutions compare with present-day social and cultural practices.  The course also stresses the complex relationships among various cultural institutions.  It focuses students' attention on issues related to ethnicity, gender, and class, and it introduces them to the methodologies and theories of the various social sciences.  While the exams consist mostly of true-false, multiple-choice, and fill-in-the-blank questions (one midterm requires a paragraph-length essay), many of the questions require critical thinking and conceptualizing by the students.  Although the class's large size is a deterrent to assigning much writing, it would be desirable for students to write more than the one paragraph and the two-page paper. The Committee believes that this course meets the general requirements for the Social and Behavioral Sciences category.

HIST 142: WORLD CIVILIZATIONS II, THE CIVILIZATIONS OF THE EAST AND WEST

This course is designed to introduce students to a wide variety of civilizations so that they can compare them and can understand the cross-cultural influences among them.  The key concept is the "style of civilization" in cultures throughout the world.  Emphasis is given to such concepts as the priestly or intellectual ruling classes in various cultures, to the significance of religious, racial, and cultural groups within cultures, and to the cultural creation of gender roles.  Connections are made between the various civilizations and contemporary American civilization.  Students read “The Global Past”, Tacitus' “The Agricola” and “The Germania”, “The Lost Cities of Africa”, and “Two Lives of Charlemagne”.  In the section reviewed, grades are based solely on two midterm exams and a final exam, and students are allowed to miss one of the exams.  The exam questions are entirely true-false and multiple-choice, and the majority of the questions emphasize factual recall rather than critical thinking.  The exams seem to regress from the previous review, when the Committee noted that "the objective questions are designed to elicit analytical rather than rote responses."  Furthermore, even in a large-lecture course, students should be required to do some writing.  In the last review, the Committee urged that this problem be addressed, but nothing has been done. Assessable objectives for the course are not listed.  Although the readings and lecture topics suggest that the course meets the general requirements for the Social and Behavioral Sciences category, the assessment methods indicate otherwise.  The Committee concludes that, in order to meet the requirements of the breadth area, the assessment methods must be revamped to require more analytical thinking and writing.

HIST 144: WORLD CIVILIZATIONS III, THE EXPANSION OF EUROPE

This course purports to be “a survey of the major developments in world history between the early 1500s and the 1980s.”  “Purports” is used advisedly: 480 years of history is a great deal to cover in ten weeks. Furthermore, the first five weeks of the course are dedicated to European history while Latin America, India, China, and Japan are all covered in one week.  Another week is devoted to Africa.  The description in the syllabus should, perhaps, be modified to reflect the intentional Eurocentric focus of the course.  That focus is in keeping with the catalog description of the course and its purpose.

The instructor is aware of the cultural bias in the course and addresses that problem in his responses to the committee’s questionnaire.  He explains that the lack of focus on the role of women and on the history of non-European peoples “is due to the fact that the course encompasses nearly five hundred years of world history in a ten week quarter.”  Because the Objectives and Criteria for Courses Meeting General Education Requirements refers to the roles and contributions of women in several places, the course should contain such material even if its inclusion requires deleting or compressing other material.

Course material was submitted for one section.  The instructor requires extensive reading both from a textbook and from two paperbacks.  Assessment is based on 3 multiple-choice examinations and two in-class essays.  The essays require the students to demonstrate their knowledge of the assigned paperbacks and serve to at least minimally meet the requirement that the course reinforce the basic skills.

SSCI 165: REGIONS AND PEOPLES OF THE WORLD

This course surveys the major regions of the world using general physical and cultural concepts to explain patterns and problems of human activities in relation to natural environments.  It is designed to help students understand the geographic as well as cultural differences in countries around the world.  Two sections of the course were reviewed, one offered by the Department of Geography and the other by the Anthropology Department.  The focus of the two sections appears to be quite different, one using a geography text and the other a cultural anthropology text.  From a review of the submitted materials it seems like these are two different courses.  According to the established G.E. criteria, the sections of any G.E. course should be reasonably consistent.  Hence the G.E. Committee urges the departments teaching this course to look closely at its delivery, and to monitor future sections for consistency.

Both courses do a reasonable job of reinforcing the basic skills; both sections include several short essay questions on the exams, and one of the sections requires a short paper.  Other than the consistency issue noted above, the provided materials indicate that the course meets the G.E. criteria for its category.

CATEGORY COMMENTS AND RECOMMENDATIONS

During the previous review cycle, the G.E. Committee raised the concern that writing and critical thinking skills were not adequately reinforced in many of the courses in this category.  This concern has not yet been adequately addressed.  Additionally, several of the courses in this category are not adequately addressing gender issues.

Therefore, the G.E. Committee recommends that the College of the Social and Behavioral Sciences look carefully at the delivery of the courses in this category, with specific emphasis on written work and coverage of gender issues.  The College is asked to submit a report on its findings to the G.E. Committee by the end of the 1999-2000 academic year (see part (a) of Recommendation I on page 17).  

Additionally, the G.E. Committee recommends that portfolios for HIST 142 and HIST 144 be resubmitted for the review of the G.E. Committee.  To allow for adequate time for instructors to implement any changes suggested by the College of the Social and Behavioral Sciences’ report, the G.E. Committee will request these materials during the 2000-2001 review cycle (see part (b) of Recommendation I on page 18).

The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

CATEGORY D-4.  DISCIPLINE PERSPECTIVES

Courses in the Discipline Perspectives category should introduce students to the concepts, theories, methodologies, and modes of thought, inquiry, research, and analysis and application necessary for understanding the orientation and focus of that discipline, without so narrowly defining the scope of the course as to fail to provide balance between breadth and substance appropriate for general education students.  From the perspective of the particular discipline, courses should include material on the roles and contributions of men and women, together with relevant issues and problems related to the factor of gender.  Courses should incorporate, from the perspective of the discipline, material on diverse ethnic and/or cultural groups, particularly in terms of the ways they have been affected, and been affected by, the developments of their respective societies, cultures, and institutions, and on the contemporary issues involving diverse groups in this and/or other societies.

ANTH 100: INTRODUCTION TO ANTHROPOLOGY: HUMAN EVOLUTION

This course provides a survey of human biological and cultural evolution.   There is an emphasis on issues of diversity in the comparison of different groups of humans and their racial, gender and ethnic identities.  Although the evolution of culture is covered to some extent in the last few weeks of the course, the overwhelming emphasis is on biological evolution of the human species.   The two sections of the course reviewed had consistency. Both sections provided students with abundant opportunity for the development of writing and critical thinking skills with well constructed essay questions, papers and homework assignments.  The course provides a good perspective on the discipline of anthropology with integration of concepts, terminology and methodology with broader application of analytical skills and social awareness.  There is an excellent coverage of issues of race, with somewhat less attention to gender issues.  There is a commendable emphasis on critical thinking and writing.  The self-tests, study guides, homework and paper assignments are outstanding.  The emphasis on genetics and biological evolution appeared to be at a fairly sophisticated level and, as noted in the last review, the course seems better suited as a first course for majors than as an introduction to the discipline for non-majors.  

The strong emphasis on biology makes this course unique among discipline perspective courses in the social sciences.  Instructors note that this course does not include the Breadth Requirement coverage of American values and history, which have no logical place in the course.  They suggest that the Breadth Requirement, Area d, might benefit from the inclusion of the term “evolutionary” as an extension of the historical focus.  Likewise, they suggest that Breadth Requirement, area c, should include “ecological” as well in the “values and cultural factors shaping human behavior and various cultures.”  They also suggest that the use of the term “civilizations” should be changed to “societies” to better reflect the intent of the general education to encourage the study of diverse cultures. They note that “civilization” is a technical term in anthropology that covers only a few societies historically.

ANTH 102: INTRODUCTION TO ANTHROPOLOGY: CULTURE AND SOCIETY

This course is designed to introduce students to the diversity of culture and behaviors among the world’s societies and the methods anthropologists use to study societies.  As such, it seems very well suited to the goals of the general education program and this breadth area.  Students are encouraged to apply insight into the diversity and interconnectedness of world cultures to an understanding of American culture and values.  Issues of race and gender appear to be well covered in the material of the class.  Creative bonus point projects include viewing a video, visiting a zoo and/or museum, and appear to encourage students to apply concepts from the class in their viewing of popular culture.  The students are evaluated by three equally weighted multiple-choice exams.  While the course material appears to encourage critical thinking, in stark contrast to the rich and varied assignments of ANTH 100, the students in this course do no required writing so there appears to be scant opportunity for students to improve writing skills or demonstrate integration of the material.  It is recommended that group or individual writing projects be added to the curriculum of this course. 

ECON 104: ECONOMICS OF SOCIAL ISSUES

This course provides a general introduction to the application of economic reasoning to a wide range of issues – economic, social, political and personal.  The role of values in policy decision making is included.  Gender and ethnic issues are considered, especially as they impact the historical and current labor market and income disparity.  Course material from one section was reviewed.  In lieu of a standard text, students receive extensive handout material and are required to read three chapters of a text and a national newsmagazine or the Los Angeles Times.  The evaluation of student performance appears rest entirely on tests including announced and unannounced quizzes, three scheduled exams and a final examination. One exam includes some short answer essay questions.  While mostly consisting of multiple-choice objective questions, the tests include many questions based on tables of information that require students to demonstrate critical thinking and problem solving.  The course does not appear to include writing assignments.  The instructor makes especially effective use of media material by providing “viewing notes” that encourage active learning.  This course appears to meet the Breadth Area requirements with the exception of the writing requirement.  It is recommended that some writing assignments be included in the plan for this course.

ES 100: ETHNICITY AND RACE IN AMERICA

The methodological component of this course is designed to introduce students to ethnic studies as a discipline; to the importance of racial, ethnic, and gender diversity; and to the interdisciplinary features of ethnic studies.  The course content also focuses on issues involving women of color in the United States.  Thus, the goals of the course are for students to understand the perspective of ethnic studies, the sources of racism in the United States and possible solutions to the problems it creates, and the specific experiences of women of color in this country.

In the section reviewed, students read Race, Ethnicity, and Gender in the United States and Women of Color in U.S. Society, and they watch three films: The Color of Fear, Everyday Racism, and African-Americans in Television.  Assessment is based on a midterm and a final exam, both entirely consisting of essay questions; several short written assignments, including definitions of key terms from the texts and responses to the films; and a longer "video project" consisting of a 3-4 page paper and an oral presentation.  The examination questions require students to be able to understand and use important concepts, to think analytically, and to apply theoretical principles to issues of race and ethnicity.  The three goals listed in the syllabus constitute a sound basis for more specific assessable objectives.  Particularly because of the emphasis on multiple written and oral assignments and the creative use of multimedia, this is an exemplary general education. This course clearly meets the general requirements for the Social and Behavioral Sciences category and for the Discipline Perspectives Section.

GEOG 100: INTRODUCTION TO HUMAN GEOGRAPHY

This course studies cultural characteristics of geography and integrates a wide range of issues that are appropriate to an introductory course on human geography, including the geographies of politics, religion, ethnicity, cities, agriculture, folk and popular culture, among others.  The instructor provided a convincing justification and analysis of the content and methodology of the course in the questionnaire.  The breadth of coverage, the application to real life problems, and the analysis required are admirable.  The integration of multiple-choice exams, essay questions, and analytical projects are appropriate evaluation and feedback mechanisms that reinforce critical thinking and writing skills.

In the previous review cycle, it was recommended that submission of syllabi and analyses from other faculty in the department would enhance the case for keeping this course in the G.E. package.  The department chair explained that due to personnel changes, one professor is available to teach this course on a regular basis, and a qualified part-time instructor can teach the course if necessary.  The participation of other department faculty in this course would help to assure its continued viability as a valuable G.E. course.

Finally, the syllabus does contain a statement regarding course objectives, but should be expanded to include a statement about assessable outcomes as well.  Based on the submitted materials, this course meets the applicable G.E. criteria for its section.

PSCI 100: INTRODUCTION TO POLITICAL SCIENCE

This survey course analyzes human experiences from a broad-based socio-political context, introducing students to elementary concepts of political science and the structure and function of modern governments.  Issues of ethnicity and race are addressed as well.  The instructor questionnaire provides a substantive justification and analysis of the content and methodology of the course.  Exams consist of multiple-choice and essay questions, and a five-page position paper is required.  These are appropriate evaluation and feedback mechanisms that reinforce critical thinking and writing skills.  

The syllabus contains an extensive list of course objectives, which would be enhanced by being connected to class activities and assessment.  In some areas, the instructor questionnaire and the syllabus do not seem to reflect each other.  For example, the questionnaire points to the interdisciplinary nature of the course, which is not evident from the syllabus.  A more complete chair’s report of the departmental meeting concerning the course would have been most helpful.  Based on the submitted materials, the G.E. Committee believes that the course meets the criteria for its category.

PSYC 100: INTRODUCTION TO PSYCHOLOGY

This course is designed to provide a broad introduction to the study of human behavior across cultures.  The course covers the major theories of psychology and their application to contemporary issues, social problems, and personal growth.  Attention is given to race, gender, ethnicity, religion, sexuality, and ethics.  The course also gives attention to the historical trends and scientific methods used in psychology.  The application of psychological principles to other disciplines within the behavioral sciences is also well integrated into the course, including the application of psychology to criminal justice, economics, human development, sociology, geography, and history.

The course is taught by different instructors, using different texts, but the emphasis on major issues and content is similar.  The instructors base their evaluation of student performance primarily on well-designed multiple-choice exams. They also provide students with the option of participating in psychological experiments and reflecting upon their experience in such experiments.  Written analysis should be mandatory, rather than just optional extra-credit, but, in general, this course is satisfies the appropriate G.E. criteria.

SOC 100: THE STUDY OF SOCIETY

This course provides an introduction to sociology, focusing on basic sociological concepts ideas, terms, and theories.  While focused on the United States, some time is given to studying socialization from a cross-cultural approach.  Particular attention is devoted to problems associated with class, race, and gender.  Discussion is included concerning sociological institutions such as the family, government and the economy, health and population, education and religion.  The two sections of the course seem reasonably consistent with regard to reading requirements and coverage.  In one section the entire grade is derived from examinations, while the other section requires community service and two group assignments.  The group assignments require synthesis of appropriate material, analysis of a problem, and application of the material to the problem.  Each group submits one write-up of the assignment.  In the other section, students may complete one or two three-page papers as extra credit assignments.  The G.E. Committee encourages the faculty teaching this course to continue to explore ways to involve all students in required writing assignments. Based on the submitted materials, the G.E. Committee believes that the course meets the criteria for its category.

CATEGORY COMMENTS AND RECOMMENDATIONS

Courses in this category are to introduce students to the concepts, theories, methodologies, and modes of thought, inquiry, research, and analysis of the respective disciplines.  In general, it is clear from the reviewed materials that these goals are being met.  This category has the potential to deal more explicitly with issues and concepts relating to gender and multi-cultural issues, and the G.E. Committee encourages the College of Social and Behavioral Sciences to consider how these issues might become a more integral part of the courses.

The G.E. Committee is concerned that basic skills, and particularly writing skills, are not adequately reinforced in several of the courses in this category.  While some courses, such as ANTH 100, ES 100, GEOG 100, and PSCI 100, are exemplary in their requirements for written work, other courses do not even require as much as an essay question on an exam.  The G.E. Committee strongly urges the College of Social and Behavioral Sciences to consider ways that all of the courses in this category might reinforce basic skills in general, and writing in particular.

The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

CATEGORY D-5.  INTEGRATIVE CAPSTONE IN THE SOCIAL AND BEHAVIORAL SCIENCES

The integrated learning intended in these courses is to provide students with an understanding of the interrelationships among disciplines and their applications to contemporary complex environments.  They are to be at the upper division level, and should extend, apply, and integrate skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.  These courses are to be interdisciplinary, integrating knowledge across disciplines within and across the breadth areas.

SSCI 300: NONWESTERN WORLD

This course aims to provide students with an understanding of the historical, political, social, geographic, and economic aspects of nonwestern societies and the course content is centered on eight themes: population, poverty, development, status of women, environment, efforts at transition from authoritarian rule, weapons proliferation, and arms control.  Much of the focus of the course is in providing students with an understanding of social phenomena from a third-world perspective.  The course is multi-disciplinary in nature and its objectives and substantive content are very appropriate for the GE requirements.

However, due to the large enrollment size, the course format consists primarily of lectures and consequently, students are evaluated primarily through two multiple choice exams which determine 90% of a student's grade. Participation in a panel discussion and attendance determine the remaining 10% of a student's grade. A more balanced evaluation approach that incorporates written assignments is recommended in order to enhance students' critical thinking skills.  Also, the participation of other department faculty in this course will assure its viability as a valuable component of the General Education curriculum.
SSCI 304: CONTEMPORARY LATIN AMERICA

This course is designed to acquaint students with the basic social, economic, cultural, ideological, and political issues that affect contemporary Latin America. The course addresses the historical antecedents that have influenced various developmental issues in contemporary Latin American societies. Analysis of gender, culture, ethnicity, environment, and racial issues are also integrated into the course.  The course focuses on contemporary issues that affect Latin America in general, but it incorporates an analysis of the diverse and unique features that characterize different Latin American nations. 

This integrative capstone course is multi-disciplinary in nature and integrates reading assignments, films, and lectures.  Students' critical thinking skills are evaluated on the basis of their performance on small group discussion and essay projects and on written answers to exam questions.  This course is appropriate for the GE curriculum and it is suggested that the team-based approach to teaching it be continued in the future.
SSCI 315: CULTURAL ADAPTATION: THE QUEST FOR SURVIVAL

This course examines cultural diversity through the context of exploring universal human problems and various cultural solutions to them. The course appears to be interdisciplinary in nature, in that it brings in perspective from a number of concentrations, particularly sociology, anthropology, history, economics, and political science.  The entire grading scheme in the course reviewed consists of two midterm exams and the final exam.  All of the exams are multiple choice and true false.  There is no provision for student writing, and, while the instructor’s questionnaire declares this course to be problem solving in orientation, there seems to be little critical thinking or problem solving required.  This course needs to do a better job of reinforcing the basic skills in general, and writing in particular.

SSCI 316: RACE AND RACISM

This course appears to be exemplary in meeting both the cross-disciplinary and breadth area criteria for capstone courses.  Course material from five sections, taught by different instructors, were reviewed and there appears to be consistency across sections in the focus on the multicultural experiences of U.S. society from the discipline perspective of the social sciences including anthropology, economics, history, political science, psychology and sociology.   In stressing “nativism and racism” in U.S. history, several instructors emphasize the structural factors that shape the experience of immigrants, while others focus on individual factors such as the psychological mechanisms underling prejudice and discrimination.  All instructors appear to introduce students to the “basic concepts, theories and operational definitions of racial and ethnic group interactions.”  Illustrations of these principles are largely Eurocentric, although one instructor included current examples in the news that included non-western examples of nativism and racism.   As noted in the last five-year review, “the title of the course suggests a less narrow approach to the issue should be implemented” recognizing that racism is not limited to any one group, culture or historical time period.  The course appears to give students all the skills they need for a broad analysis of the phenomenon of racism across time and cultures.

The earlier review also noted the problem with developing upper-division skills in writing and critical thinking in the large lecture format.  This class continues to be taught primarily in the large lecture format.  Two instructors noted that their sections were “always over 240”; however, all but one of the sections reviewed now include at least one writing assignment, and several include multiple writing requirements with an emphasis on critical thinking.  Several instructors also include group projects and group presentations either as a requirement or option.  All sections also included a gender perspective.  One questionnaire suggested that it would beneficial for instructors to meet periodically to share information and techniques and assist instructors new to the course.  This suggestion seems very appropriate for maintaining consistency across the large number of sections, creatively addressing the specific challenges of incorporating the writing and critical thinking criteria for an integrative capstone course, and dealing with an emotionally laden material while teaching to large lecture sections.
SSCI 320: UNDERSTANDING CAPITALISM

This course provides an interdisciplinary examination of capitalism.  A wide range of issues is addressed; including the origins of capitalism; theories about it; businesses and households within it; its effects on the distribution of wealth, social classes, and individual identities; the role of government in capitalistic societies; its relation to imperialism; and comparisons to socialist societies.  The primary disciplines involved are economics, political science, history, and sociology, but psychology, gender, and race also figure in.  By considering artistic expression, particularly music, as a product of capitalism, the course extends its range to the arts.  Critical thinking is required, especially since students are required to think about capitalism as a cultural and social product based on and contributing to socially constructed beliefs.  In the section reviewed, there are three midterms, a final, a three-page paper, and an optional, extra-credit two-page paper.  One midterm includes an essay question, and another midterm consists entirely of essay questions.  The extra-credit paper is notably inventive, asking students to "analyze a song whose lyrics discuss life under capitalism."  The Committee commends the instructor of this course for his emphases on writing and critical thinking and for his extension of the course beyond the social sciences.

SSCI 321: URBANIZATION AND THE URBAN ENVIRONMENT

This course examines cities, particularly in North America, from an interdisciplinary perspective.  It briefly looks at the historical development of cities and then focuses on contemporary urban issues in North America and Latin America, in particular issues involving the family, the community, immigration, gender, and government.  The approach includes a wide range of disciplines in the social sciences, but none beyond that area.  In the section reviewed, students read The Urban World and a wealth of auxiliary readings, giving them exposure to many authors' views.  Assessment is based on two midterms (one of which may be skipped) and a final examination, all entirely consisting of multiple choice questions. No written work is required, and little opportunity is offered for students to demonstrate integrative conceptualization or critical thinking.  No assessable objectives are included.  The Committee concludes that, in order to meet the requirements of the breadth area, the assessment methods must be revamped to require more analytical thinking.

SSCI 325: PERSPECTIVES ON GENDER

The course continues to be an excellent example of what an integrative capstone course should be.  Because the course is team taught by faculty from three different disciplines, it has (and takes advantage of) the opportunity to integrate what students have learned across the full span of their education.  The chapter titles in the syllabus give an excellent idea of the range of economic and social diversity covered.  The questionnaire speaks to the inclusion of cultural diversity.  The course should allow all students to become more familiar with issues of gender that may be new to them.  The faculty is to be commended for including opportunities for both oral expression as well as written work in a course taught in a large lecture format.  It shows what is possible when a course gets the kind of rich support that this course receives.

The faculty have clearly made an effort to respond to concerns raised in the last review.  The examinations included with the rest of the material seem to have a good balance of questions covering the various areas of concern.  Furthermore, in responding to the questionnaire, the instructor directly addressed the perception that the course is sometimes seen as condoning “male-bashing.”  Certainly, nothing I saw in the syllabus supports that perception.  I would be interested to know if SETEs are ever administered in this course, and if they are what kinds of comments are received on the subject of “male-bashing.”

SSCI 343: UNDERSTANDING SOCIALISM

This course introduces students to the theory and practice of socialism throughout the world.  It appears to be highly interdisciplinary, including discussion of social, economic, political, and historical issues.  Students study socialist movements and governments from around the world, explicitly comparing socialist and capitalist economies and governments, as well as comparing various types of socialism.  These comparisons are international and cross-cultural.  Gender issues are addressed as various socialist writers argue for gender equality.  The course section reviewed requires one brief and one more significant writing assignment.  On the first day of class, students are asked to define socialism in their own words (graded credit/no credit).  Near the end of the quarter they are asked to return to that question and write a five-page essay on what socialism is and whether or not it is needed.  This assignment, worth 30% of the grade, requires students to engage in critical thinking while clearly reinforcing writing skills.  Based on the materials submitted for review the G.E. Committee believes that this course meets the applicable criteria.

SSCI 345: RELIGIOUS EXPRESSION IN AMERICA

This course is an interdisciplinary social science analysis of the relationship among religious belief, religious practices and secular society in American culture.  The course draws from students’ learning in sociology and psychology primarily, but economics, history, and political science are represented in the course as well.  While focusing primarily on America, religious practices from other cultures are investigated because of their effect on American belief and practice.  A writing project worth 20% of the grade requires students to analyze and compare their experiences at public services of two separate religious organizations.  This 5 to 7 page project adequately reinforces both critical thinking and writing skills.  Additionally, attendance, worth 10% of the grade, is checked by frequent short in-class writing assignments.  Based on the materials submitted for review, this course appears to meet the applicable criteria for its category.

SSCI 350: ROOTS OF MODERN RACISM IN AMERICA

This course takes a rigorous analytical approach to racism in America.  It incorporates both gender and multicultural diversity, and touches on a variety of disciplines in the Social and Behavioral Sciences to qualify for being an integrative course.  It does not count oral presentation as a component of the final grade although the professor does encourage discussion.  There is also no significant writing component although students who elect to do so will have some writing to do on the extra credit quiz the instructor includes as an option to earn an additional 10 percent toward the final grade.

CATEGORY COMMENTS AND RECOMMENDATIONS

Integrative capstones in all disciplines are expected to be “interdisciplinary, integrating knowledge across disciplines within and across breadth areas.”  Although the courses in this category do a good job integrating knowledge from across the disciplines within the Social and Behavioral Sciences, greater emphasis should be placed on integrating knowledge from the Natural Sciences and the Arts and Letters.

As in the previous review, the G.E. Committee observes that some of these courses do not do an adequate job of reinforcing the basic skills.  Several of these courses require a five to seven page paper or two three page papers, others include essay questions on exams, while still others offer no opportunity for writing at all.  The G.E. Committee is aware of the difficulties of teaching large lecture courses, but it feels strongly that this is an area that needs to be addressed.

The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

Further recommendations regarding this category are given in the following section.

III. RECOMMENDATIONS TO THE COLLEGE OF SOCIAL AND BEHAVIORAL SCIENCES IN RESPONSE TO ITS REPORT ON ITS CAPSTONE COURSES

The College of Social and Behavioral Sciences was requested to conduct a review of its capstone courses, and to forward a report of their findings to the G.E. Committee.  Over the current five-year cycle, the G.E. Committee is assessing capstones to see whether the present problems regarding development of higher-order learning skills are being addressed.  The report was to explain what actions are being taken to incorporate exercises that develop higher-order thinking skills in the capstone courses, and was to address the issue of allocation of resources for assigned time for faculty and/or student assistants for courses.

The College of Social and Behavioral Sciences asked its department chairs to review and report on the capstone courses taught by faculty within their departments.  For example, SSCI 321 Urbanization and the Urban Environment was reported on by the Chair of the Department of Geography.  Reports were submitted for eight of the ten capstone courses offered by the College.  It is not clear whether these individual reports were circulated and/or discussed among all of the College’s chairs as no summary statement was provided.

The following observations highlight the information obtained from the chairs’ reports.

1. The Social and Behavioral Sciences capstone courses tend to be truly interdisciplinary, integrating material from a variety of social and behavioral sciences.  Additionally, the courses do a good job of including material concerning multicultural and gender issues.

2. Courses offered in a multi-section format tend to be very consistent.  The report for SSCI 316 notes that the topics covered and the tone set by the syllabi and other class materials are remarkably similar.  The faculty who teach SSCI 325 have been meeting to discuss, among other issues, the consistency of the course.

3. In general, the courses do not do a good job of reinforcing the basic skills of oral and written communication, and critical thinking.  Only one of the chair’s reports mentions a writing component in a capstone course, others mention that the time necessary to read and respond to written work in a large lecture course prohibits such assignments. 

4. The level of support for faculty teaching capstone courses varies widely by department.  The report for SSCI 316 indicates that the College of Social and Behavioral Sciences provides faculty teaching that course with an undergraduate teaching assistant for a few hours each week.  The report for SSCI 304 and 350 states that the History Department provides its faculty teaching capstone courses with a course of released time.  Most other faculty, apparently, receive no support.

COMMENTS AND RECOMMENDATIONS
The G.E. Committee is concerned about the apparent lack of communication between departments in the College of Social and Behavioral Sciences regarding its capstone courses.  The committee recommends that the faculty teaching the capstone courses meet regularly to discuss issues of concern as well as to share successes and failures.

Additionally, based on the materials submitted during the current review, the G.E. Committee does not believe that oral and written communication skills and critical thinking skills are being adequately reinforced in the capstone courses.  The committee recommends that the College of Social and Behavioral Sciences examine this issue during the 1999-2000 academic year.

Therefore, the G.E. Committee makes the following recommendations.

1. The faculty teaching the capstones should meet (at least) twice per quarter, once early in the quarter so that shared ideas may be implemented, and again late in the quarter to share feedback on newly implemented techniques.  Particular attention should be paid to the reinforcement of basic skills.  The chair of this committee, to be selected by the Dean of the Social and Behavioral Sciences, will be charged with collecting syllabi and providing a brief summary of the ideas shared at the meetings.  These ideas are to be communicated to the faculty within the College.  A report of these meetings, along with a list of attendees, should be forwarded quarterly to the Dean of the School (and cc’d to the G.E. Committee).

2. The College of Social and Behavioral Sciences should appoint a committee to review the presentation of its capstone courses, with particular attention paid to the reinforcement of the basic skills.  This committee should identify ways in which this concern may be addressed.  Additionally, this group should investigate ways to increase the level of support for faculty teaching the capstone courses.

3. The G.E. Committee requests that the College of Social and Behavioral Sciences submit a report at the end of the 1999-2000 academic year summarizing the results of these recommendations.

IV. REVIEW OF SELECTED FOREIGN LANGUAGE COURSES

During the previous review cycle, the G.E. Committee found the materials submitted for certain Foreign Language courses to be inadequate, and recommended to the Faculty Senate that these courses be re-reviewed in the current cycle.  The courses to be re-reviewed are GER 216, SPAN 212, SPAN 213, SPAN 214, SPAN 216, and SPAN 290.

Additionally, SPAN 102, SPAN 150, and SPAN 155 were inadvertently omitted from the memo to the College of Arts and Letters requesting that portfolios be submitted for the College’s G.E. courses.  As a result, these courses are being reviewed in the current cycle.

CATEGORY C-3.  FOREIGN LANGUAGE OR LITERATURE IN TRANSLATION

In this category, students may select a course on foreign literature in translation or a course in a foreign language, and that language may either be a new one or the one in which they have accumulated two years of high school “seat time”.  Whichever choice is made, the intent is to insure that all students have some experience with either foreign language or foreign culture.  Introductory language classes will focus on the acquisition of language skills through pronunciation, grammar, composition and conversation, and must include a cultural component.  Intermediate language classes will concentrate on culture and/or literature, and will refine skills in grammar, composition, and conversation.  Courses on foreign literature in translation should also meet the criteria for the Literature category.

Literature courses in the G.E. program should equip students with skills and methods for analyzing and appreciating the forms and genres of world literature and understanding impacts of individual cultural contexts on the character of literary works.  Courses in this category should not concentrate on the acquisition of composition and creative writing skills, although these subjects can be subordinate components of these courses.

GER 216: INTRODUCTION TO LITERARY TEXTS

This intermediate level course uses an anthology of 20th century German prose to help students acquire analytical skills and to increase their awareness of cultural issues in the main German speaking countries.  While emphasizing comprehension and analysis, the instructor’s questionnaire notes that the readings also force students to improve on their critical thinking and communication skills.  Additionally, the instructor comments that the readings prompt discussions concerning social and cultural issues and comparisons between the different cultures of the German-speaking countries.   Students are required to complete an oral report, but based on the submitted materials, it appears that the only writing requirements are the short answer and essay questions on the exams.  While this course emphasizes reading and oral communication, writing skills should receive more attention.  The syllabus mentions neither course objectives nor assessable outcomes for the course.  These should be included in all GE course syllabi.  Based on the materials submitted, the GE Committee believes that this course meets the requirements for its category.

SPAN 102: COLLEGE SPANISH II

This course is the second quarter in the introductory three-quarter course sequence for Spanish.  The overview document for Spanish 101, 102, and 150 is impressive in its clarity and scope.  It is inviting and would serve to reassure students who might be feeling unsure of their ability to study or learn Spanish.  Based on comments made in the questionnaire, the department has taken great care to ensure that each section of this course covers the same material and that expectations are the same for every student in every section.  Students in both sections of the course will be exposed to a variety of teaching methods to improve their facility with the language.  Among these methods are class exercises, written assignments, quizzes, homework, participation, and visits to the Multimedia Language Center.

Two syllabi were submitted for this course. One is entirely in English. The other reflects one aim of the course, which is to expose the student to an increasingly greater amount of Spanish while reducing the amount of English used for instruction.  Each of the syllabi has strengths and weaknesses, but neither of them is as good as the overall document created  (presumably) by the department.  The first of the two is clearer on how the final grade will be determined.  Courses in foreign languages must contain a cultural component.  For both sections of Spanish 102, the cultural component can be found in two areas.  For all students, the assigned texts and other reading material should serve to give the students a feeling for the Spanish speaking culture.  Those students who elect to participate in the listed extra credit activities will clearly gain additional exposure to and appreciation of the Spanish culture. 

SPAN 150: INTERMEDIATE SPANISH

This course is the last in a three-quarter sequence of courses for beginning students who want to develop proficiency in Spanish.  The courses in the sequence, SPAN 101, SPAN 102, and SPAN 150, which are all taught in multi-section format, are coordinated by the Department of Foreign Languages’ Coordinator of First-Year Spanish.  There is a general departmental course description and syllabus in addition to each individual instructor’s syllabus.  As a result, the sections display a high level of consistency. The course is taught by at least three different instructors who use the same textbook and workbook.  Sample exams and evaluation materials do tend to reflect a level of proficiency appropriate for advanced first-year Spanish students.

Students who complete the course are expected to be able to understand and speak grammatically correct Spanish 100% of the time. Students enrolled in this course are provided with a vocabulary cassette for each chapter in the required text and are expected to attend the multimedia language lab a minimum of one hour per week.  In addition to participation in class, class attendance and lab attendance, student performance is evaluated through periodic quizzes, chapter exams, a midterm exam and a final exam.  The cultural integrative capstone requirements for this humanities course is also met by helping students think critically about themselves, their culture, Hispanic culture in general, and by providing an opportunity for students to take a quarterly trip to the Mexican border.

SPAN 155: INTERMEDIATE SPANISH FOR SPANISH SPEAKERS

This intermediate level course is designed for Spanish speakers and emphasizes reading comprehension, vocabulary building, and writing in a cultural context.  The text includes readings that sample literature, history, geography, art, and music from a wide range of Spanish speaking countries.  In addition to the multiple choice and true/false questions, the exams and quizzes provided each include an essay question, generally involving the cultural component of the course.  Additionally, a written project that counts as 10% of the grade is required.  The instructor’s questionnaire notes that this project is generally a critique of a novel written in Spanish by a recognized Hispanic writer.  This course adequately reinforces the basic skills of written and oral communication, and appears to meet all of the requirements for its category within General Education.

SPAN 212: COMPOSITION

This intermediate Spanish composition course is the first in a sequence of writing courses.  The course is designed for non-native speakers of Spanish, preparing them for more advanced writing courses that they will share with native Spanish speakers.  As stated on the syllabus, the main objectives of the course are to review basic grammar, to develop strategies for writing, and to improve fluency in writing.  The provided exams clearly reinforce the principles of Spanish grammar and provide an opportunity for students to practice, and the instructor assess, their writing skills.  Weekly compositions are submitted and students are given the option of revising the compositions once errors have been marked by the instructor.  The instructor states in the questionnaire that intensive practice in composition is provided, both in class and outside of class.  Based on the materials submitted, the G.E. Committee believes that this course meets the criteria for its section.

It should be noted that a very complete portfolio of materials was submitted for this course.  The syllabus, in English, is very detailed and clearly described the requirements of the course.  Course objectives are included, although assessable outcomes are not mentioned.  The exams, while in Spanish, provide section headings in English that helped the reviewers to understand what was being tested in each section.  Additionally, the instructor questionnaire is complete and informative.  The concern expressed by the G.E. Committee during the previous review about the lack of assessable materials has clearly and adequately been addressed for this course.

SPAN 213: COMPOSITION FOR SPANISH SPEAKERS
This intermediate level Spanish composition course is equivalent to SPAN 212, but is designed to meet the special needs of students whose language skills were acquired in a Spanish speaking environment.  The objectives of the course, as stated on the syllabus, are to review and/or supplement grammatical knowledge, augment vocabulary, and to study various types of writing.  Eight compositions are required, some of which are completed in class and others outside of class.  The instructor questionnaire states that sample compositions are read in class, and thoroughly analyzed by the students with the professor’s help.  The exams test grammatical skills, require students to make corrections to brief compositions, and ask students to analyze short stories.  The assignments for the course adequately reinforce the course objectives.  Based on the submitted materials, the G.E. Committee believes that this course meets the criteria for its section.  As soon as possible, the syllabus should contain a statement about assessable outcomes for the course.

It should be noted that a very complete portfolio was submitted for this course.  A syllabus was provided in English, and the exams were provided in a translated version.  In addition the instructor questionnaire was very helpful.  The concerns of the G.E. Committee as expressed in the previous review have been adequately addressed for this course.
SPAN 214: CONVERSATION

Due to extenuating circumstances, review materials were not available for this course.  The instructor who taught the course in the fall unfortunately passed away during the winter quarter.  The Chair of Foreign Languages attempted to collect materials from the part-time faculty member who taught the course during the winter quarter, but was unable to obtain a sufficiently complete portfolio.  As a result, the G.E. Committee will recommend that the course be re-reviewed during the 1999-2000 academic year.

SPAN 290: SPANISH AND LATIN AMERICAN LITERATURE IN ENGLISH

This course is an introduction to Spanish and Latin American literature in translation.  The particular course reviewed focused on “Don Quixote”.  Students are required to do a close reading of the text, sufficient to pass a series of factual multiple choice quizzes at the 80% level.  Students then become acquainted with some of the standard techniques of literary analysis and appreciation, and are exposed to numerous different critical views of the work.  Short essay quizzes require the students to respond to the analyses provided by the reviews.  Also required is an essay on one of the scholarly readings, a term paper and a group term project, as well as a multiple-choice final exam.  This course certainly reinforces basic skills such as critical thinking and writing.  It meets the requirements of a literature course by introducing students to the standard critical terminology for analyzing and describing the forms and genres of 16th and 17th century Spanish narrative and by developing analytical skills and literary and cultural appreciation.  Discussion of gender issues and the role of minority groups in Spain arise naturally out of the discussion of the text.  

The particular section reviewed is a Web-Assisted course with limited seat time.  Students are required to access all information about the course and to submit all required projects through the established Spanish 290 Web Site.  A very extensive syllabus provides information about contacting the professor, required and optional assignments, expectations, evaluation, e-mail accounts, and a schedule of readings and class activities.  Also included on the syllabus is a discussion of course objectives, which includes a review of the General Education objectives for the course.  A useful addition would be the inclusion of a statement concerning assessable outcomes for the course.  The web site includes a “Threaded Discussion Forum” on which students may post questions and comments as well as responses to questions posed by the instructor.  Also included is a “Study Tools Page”, which includes practice quizzes, lecture notes, and discussion questions.  A template and instructions are provided for each group to establish a home page for their group term project.  The web-based nature of the course, together with the excellent web-site, enhances the course objectives of fostering effective oral and written communication and cultivating the intellect.  

The materials submitted for the course are quite extensive and complete.  The instructor’s questionnaire was quite helpful in its review of the course.  Based on the submitted materials, the G.E. Committee believes that this course clearly meets the criteria for its breadth area and as a foreign literature in translation course.

CATEGORY COMMENTS AND RECOMMENDATIONS

In general, the materials submitted for the courses in this section were very complete. For some of the courses, the syllabi and exams were submitted in the language being studied, which was the case during the previous review cycle when the review could not be completed.  For the current review, the inclusion of very complete instructor’s questionnaires was a tremendous help to the G.E. Committee in completing the review.  For the purpose of future reviews, the Department of Foreign Languages is highly encouraged to submit detailed and complete questionnaires, as well as detailed chair’s reports regarding their courses.  Based on its review of the submitted materials, the G.E. Committee believes that the courses reviewed meet the criteria for their section.

The G.E. Committee especially noticed that the Department of Foreign Languages has designated a Coordinator of First-Year Spanish.  SPAN 101, SPAN 102, and SPAN 150, which are all taught in a multi-section format, are supervised by the Coordinator.  The department has developed a general course description and syllabus that is handed out in addition to each instructor’s individual syllabus.  As a result, there is a high level of consistency among the sections, and the G.E. Committee commends the Department of Foreign Languages for its effort in this regard.

Because materials were not available for SPAN 214, materials will again be requested for the course during the 1999-2000 academic year.

The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

V. RECOMMENDATIONS TO THE FACULTY SENATE

Based on the preceding review, the G.E. Committee presents the following recommendations.

RECOMMENDATION NO. 1: The Committee is concerned that many of the courses in Categories D-2 (American Institutions) and D-3 (World Cultures) do not adequately reinforce basic skills, especially writing skills.  Further the Committee is concerned that gender issues are not being adequately addressed in Category D-3, and that both gender and multi-cultural issues are not being adequately addressed in Category D-2.  The Committee recommends that the following actions be taken:

(a) The College of Social and Behavioral Sciences shall conduct a review of the courses in Categories D-2 and D-3 with particular emphasis paid to the concerns outlined above.  A report detailing the College’s findings shall be forwarded to the G.E. Committee by the end of the 1999-2000 academic year.  The Dean of the College of Social and Behavioral Sciences is requested to ensure that this process is completed.

(b) HIST 142, HIST 144 and PSCI 203 be required to resubmit review materials during the 2000-2001 review cycle.  The time lag will allow instructors to implement any changes suggested by the College in its report.

RECOMMENDATION NO. 2: The Committee recommends that the College of Social and Behavioral Sciences conduct a review of its capstone courses as detailed in Section III of this report.  The College is requested to submit a report to the G.E. Committee by the end of the 1999-2000 academic year summarizing the results of this review.

RECOMMENDATION NO. 3: The Committee recommends that the following actions be taken regarding the following specific courses.

(a) HIST 201, United States History, 1877 to present, be required to resubmit review materials in the AY 1999-2000 review cycle due to incomplete materials submitted during the current review, or else the course will be subject to decertification as a G.E. course (see p. 3).

(b) SPAN 214, Conversation, be required to submit review materials in the AY 1999-2000 review cycle due to the lack of materials submitted during the current review cycle, or else the course will be subject to decertification as a G.E. course (see p. 15).

RECOMMENDATION NO. 4: The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

Both to facilitate establishment of G.E. outcomes assessment, and to better communicate the goals of G.E. to students and faculty, the Committee believes that syllabi for all G.E. courses should clearly state the learning objectives for the course and how they relate to the overall G.E. program.  Additionally, syllabi should contain a list of assessable outcomes for the course.  As the preceding review indicates, syllabi for reviewed courses commonly describe the courses and their purposes, but few syllabi present explicitly stated learning objectives and/or assessable outcomes. Because departments have developed outcomes assessment plans, complying with this recommendation should be a straightforward matter of stating in G.E. course syllabi the objectives and assessable outcomes that have been developed.
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REVIEW OF THE BASIC SKILLS (A), LIFELONG UNDERSTANDING (E), UPPER-DIVISION WRITING (F), AND MULTICULTURAL/GENDER (G) CATEGORIES

UNIVERSITY GENERAL EDUCATION COMMITTEE

SEPTEMBER 14, 2000

The General Education Committee is charged with a five-year review of the General Education Program, approximately a fourth of the program being reviewed in years one through four and the overall program in the final year.  In the first three years of the current five-year cycle (1996-2001), the Natural Sciences Breadth Area (Category B), the Arts and Letters Breadth Area (Category C), and the Social and Behavioral Sciences Breadth Area (Category D) were reviewed.  In this year of the cycle, the Committee’s task was to review the Basic Skills, Lifelong Understanding, Upper-Division Writing, and Multicultural/Gender categories. In addition, selected courses are being re-reviewed in this cycle due to incomplete materials submitted last year.  This report contains four sections:

I. Summary of AY 1999-2000 review process (pp. 1-2)

II. Review of the Basic Skills (A), Lifelong Understanding (E), Upper-Division Writing (F), and Multicultural/Gender (G) Categories (pp. 2-20)

III. Review of selected courses (p. 21)

IV. Recommendations to the Faculty Senate (pp. 21-22)

I.
SUMMARY OF AY 1999-2000 REVIEW PROCESS

As in the AY 1991-96 review cycle, the Committee focused on reviewing the compliance of courses with G.E. requirements for the various categories and the consistency, quality, and coherence of the courses, particularly among those offered in multiple section format.  The same review format was used as in the previous cycle, and again the Committee interpreted its mandate to include facilitating a comprehensive faculty and department-based review of courses in the different categories.  The review used a snapshot approach:  all sections of Category A, E, F, and G courses taught in the fall quarter, 1999 were analyzed, if possible.  Where a course was not offered in the fall quarter, the review material was to be forwarded to the instructor(s) of the course the last quarter it was offered (with a few exceptions the materials submitted were from the preceding spring or winter quarters).

Instructors were asked to complete a questionnaire, which was based on the original form for justifying each G.E. course.  The questionnaire asked instructors to explain how their course sections continue to meet the established G.E. objectives and to comment on the objectives themselves.  Additionally, instructors of all course sections were asked to assemble a portfolio of information on the course, to be forwarded upon completion to the department chair.  The portfolio was to include (1) the completed course questionnaire, (2) copies of the midterm(s) and final examinations, and (3) the course syllabus, handouts, assignment sheets, and other appropriate course materials.  If an instructor taught more than one section of a specific course, only one course portfolio was requested from that instructor for all sections taught.  Department chairs, or College Coordinators as appropriate, were responsible for ensuring that each section portfolio was complete.

Department faculty were then asked to review the section portfolios for each G.E. course taught by the department and to discuss in a department meeting the consistency, quality, and coherence of each course, with special emphasis on consistency among sections. Department chairs or College Coordinators were asked to prepare a summary of the departmental review, addressing each of the questions on the questionnaire and evaluating the consistency among course sections in responding to each of these questions.  The General Education Committee reviewed instructor portfolios and Departmental/College reviews, paying particular attention to consistency in meeting objectives by different sections of the same course.  

II. 
REVIEW OF THE BASIC SKILLS (A), LIFELONG UNDERSTANDING (E), UPPER-DIVISION WRITING (F), AND MULTICULTURAL/GENDER (G) CATEGORIES

A.
BASIC SKILLS CATEGORY
Basic Skills courses address written and oral communication, mathematics, and critical thinking. Principle objectives of this category are to equip students to express ideas easily and effectively, to understand and utilize quantitative data, and to think clearly in everyday settings.

A-1.
WRITTEN COMMUNICATION

ENG 101: FRESHMAN COMPOSITION

From reviewing the large number of section portfolios and the departmental summary, it is clear that these sections satisfy the eight criteria for the section and there is a remarkable consistency among sections in meeting these criteria. Adhering to principles of academic freedom, there is diversity among sections in type of writings used, the particular mix of quizzes and exams and the number of in-class writings.  All sections require 3-6 out-of-class essays.  However, all require that one or more of the assigned papers respond to arguments, ideas, or positions they have encountered in their reading and to incorporate their own position in this context.  All emphasize that writing is a process, and assign multiple drafts of most, if not all papers, using in-class workshops, individual conferences and/or the Writing Center to help students revise their writing.  Most importantly, all sections clearly place major significance on critical thinking through writing -- as a means to help students learn how to think clearly and critically about their worlds and their lives.

It is suggested that the GE Committee consider the thoughtful recommendations for revisions of several of the GE objectives as outlined through the chair's report.  Specific changes suggested by the department included:

Objective A - "tool" be replaced with "medium" to emphasize the interdependency of writing and critical thinking rather than the sole primacy of the latter.

Objective B -Replace "a controlling idea" with "controlling idea(s)," to allow for a more complex interplay of ideas within a single essay.

Objective D - Eliminate "synthesize the basic structures of writing" from the first sentence of the objective.

Objective E - Replace with language from the 101 Guidelines, such as "learn to edit one's own writing for global organization, style and sentence-level accuracy."

Objective F - Replace with "Develop the judgment and flexibility to choose the rhetorical strategies, style and level of language most appropriate to the audience, purpose and genre of their writing."

Objective G - Eliminate it.  The revision of "F" incorporates "G".

Objective H - Change to: "Find, evaluate, and make suitable use of written sources, in particular by gaining familiarity with the library, with electronic resources, and with the standard conventions of incorporating and citing research in their own writing."

HON 103 A and B: LANGUAGE AND MEANING

The instructional team of Honors 103 A & B is to be commended in its efforts to address the previous recommendation of the GE Committee to integrate the courses as a sequence to address the basic skills.

Honors 103 A & B has been combined into one two-quarter course, allowing for extension and depth in project-based joint assignments and for addressing critical thinking and written communication.  The second quarter builds on the first, allowing students the opportunity for applying and synthesizing the knowledge gained.

This course addresses both written communication and critical thinking through major applications in student assignments.  Examples include: 1) Class readings and resultant writings that function as examples to students of the various ways to develop arguments and utilize critical thinking skills when responding to the text; and 2) Research and its process that function as an integral part of this project-based learning program. Alternative approaches are additionally addressed through the discovery process as students evaluate each other's work and see issues in context.  Students also complete a group project analyzing a community problem.  This project appears to be exemplary of service learning.

The Honors sections 103 A and B fully address the previous recommendation to integrate coursework and meets or exceeds the Basic Skills Criteria for Written Communication and Critical Thinking, addressing these areas as life-long skills.

It is finally recommended (in agreement with the instructors of Honors 103A & B), that the Honors Courses (A, B, & C) become fully integrated and developed into a yearlong basic skills course with three instructors.

CATEGORY COMMENTS AND RECOMMENDATIONS

The courses in this category appear to meet all of the applicable objectives and criteria.  The G.E. Committee notes that several minor changes to these objectives have been recommended.  Those changes will be recommended during the 2000-2001 academic year at the same time that changes to the Critical Thinking and Upper-Division Writing Categories are recommended.

A-2. 
ORAL COMMUNICATION

COMM 120: ORAL COMMUNICATION

This basic skills course provides students with skills in the preparation and delivery of oral presentations.  Students are expected to gain related skills including the ability to effectively research topics, understanding of the use of quantitative and qualitative supportive data, and critical analysis of argument.   The chair’s report indicates that since the last review the department has taken steps to insure consistency across sections including requiring a common text, department-established objectives, minimum performance requirements, and an information packet for instructors.

Twelve sections of the course were reviewed for this report.  All sections used the same text, several instructors also provided students with a workbook of selected material or extensive handouts.  The department standard is a minimum of four graded speeches, with outlines required for at least some of these presentations.  Sections reviewed required from three to six speeches, with two sections requiring four speeches but grading only three and another section requiring and grading three.

The criteria include the requirement for students to learn to use supporting quantitative data, and seven sections included some material on the use of statistics, graphs, etc.  One instructor stated that the course “fails to promote significant understanding and mathematics and quantitative data.”  The department handbook for the course includes the objective that students “understand the roles of oral communication in Western culture and cross-cultural public speaking settings.”  All sections introduce students to the Western oral tradition, while seven sections include some cross-cultural aspect ranging from a discussion of sexist and racist speech, to the inclusion of videos contrasting the speaking style of Martin Luther King when he addressed black southern versus white northern audiences.

Overall, the multiple sections of this course appear to meet the criteria for the G.E. category of basic skills.  The Department is to be commended for the steps they have taken to insure consistency across sections, although it is evident that some additional monitoring may be necessary for complete compliance to the expressed performance standards, the inclusion of instruction on the use of quantitative data, and the cross-cultural objective.  The Department is also to be commended for the creative and innovative experimental section that combined this course with Philosophy 105.

HON 103 C: LANGUAGE AND MEANING

This class currently is presented as a one-quarter class that is not yet integrated with Honors 103A & B as previously recommended.  The syllabus presented for the course is entitled Oral Communication 120, which is also an identical entry included in the Communications 120 folder of coursework.  Additionally substantiating information corroborates this, as a "Supplemental Handbook for Public Speaking Course" for Communication 120 is included.  This would lead the evaluator to suggest that currently there is no separate section on Honors 103 C being taught.

For evidence of addressing the Basic Skills Requirement in Oral Communication, the instructor included not only the requisite syllabus, but also lecture notes for the scope of the entire class providing evidence of addressing or exceeding the requirements.

The course assignments address oral communication through assignments that include a speech of introduction, a personal narrative, an informative presentation and a persuasive speech.  Process is emphasized in this class that includes requirements of preliminary outlines, formal papers and speaking outlines, emphasizing reflection of subject knowledge, appropriateness and usefulness for a university audience and extensive and critical preparatory work.

This class meets or exceeds the Criteria for the Basic Skills Category of Oral Communication.  However, it does not appear that there is any differentiation between the courses Comm 120 and Honors 103C, and in fact that they are the same course.  It is recommended that integration with Honors 103 A & B be pursued, to result in a yearlong class.

CATEGORY COMMENTS AND RECOMMENDATIONS

The GE Committee recommends that Honors 103C be fully integrated with Honors 103A & B.  Until that happens, the Committee further recommends that there be a clear delineation between Honors 103C and Comm 120.  For example, there should be a separate syllabus for Honors 103C that clearly indicates what modified and/or additional assignments are required of the honors students.

A-3.
MATHEMATICS

Mathematics courses in this category consist of MATH 110 (College Algebra), 115 (The Ideas of Mathematics), 120 (Pre-Calculus Mathematics), 192 (Methods of Calculus), and 211 (Basic Concepts of Calculus).  These courses were all examined as part of the Natural Sciences Breadth Area review during the current five-year review cycle in AY 1996-97 under the same criteria, and thus do not require re-assessment during the present review.

A-4. 
CRITICAL THINKING

COMM 180: CRITICAL THINKING THROUGH ARGUMENTATION

This course is designed to promote critical thinking through a set of structured activities that require students to demonstrate: a.) mastery of parliamentary debate procedures, b.) application of general principles of logic and reasoning, and c.) the ability to articulate reasoned arguments with an ethical regard for the speaker’s audience.  Students are required to assume a positive position concerning one problematic issue and a negative position concerning a second problematic issue.  The students are expected to develop persuasive arguments in support of the position they are defending and to participate in two different debates, which take place in front of the other class members.  Students also prepare a six-page analytical paper focusing on a required course article and a two-page essay in which students evaluate what they learned from the course.  As a whole, the course is very well designed and is an exemplary model of a course that promotes critical thinking skills. 

Our university’s policy for the General Education Basic Skills Category specifies that these courses are “designed for the small class size format.”  There were forty-two students enrolled in the course, more than twice the size of what is commonly recognized as a small class at this campus.  Our students would be better served in critical thinking courses with a smaller faculty-student ratio.  Unless the policy is changed, departments that offer a GE critical thinking course should adhere to the existing policy and establish an appropriate limit on the maximum number of students that are allowed to enroll in each section of the course.

HON 103:  LANGUAGE AND MEANING

This course is reviewed as part of the HON 103 sequence in category A-1 above.

MATH 180: CRITICAL THINKING THROUGH APPLICATIONS OF MATHEMATICAL LOGIC

The materials for two sections of this course were submitted for review.  Both sections of the course utilize the same textbooks and other supplementary sources to teach symbolic logic and coding methods that students can apply in order to arrive at deductive and inductive solutions to mathematical logic problems and determine the truth, equivalence, negation, or validity of symbolic statements.  The comments expressed by the instructors and the department chair expressed that the GE Policy Guidelines concerning the “objectives and criteria for meeting GE requirements and criteria” were not conveyed effectively to the department members in previous years.  Consequently, the course design does not explicitly address the criteria prescribed for components (a), (c), and (f) of the GE curricular program.  The department has formed a committee to address and correct this situation.  

The materials submitted for review reflect a predominant focus on structured problem solving and symbolic logic.  One of the two sections required a short writing assignment involving critical thinking and logical fallacies, but it is not clear what students were expected to accomplish or what criteria was used to evaluate this writing assignment.  The oral and written communication skills, which are generally considered to be integral for the development and the assessment of critical thinking abilities, are not emphasized in the course.  As currently structured, it is not clear how the course meets all of the criteria and objectives that have been established for the GE critical thinking courses.  It is recommended that the objectives and criteria of critical thinking courses be reassessed by an interdisciplinary committee consisting of faculty who teach these courses in order to clarify the degree of latitude and flexibility in policy that may be needed as well as the objectives and criteria that should be addressed by all of the critical thinking courses. 

PHIL 105: CRITICAL THINKING THROUGH ARGUMENT ANALYSIS

The information submitted for review by the department chair and the six instructors who teach this critical thinking course reflect a strikingly diverse array of objectives, methods, content, and strategies that the instructors use to teach the course.  Overall, this approach reinforces the value of experimentation and open critical discourse in both theoretical as well as concrete terms.  The GE Committee is particularly impressed with the experimental combination of Phil 105 and Comm 120.  Experimental courses like this one demonstrate that the GE program does have “mutually reinforcing objectives”.

It is suggested that during the next academic year in collaboration with faculty who teach critical thinking courses in other academic disciplines, that the department specify the minimal standards and criteria that all critical thinking courses at CSUSB must meet and the general guidelines concerning the latitude or flexibility that each discipline can exercise in the design of critical thinking courses offered for students in different academic fields.

PHIL 200: CRITICAL THINKING THROUGH SYMBOLIC LOGIC

The information reviewed for this course indicates that the instructor who teaches the course aims to promote critical thinking skills through the development of a general method or theory of formal logic that lends itself to application in a wide variety of contexts.  Its design is acknowledged to be less directed at particular practical problems than is generally the case for critical thinking courses that meet the GE requirements.  Consequently, its emphasis is on addressing criteria (a) and (b) of the GE critical thinking course requirements.  Course coverage of criteria (c) through (f) is not direct.

As with other critical thinking courses, not all of the GE program objectives and course criteria are currently being addressed in the course design.  It is suggested that during the next academic year the design of the critical thinking courses be reassessed in collaboration with faculty from other academic fields who teach these courses so that minimal standards and criteria for critical thinking courses at CSUSB and general policy concerning the latitude or flexibility that each discipline can exercise be clarified.

PSYCH 105: CRITICAL THINKING THROUGH PROBLEMS ANALYSIS

The materials submitted by three instructors and the department chair were reviewed and it is clear from the review of these materials that this critical thinking course meets all of the requirements of this category.  Furthermore, the psychology department is to be commended for the effort that they have made to address all of the criteria of the G.E. critical thinking course and for designing the various sections of this course in a coherent and systematic fashion.  

SOC 180: CRITICAL THINKING ABOUT SOCIAL PROBLEMS

The information submitted for one section of this course was used for this review.  The course aims to develop critical thinking skills “through a comparison of common sense and social scientific analyses of contemporary social problems.”  Students are required to write 7 one-page critiques and 7 one-paragraph critiques.  The evaluation of student performance includes 7 quizzes and a final exam.  Selected examples of the critiques and exam responses submitted by students are included with the course syllabus and the GE questionnaire.  Although the course addresses most of the GE objectives for the Basic Skills Category and the criteria for the critical thinking courses, it is not clear how the course addresses objective (2), “to understand and utilize quantitative data” or criteria (e), “to understand how cause is determined, including the limitations of correlational evidence.”   

The approach used to promote critical thinking in this course is significantly different from the emphasis that is placed in the other critical thinking courses that, for example, emphasize “argument analysis” or “symbolic logic.”  Yet, it does emphasize critical thinking in relation to social issues and everyday life.  These highly divergent approaches pose a challenge in terms of reconciling their effectiveness in developing basic critical thinking skills that can be generalized or applied to different situations.  It is proposed that the instructors who teach critical thinking collaboratively reassess how the various courses address the objectives of the GE Basic Skills Category and the criteria currently required for critical thinking courses.

CATEGORY COMMENTS AND RECOMMENDATIONS

The GE Committee has two concerns regarding the courses within this category, both of which relate to the applicable objectives and criteria for the Critical Thinking category.  First, the Committee is concerned that some critical thinking courses are not being taught in the small class size format, as is required by the current objectives and criteria.  Second, it is clear that not all of the courses are addressing all of the objectives that are listed for critical thinking courses.  

The GE Committee recommends that the Critical Thinking Oversight Committee, or, if it no longer exists, an interdisciplinary committee consisting of faculty who teach these courses, conduct a review of these courses with regard to the two concerns mentioned above.  This committee is requested to review the objectives and criteria for the Critical Thinking courses, and to suggest modifications to the objectives and criteria and/or the structure of the courses in order to bring the two in line.  The Dean of Undergraduate Studies is requested to ensure that this process is completed and that a report is forwarded to the GE Committee by the end of the winter quarter, 2001.

E.
LIFELONG UNDERSTANDING CATEGORY
Lifelong Understanding courses stress the importance of students understanding the human being as an integrated psychological, social, and physiological organism.  Attention is given to such issues as human sexuality, human behavior, nutrition, health, components of physical fitness, physiological functions of the body during exercise, stress, the relationship of people to their environment, and matters of death and dying.

E-1.
THE WHOLE PERSON – PHYSICAL AND PSYCHOLOGICAL ISSUES

KINE 205: FOUNDATIONS FOR LIFETIME FITNESS AND WELLNESS

With consistency throughout all of the sections taught, this course fulfills the General Education Program Requirement for the Lifelong Understanding Category: The Whole Person Physical and Physiological issues.

1. Course objectives that fulfill G.E. requirements include:

2. Introducing students to the meaning of LIFETIME FITNESS and what it entails.

3. Introducing students to what a PHYSICAL FITNESS PROGRAM should include and how it relates to a WELLNESS PROGRAM.

4. Introducing students to information regarding the values of physical education and why individuals should include exercise on a regular basis as part of their lifestyle.

5. Introducing students to a variety of techniques/tools for self-assessing one's Health and Fitness Status.

6. Presenting information to students, which will enable them to develop a Healthy Lifestyle.

7. Introducing students to the HEALTH-RELATED CONCEPTS OF PHYSICAL FITNESS and selected topics in WELLNESS.

Topics are chosen to focus on various aspects of a person's lifestyle and how it will impact his/her health and wellness.  In particular, the course addresses the importance of the various dimensions of wellness (physical, emotional, spiritual, intellectual, social and environmental) in improving the quality of life today and tomorrow.

The goals of this course (in all sections) are satisfactory in meeting the requirement of Category E- Lifelong Understanding.

NSCI 110: HEALTH AND SELF-CARE

The College of Natural Sciences is proposing that NSCI 110 be replaced by a new course, which currently is in the usual process for curricular proposals, and as a result review materials were not submitted for this course.  If this curricular change is not made by the completion of the 2000-2001 academic year, and if NSCI 110 continues to be taught, the GE Committee recommends that NSCI 110 be reviewed during the 2001-2002 review cycle.

CATEGORY COMMENTS AND RECOMMENDATIONS

See the review of Nsci 110 for comments regarding the possible re-review of the course.

E-2.
THE WHOLE PERSON – SOCIAL AND PSYCHOLOGICAL ISSUES

PHIL 101: MORAL CHOICES IN LIFE

This course focuses on developing students’ abilities to analyze contemporary moral issues in terms of ethical principles.  It addresses the objectives of its category, as moral decision-making is a major factor affecting a person’s whole condition.   The instructor (who taught all four sections) notes that the issues in focus in the class--starvation, environmental degradation, animal welfare, death and war--are relevant to the GE category concerns with living conditions, relationship of people to their environment, and death and dying.  The course requirements, clearly described in the syllabus, are balanced and rigorous.  Students are required to complete substantial reading, written responses to reading questions, two papers, and a final exam.  The papers engage students in analyzing their philosophical perspectives on a moral issue with respect to ethical concepts from the class texts.  Such assignments are useful for developing both written communication and critical reflection skills.  The final exam appears rigorous and comprehensive, involving five multi-part essay questions, most of which require integration of textual material.  The chair’s report also contends that in addition to critical reasoning and composition skills, the seminar/discussion format of the class reinforces oral communication skills. 

PSYCH 115: PERSONAL AND SOCIAL ADJUSTMENT

This course focuses on applying psychological principles to challenges students face during their life span, and on exploring opportunities for personal growth in different life circumstances.  The course themes deal with areas such as health, self-esteem, values, career, stress management, love and sexuality, death and loss, and solitude and loneliness--topics relevant to this category’s focus on a person’s whole condition.  A few of the instructors, as well as the department review, highlight that the class topics are germane to different age groups (the last GE review suggested that the department consider the relevance of the course for older students).  Many older students, for example, can relate to life transitions discussed in class and may find the interpersonal communication and planning topics helpful preparation for re-entering the workforce.  The eight sections, taught under the supervision of Dr. Geraldine Stahly, appear to be consistent in content and requirements.   All instructors assign the same primary and optional texts, which the department review notes “are appropriate for the objectives and level of this course.”  All instructors require at least two papers; some also include term projects.  The papers develop written communication and critical analysis abilities, as students reflect on the class topics with respect to their own perspectives or experiences.  Some instructors also suggest that their class discussions or student presentations develop oral communication skills.  All sections also include a final exam (generally multiple-choice format), with some requiring quizzes and a midterm as well.  Some of the exams appear to have similar or identical questions, which should not be problematic as long as questions are not handed back to students. In all, this course fulfills the goals of its category and appears consistent across sections.  Five of the eight instructors recommend that the course be expanded to a four-unit course so that the material, highly relevant for students’ lives, can be covered in greater depth.   Some also recommend that the course be taken during students’ freshman or sophomore year when it can have greater impact in areas such as time management and goal setting.
SOC 110: CHOICES IN THE LIFE COURSE

This course focuses on using social research to help students critically reflect on choices in such areas as marriage, career, education, home ownership and retirement.   In the syllabus, these areas are roughly sequenced in terms of natural life stages and suggest attention to factors affecting an individual’s condition, one of the goals for this G. E. category.  Although not explicitly addressed in the syllabus, the readings (e.g. bell hooks), as well as the instructor’s comments about her own perspective as a Navajo first generation college student, reflect consideration for different gender and cultural perspectives on life issues.  The course also emphasizes critical thinking, as each week students complete a reflective critique of the readings.  The sample student critiques submitted by the instructor demonstrate students’ abilities to position their own arguments with respect to authors’ perspectives.  The GE committee does recommend, though, that the instructor clarify on the syllabus the length expectations of the papers (Neither of the samples was the one paragraph length specified in the syllabus). In addition to the critiques, students are required to complete quizzes and a final exam.  The reading schedule also appears to be nicely balanced and rigorous for this two-unit course.  For this review, only one instructor taught the course; however, the focus seems consistent with those described in the last review.  The materials were also more complete (i.e. the instructor questionnaire was included, along with sample student papers).  However, it would also be helpful to see the quizzes and final.
CATEGORY COMMENTS AND RECOMMENDATIONS

The three courses reviewed appear to effectively meet the criteria of this category.  Although the committee recognizes the potential value of increasing the units of Psych 115, such an increase is unlikely at this time as the university is moving toward decreasing the number of units required for graduation.    

E-3.  PHYSICAL EDUCATION

In the Revision of CSUSB’s General Education Program report submitted to the Faculty Senate in June, 1996, the following recommendation appeared.

RECOMMENDATION NO. 4(a).  Require the Department of Kinesiology and Physical Education to strengthen documentation of satisfactory academic content in the Lifelong Understanding Category E-3 physical education activity courses, and to increase the academic content if and as necessary.

As a result of this recommendation, the Department of Kinesiology and Physical Education has instituted the following changes:

1. Beginning in fall 1998, written exams as well as skills exams were required of all courses in this category.

2. Beginning in fall 1999, the evaluation of all courses in this category was changed from Credit/No Credit to A,B,C/No Credit, reflecting the increased academic rigor of the courses.

3. The department has appointed a coordinator for the GE Basic Instruction Activity Program.  The coordinator informs part-time faculty of department, college, and university procedures regarding the courses this category.

The General Education Committee views these changes as very positive steps and sees evidence of their implementation during the current review.

KINE 101: INDIVIDUAL AND DUAL ACTIVITIES

The courses in this category encourage skill development, physical fitness, and opportunities for competitive social interaction through individual and dual activities.  Materials were submitted for Badminton (101B), Bowling (101D), Golf (101F, three sections), and Tennis (101S).  

All of the syllabi reflect the departmental policy of requiring written final exams.  Most of the exams are multiple choice, although some include essay questions.  The exams appear rigorous and support the department’s efforts to increase the academic rigor of the courses in this category. (Note that no exams were included in the portfolio for Badminton.)  Additionally, all but one of the syllabi (one of the Tennis sections) clearly point out that the grading policy is A,B,C/No Credit.  All of the syllabi contain an attendance policy, and a few reference the department’s policy.  It might be helpful if the department’s policy were appended to all syllabi so that students could see how an individual instructor’s policy relates to the department’s policy.

Each of the syllabi contains a statement regarding the objectives or goals for the course.  However, only one syllabus (Golf) included an objective related to the lifelong learning objective of the courses in this category.  That syllabus stated that one objective of the course is that students gain “knowledge of the importance of physical activity across the lifespan.”  While several of the instructor’s questionnaires mentioned that this objective is addressed, few of the portfolios provide any supporting evidence.  Two courses (Golf and one of the Tennis sections) included essay questions on the final exam related to this objective.  For example, the Golf final asked students to describe the benefits of physical activity across the lifespan and to specifically comment on how playing golf can enhance these benefits.   The GE Committee recommends that each syllabus include in its list of objectives a statement regarding the lifelong learning nature of the course and the lifetime benefits of the particular fitness activity in the course.

Based on the materials submitted, these courses generally appear to meet the applicable GE criteria for their category.

KINE 114: PHYSICAL FITNESS AND CONDITIONING ACTIVITIES

The courses in this category encourage development of cardiovascular fitness, muscular strength, endurance, and flexibility.  Materials were submitted for Body Conditioning (114A, four sections), Jogging (114C), Weight Training (114E, six sections), and Yoga (114F).

All of the syllabi reflect the departmental policy of requiring written final exams.  Most of the exams are multiple choice, although several include essay questions, with at least four of the sections’ finals being entirely essay.  The exams appear rigorous and support the department’s efforts to increase the academic rigor of the courses in this category. Additionally, all of the syllabi clearly point out that the grading policy is A, B, C/No Credit.  All of the syllabi contain an attendance policy, and a few reference the department’s policy.  It might be helpful if the department’s policy were appended to all syllabi so students could see how an individual instructor’s policy relates to the department’s policy.

Each of the syllabi contains a statement regarding the objectives or goals for the course, with most containing a statement regarding the lifelong learning nature of the course.  For example, one syllabus includes the objective, “To promote positive lifetime habits of fitness and wellness in the student,” and another, “To develop and implement a personal fitness program which can be carried out across the lifespan, regardless of age, gender, or disability.”  Additionally, one of the Body Conditioning sections requires a two to three page paper on health, fitness, and wellness across the lifespan, and others include an essay question on this topic on the final exam. The GE Committee recommends that each syllabus include in its list of objectives a statement regarding the lifelong learning nature of the course and the lifetime benefits of the particular fitness activity in the course.

Two of the courses in this section, Body Conditioning and Weight Training, were taught in multiple section format.  In general, these sections display a high level of consistency, due in part to the departmental coordinator’s efforts.  One of the Body Conditioning sections, apparently taught by a part-timer, contained an attendance policy that differs from the departmental policy (although the departmental policy was also attached to the syllabus), and also required a paper that was not mentioned on the syllabus.  Quizzes are also mentioned on this instructor’s syllabus, but no quizzes were included in the instructor’s portfolio for the class and the quizzes were not mentioned in the instructor’s questionnaire, causing the committee to wonder if quizzes were actually given.  This perhaps points to the continued need for the department’s policy of having a coordinator work with the part-time faculty.

Finally, the GE Committee notes that several of the syllabi for the courses in this section mention that they are appropriate for, and adaptable to, students with disabilities.  These opportunities, in addition to the Independent Activity Project (KINE 149), serve to meet the GE objective that “Special activity programs and coursework alternatives to activity classes shall be available to students with special needs (Objective E-3).”

Based on the materials submitted, these courses generally appear to meet the applicable GE criteria for their category.

KINE 117: COMBATIVE ACTIVITIES

Courses in this section provide instruction and practice in the basic skills and techniques utilized in selected combative type activities.  Materials were submitted for Karate (117D, four sections).

The four sections of Karate were taught by the same instructor with identical requirements.  The syllabus references the departmental attendance policy as an attachment.  The grading scheme is listed on the syllabus as A,B,C/NC.  A written final exam is required, which includes several extended response questions.   Thus, the course is consistent with the department’s policies in these areas.  

The syllabus contains a list of objectives for the course, including an objective regarding the lifelong learning nature of the course.  Reinforcing this objective are two major assignments.  First, students are to keep a class journal (worth 50% of the grade), which beyond daily entries requires a summary statement about what the students did to meet the lifelong objectives they made for themselves at the beginning of the class.  Second, a two to three page paper (10% of grade) about the lifelong need for defensive skills is required.  This course is exemplary with regard to its reinforcement of the lifelong objective of activity courses.

This course does an excellent job in terms of reinforcing the basic skill of written communication.  Students keep a daily journal, write a two to three page paper, and complete several extended response questions on the final exam.  These assignments can serve as a model to other GE courses, not just Kinesiology courses, about how GE courses are to reinforce the basic skills.

Based on the materials submitted, this course appears to meet the applicable GE criteria for its category.

KINE 121: TEAM ACTIVITIES

Courses in this section provide instruction in basic skills, techniques, rules and strategies of selected team sports.  Materials were submitted for Soccer (121F) and Volleyball (121K).

Both courses’ syllabi reflect the departmental policy of requiring written final exams and an A,B,C/NC grading scheme.  Both syllabi mention attendance as part of the grading scheme, although only one contains a policy stating how points are to be awarded.  Neither of the syllabi mentions the departmental attendance policy.  It would be helpful if the department’s policy were appended to all syllabi so students could see how an individual instructor’s policy relates to the department’s policy.

The syllabi for both courses contain a list of objectives for the courses, but neither contains an objective regarding lifelong learning.  The final for the Soccer course does contain two essays that support this objective, one asking students to describe the physiological benefits of soccer, and the other asking them to describe the lifelong benefit of aerobic activity.  All courses should reflect this objective, and the GE Committee recommends that each syllabus include in its list of objectives a statement regarding the lifelong learning nature of the course and the lifetime benefits of the particular fitness activity in the course.

Based on the materials submitted, these courses generally appear to meet the applicable GE criteria for their category.

KINE 137: AQUATIC ACTIVITIES 

Materials were submitted for Swimming (137J, three sections).  This course provides instruction in the basic skills involved in swimming and in safety practices in and around an aquatic environment.

All three syllabi reflect the departmental policy of requiring written final exams and an A,B,C/NC grading scheme.  All syllabi mention attendance as part of the grading scheme, although only two of the three contain a policy stating how points are to be awarded.  Only one of the syllabi mentions the departmental attendance policy.  It would be helpful if the department’s policy were appended to all syllabi so students could see how an individual instructor’s policy relates to the department’s policy.

Each syllabus contains a list of objectives for the course, however only two of the three contain an objective regarding lifelong learning.  One of the instructors requires students to complete a two-page documented paper about the lifelong benefit of participating in swimming and other aquatic activities.   All courses should reflect this objective, and the GE Committee recommends that each syllabus include in its list of objectives a statement regarding the lifelong learning nature of the course and the lifetime benefits of the particular fitness activity in the course.  The other two instructors could consider adding exam questions that address the benefits of swimming.

Two of the syllabi contain a section addressed to students with disabilities.  Swimming is an activity that can accommodate students with some disabilities, and this course helps the department to meet the GE criterion of providing options for the disabled student.

Based on the materials submitted, this course generally appears to meet the applicable GE criteria for its category.

KINE141: DANCE ACTIVITIES

Courses in this category provide instruction and practice in basic dance steps and in the exploration of movement, expression and creativity utilized in dance.  Materials were submitted for Aerobic Dance (141A, two sections), Ballet (141B), Jazz Dance (141F), Jazz Exercise (141G), Modern Dance (141H), and Social Dance (141J).

With the exception of the courses taught by one instructor, to be discussed below, all of the syllabi reflect the departmental policies of having written exams and grading of the courses being A,B,C/NC.  The syllabi all list course objectives, although only one gives an objective related to the lifelong nature of the course. All courses should reflect this objective, and the GE Committee recommends that each syllabus include in its list of objectives a statement regarding the lifelong learning nature of the course and the lifetime benefits of the particular fitness activity in the course.

Several of the sections in this category require some amount of writing.  Some require brief opinion papers that describe the students’ reactions to live dance performances.  Others require an essay about the end of the quarter “Informance” in which students participate.  The GE Committee encourages the department to consider how it might reinforce the basic skill of written communication in other sections that it offers.

The GE Committee has two concerns regarding the sections taught by one instructor (including one section of 141A, 141B, and 141F).  The first concern regards the completeness of the submitted portfolios.  For each of the three sections the only materials submitted were the course syllabus and the instructor questionnaire.  In particular, no exams of any type were included.  The second concern involves the instructor’s compliance with the departmental policies adopted since the last review.  One of the three syllabi (141A) mentions an exam, but it is not included in the stated grading scheme for the course. The syllabi of the other two courses (141B and 141F) do include an exam in the grading scheme, but no exams were included in the instructor portfolio.  Additionally, this instructor’s syllabi misstate that the grading scheme for the courses is A,B,C,F, rather than A,B,C/NC.  However, it should be noted that this instructor’s syllabi are among only a handful that clearly state the department attendance policy.  The GE Committee will request that the chair of the Department of Kinesiology discuss these concerns with this instructor prior to beginning of the next academic term.  Further, we ask that a memo from the chair, along with syllabi and written exams for the courses taught by this instructor in that term, be submitted to the GE Committee at the end of that term.

Other than the specific concerns outlined above, the courses in this section generally appear to meet the GE criteria for their category.

KINE 149: INDEPENDENT ACTIVITY PROJECT

This course provides an activity project designed to satisfy the individual needs of students who cannot meet the requirements of a regular activity class due to a medical, physical or other reasons.

In this course, physical activity programs are designed for each student individually with consultation and approval of the instructor.  The activity portion of the course is assessed by the student’s activity journal, which logs the student’s activity over the quarter.  Additionally, students are to abstract five research papers about lifetime physical fitness.  Finally, students write a two to three page documented paper about the need for lifetime physical fitness.  These requirements attest to the academic rigor of the course, which is clearly a reasonable exception to the department’s policy of requiring a written final exam.  

This course serves to meet the GE criterion that “Special activity programs and coursework alternatives to activity classes shall be available to students with special needs” (Criterion E-3).

Based on the materials submitted, this course appears to meet the GE criteria for its category.

CATEGORY COMMENTS AND RECOMMENDATIONS

The Kinesiology Dept should be commended for their strong efforts in responding to the previous GE Committee recommendations regarding academic content in the classes for this category.  Specifically, the department has adopted the policy that all courses in this category are to include written exams, and the grading scheme for these courses has been changed from Credit/No Credit to A,B,C/No Credit.   The large majority of the activity courses are complying with this exam policy, and a number of the courses also include essay exam questions and/or out-of-class papers.    The GE Committee encourages the Department of Kinesiology to closely monitor course sections for compliance with this policy, particularly sections taught by part-time faculty. 

The main recommendation that the Committee has at this time is that some of the course sections relate their academic content more closely to the Lifelong Understanding objectives.  In particular, the Committee recommends that each syllabus include in its list of objectives a statement regarding the lifelong learning nature of the course and the lifetime benefits of the particular fitness activity in the course.  Some of the course sections follow through with this objective quite nicely in their exams and papers, and can serve as models for other sections.   A secondary recommendation relates to the departmental attendance policy.  Some instructors refer to the departmental policy, others adopt their own (stricter) policy, while still others make no reference to an attendance policy.  The GE Committee recommends that if  instructors do not state their own attendance policy on the syllabus that the departmental attendance policy be appended to the syllabus.

F.
UPPER-DIVISION WRITING REQUIREMENT

The upper-division writing requirement has prerequisites of successful completion of English 101 and upper-division standing.  The purpose of the course is to further develop students’ writing skills, not to test knowledge of any specific subject matter; to develop the ability to write a summary or synopsis; to develop the ability to document research; and to develop the ability to write a paper involving analysis.  

The document that contains the criteria by which the GE Committee evaluates general education courses (“Objectives and Criteria for Courses Meeting General Education Requirements”, FSD 91-06, Attachment Two) does not contain objectives and criteria for the upper-division writing requirement.  For the purposes of completing the current review, instructors were provided with the following set of guidelines.  These guidelines were provided by the English department, and represent a draft of guidelines proposed by the English Department together with the Upper-Division Writing Oversight Committee.  (The GE Committee has asked the Upper-Division Writing Oversight Committee to review this draft and to recommend guidelines to be appended to the official “Objectives and Criteria” document.)

Objectives of the Upper-Division Writing Requirement

Prerequisites for the Upper-Division Writing classes (306) are English 101 and upper-division standing; students without these prerequisites will be dismissed from the class at the first meeting.  The following guidelines apply to all 306 classes.

a. The purpose of the course is to develop students’ writing skills, not to test knowledge of any specific subject matter.

b. Students will write a minimum of 5,000 words, excluding revisions.  They will complete at least three papers, at least one of which must be multi-draft, and they will be required to write in class.

c. The course should enable students to:

1. Gain competence in the primary genres of the respective academic disciplines (e.g., education, English, natural science);

2. Conduct meaningful research and to incorporate the relevant findings of that research in a properly documented paper that reflects the expectations  of scholarly research.

d. As they write each paper, students should learn to:

1. Establish and clarify their purpose, assess their audience, and apply appropriate rhetorical tools (such as tone, style, diction, and sentence structure) appropriate for their audience and purpose;

2. Develop appropriate content for the given writing task, and to organize that content coherently and effectively;

3. Revise their writing, develop their ability to appraise their writing objectively, and make constructive choices about content, organization, and rhetoric;

4. Edit their writing to ensure effective communication of their ideas.

EDUC 306: EXPOSITORY WRITING FOR EDUCATION

There was partial compliance with the request to submit materials for the review of Education 306; two of the four faculty who taught the course during the period under review submitted materials.  In lieu of the two missing files, the chair of the  Language, Literacy, and Culture Department submitted material from two other faculty members who have taught the course in the past.  The review written by the chair indicates that the course is in compliance with the requirements.

From the materials submitted, I would concur with the Chair’s report.  Education 306 generally meets the Upper-Division Writing requirements.  The purpose and objectives for the course are detailed in the syllabi.  As noted in the Chair’s report, all except one of the faculty participate in the common midterm.  The minimum word requirement is not consistently being met by all the courses in Education 306, nor is it clear from the materials submitted that all of the courses have an oral communication component.  The required discipline specific focus is not clearly being met, but that may be a requirement that will need to be revisited and probably revised.

There is substantial variance in the sections of this course in the College of Education.  The strong courses are excellent and meet all the requirements.  The weakest course appears to fall well short of the minimum expectations.

ENG 306: EXPOSITORY WRITING

All requested review materials were submitted for nine (9) sections of the course.  Several of the syllabi submitted were from a quarter other than the one requested, but this does not change the picture that emerges of 306 as it is implemented by the English department.

As was true during the last review, English 306 looks to be quite consistent across all sections.  The course continues to be well coordinated, and the requirements are generally met in each section.  All instructors include a statement about course objectives (although not all of them use that terminology).  Almost all include a weekly course plan.  Generally speaking, a student in any section of English 306 will know how much work to expect in the course and how the final grade will be determined.

The department chair, in his response to the questionnaire, comments on the potential problem of asking instructors in English 306 to focus on “competence in the primary genres of their academic disciplines.”  As he says, “even in sections of English 306 on this campus, students from many majors and colleges are usually enrolled.”

Under the area that I have labeled as “G E Goals,” the English department is doing an excellent job with each of the elements listed (excepting “Discipline Specific Focus”).  It was more difficult to evaluate whether the minimum number of pages was being required.  In most cases, I could extrapolate to determine that the word count was being met, and I found substantial compliance.  The Chair’s report indicates that all sections are meeting the requirement.

HUM 306: EXPOSITORY WRITING FOR HUMANITIES

As was true in the last review, only one section was reviewed.  The class clearly meets the goals and objectives for all 306 courses.  The instructor noted that it is impractical for students “to gain competence in the primary genres of” this particular discipline because the Humanities encompasses so many different fields.  She does include reading selections from a variety of these fields, but her focus in on helping her students to gain competence in written communication, and she is happy if she can achieve that goal.
MGMT 306: EXPOSITORY WRITING FOR ADMINISTRATION

The Chair of the Management department filled out the departmental questionnaire, and in his review of the material, he found that his department was in full compliance with the requirements for 306.  Five faculty members submitted materials for review, and there is substantial evidence that the goals and objectives for 306 are being met in Management 306.  The two part-time instructors do not state office hours or availability, though one of them does state he is available by appointment in the questionnaire.  It is clear that there are common standards and that there is consensus in the department about what should be done in that course.  

There is a great deal of variation in the quality of the syllabi submitted, but I wanted to note in particular how comprehensive and impressive Cherrlyn Eller’s syllabus was.  It is a model of clarity and good design.  It has visual impact and it conveys all the information a student would need to decide whether to take her course.  Finally, both she and Pat Reed are to be commended for the amount of time they took in responding to our questionnaire.
NSCI 306: EXPOSITORY WRITING FOR THE NATURAL SCIENCES

Partial materials were submitted by two instructors.  Additionally, the Natural Science 306 Coordinator filled out the Chair’s questionnaire but in a fairly brief fashion.  She asserts that the sections of 306 taught in the College of Natural Sciences meet the requirements, and my examination of the material submitted by the two faculty members generally supports that assertion.  A fuller report from the Coordinator would have been helpful.  The purpose and objectives for the course are detailed in the syllabi.  One of the instructors participates in the common midterm, and the other does not.  Because neither of the syllabi talks about paper length, it was not possible to determine whether either course met the minimum word requirement.  It was also not possible to determine from the materials submitted that these sections have an oral communication component.  

One of the courses does a better job of demonstrating that it is fulfilling the requirements than does the other.  A more complete portfolio of materials from Natural Sciences might have more clearly demonstrated the extent to which the requirements were being met.

SSCI 306: EXPOSITORY WRITING FOR THE SOCIAL SCIENCES

The summary response to the questionnaire was thorough and comprehensive.  If they were all done this well, our job of reviewing the courses would be much easier.  Five faculty members submitted materials for this review.  The last report on Social Science 306 was appropriately lukewarm, but the College has clearly strengthened its coordination for 306.  They took the previous review seriously, and all sections of their course meet the requirements for 306.  Where there were minor deviations from the requirements, they were noted, and the College has taken the initiative to say that it will address those deviations with the individual instructors.  As was true in the last review, one instructor feels that the common midterm writing assignment is not especially effective.
CATEGORY COMMENTS AND RECOMMENDATIONS

The GE Committee has asked the Upper-Division Writing Oversight Committee to review the draft guidelines that were used for the current review of the upper-division writing courses.  Once their report has been reviewed by the GE Committee, the GE Committee will forward recommended changes to the Senate regarding the “Objectives and Criteria” for GE courses (FSD 91-06).

The GE Committee has several concerns about the Upper-Division Writing courses, the first of which regards the consistency of the amount of writing required between sections.  While the minimum word requirement is generally met across all sections of 306, there is wide variation in how that word count is achieved and in the total number of papers students are asked to write.  On the low end, one instructor requires only two papers, and on the other end, one instructor requires seven papers.  Greater consistency in the amount of work being required is desirable.   A second concern involves the reinforcement of oral communication skills.  Some instructors include a significant amount of oral communication in their courses, while others question the validity of such a component in a writing course.  The Upper-Division Writing Oversight Committee should consider these concerns as it reviews the guidelines for the course.

The GE Committee has two further concerns that are more administrative in nature.   Some sections clearly have a discipline specific focus, while others try to meet the needs of a heterogeneous group of students.   The GE Committee feels that the students’ experiences in upper-division writing would be enhanced if they enroll in the section most appropriate to their major and if that course is taught in a more discipline specific manner.  

Finally, there is a common examination required by nearly all of the upper-division writing instructors, although it is clear from the review that not all instructors participate in the grading of this exam.  Participation in the grading process would help ensure common standards since each instructor would be exposed to the discussion about what is valued across the university.  The university may want to consider what alternatives exist to enforce greater participation by faculty members (rather than designated graduate students or other stand-ins) in the grading of the common mid-term.

The GE Committee requests that the Upper-Division Writing Oversight Committee addresses these concerns, and that it submits a report to the GE Committee containing its recommendations by the end of the winter quarter, 2001.

G.
MULTICULTURAL/GENDER REQUIREMENT CATEGORY

Courses in this category are intended to engender an appreciation and understanding of the multicultural richness of American society, the dynamics of the interaction between such diverse cultural groups, the international dimensions of American ethnic life, and the destructive impact of stereotyping, racism, and discrimination, as well as the evolving roles of men and women within the larger socio-cultural matrix.  Gender focused courses, while not excluding the factor of multiculturalism, relate their issues and problems more to human sexuality and gender roles (particularly as they reflect contemporary developments) and to the experiences and perspectives of women and men and the issues of gender as well as the extent to which those conditions and concerns exist among women and men in selected ethnic groups.

G-1.
INTEGRATIVE CAPSTONE IN ONE OF THE THREE BREADTH AREAS

Courses in this category include HUM/NSCI/SSCI 325 (Perspectives on Gender), HUM 335 (The Origin and Contemporary Role of Latino Culture), SSCI 316 (Race and Racism, and SSCI 350 (Roots of Modern Racism in America).  These courses were all examined as part of the appropriate Breadth Area review during the current five-year review cycle under the same criteria, and thus do not require re-assessment during the present review.

G-2.
UPPER-DIVISION MULTICULTURAL/GENDER ELECTIVES

ANTH 333: SEX AND GENDER IN CROSS-CULTURAL PERSPECTIVE

This course takes a cross-cultural, global perspective in the analysis of sex and gender.  Students are introduced to the social science discipline of anthropology and are required to apply anthropological principles and theories in the critical analysis of case studies of sex and gender.  Both historical and current case studies provide students with a wide range of examples of fundamental issues in gender, sex and culture.  The course uses an international perspective, with examples from around the world, to illustrate issues of gender and culture both abroad and at home in North America.  

In the section reviewed, students were given extensive writing assignments in the form of journals, projects, and essay exams.  Exams were carefully crafted to require students to critically analyze and integrate learning from the course.  A group project assignment required students to work cooperatively, produce a brief individual paper, and make an oral presentation to the class. 

This course appears to meet or exceed all criteria for the G.E. category.  The instructor of this section is commended for creative and challenging assignments that require the writing, critical thinking and analysis, and oral presentation.  The class is exemplary in reinforcing the basic skills expected in an upper-division G.E. course.

COMM 304: INTERCULTURAL COMMUNICATION

This course is described as providing a communication perspective on relations between culturally diverse groups within American Society.  The course is taught in multiple sections and three sections were reviewed.  According to the department chair's report, “since the last review the department has taken steps to insure conceptual congruity across courses.”  Faculty use a common definition of communication and culture, and have agreed to unified treatment of core issues in the course.  All sections included writing assignments, essay tests, and opportunities for some form of oral presentation.   In one section, students do a “teaching” presentation, in another students work in groups in an “intercultural workshop” which produces a written paper and a class presentation.

In one section, students read a supplementary text of critical essays on culture, ethnicity and communication and produce two short papers analyzing and critiquing the essays.  The treatment of gender issues appears to be inconsistent across sections; one section devotes two class sessions to the topic, one has a single video presentation on the topic, while the third section makes no mention of gender issues.  The chair notes this inconsistency and states that the Department will strive to achieve a more uniform approach to gender issues in the future.

With the exception of the omission of gender issues in one section, this course appears to meet the criteria for the G.E. Multicultural/gender category.   All sections provided students with opportunities to strengthen skills in writing, critical thinking and oral presentation.   The committee recommends that the Department follow through in its commitment to improve the consistency of coverage of gender issues across sections.

COMM 401: GENDER, RACE, AND MEDIA

This course examines the portrayal of race and gender in the mass media.  Students are assessed by examinations that include both objective items and integrative essay questions.  Students are required to complete three critical essays, termed “thinkpieces” which are prepared before the class discussion of important themes in the course.  An assigned group project requires students to research a topic, complete a research paper, and make an oral presentation of the group’s findings.  The course appears to meet the GE criteria.  

The instructor of the section reviewed is commended for the reinforcing of students’ basic skills by the use of varied assignments and assessment strategies which emphasize critical thought, writing and oral presentation.
CJUS 451: WOMEN AND CRIME

This course focuses on the multiple roles of women within the criminal justice system as victims, perpetrators and workers.  The multidisciplinary approach of the course incorporates social science perspectives from criminal justice, sociology, psychology, and history.  While the emphasis of the course is on the impact of gender differences within various aspects of the criminal justice system, issues of race and class are also covered.  Students are evaluated by a midterm and final that are objective and generally fact oriented.  Students complete a writing project that requires the review of six articles from refereed journals.  Students are encouraged to critique the journal articles they review, but it is not clear that this assignment requires that they think critically and integratively about the overall course themes.  Although there are no formal exercises that reinforce students’ oral skills, students do receive a few points toward their grade for class attendance and “participation” which may encourage informal oral participation.  Assessment and assignments that require more critical thought in integration of the diverse course material could strengthen the course.  In spite of some apparent weakness in reinforcing the skills of critical thinking and oral communication, the course appears to meet the criteria for a GE course in the Ethnic/Gender category.

ECON 352: POLITICAL ECONOMY OF POVERTY AND DISCRIMINATION

This course focuses primarily upon the social, political, and economic causes and consequences of poverty and discrimination within the United States.  An interdisciplinary approach is utilized to this end.  This course is designed to give students a theoretical framework to better understand the economic dynamics of poverty and racial and gender-based discrimination, as well as political-economic policies that have been developed in its response. 

Students are evaluated through a variety of assessment procedures in this class.  Students complete an in-class midterm, take-home final, and paper or group presentation.  The midterm is guided by an extensive study guide distributed a week or two prior to the test, allowing for the possibility of a more critical analysis of current issues.  The final exam is a take-home guided essay of approximately 9 to 15 pages providing the opportunity for students to write a reflective, critical paper, in which students can synthesize the main concepts of the course.  The students additionally have the option of writing a term paper or to present with others a group discussion of a current policy (with guided questions).  The group exercise (one of two choices) reinforces the students' oral skills, and students do receive points for class participation and another option of a short presentation (or paper) during the first week of the class.  This course integrates oral and written communication, and allows for participation in critical thought and discussion exercises.  The assignments reinforce the basic skills component of oral communication. Written communication is reinforced through the take-home final and term papers.  This course is consistent in meeting the objectives of the multicultural/gender component of the general education curriculum.

ENG 314: AMERICAN INDIAN LITERATURE

This course explores the diverse literature of American Indian culture through the use of recorded versions of oral accounts, stories, novels, films and contemporary poetry.  Gender issues are also considered.  Students are required to complete extensive writing assignments including assigned essays, typed journal entries, and midterm and final examinations requiring integrative essays.  Students also give oral presentations of a group project.  The class appears to meet all the criteria for an upper-division GE class in the ethnic/gender category.  The instructor of the course reviewed is commended for the extensive use of writing assignments requiring critical thought in the integration of the themes of the course.

HUM 460: CULTURAL STUDIES

The G.E. Committee’s request for review materials to be submitted was not communicated to the instructor for this course, and as a result no materials were available for review.  As a result, the G.E. Committee will request that materials be submitted for the fall 2000 offering of the course.

PA 305: ORGANIZATIONS IN MULTICULTURAL AND DIVERSE SOCIETIES

This course examines the effects of multicultural and gender diversity on organizations, as well as issues related to organizational diversity management.   The course addresses a number of the criteria for its category.  For example, it illuminates how diversity contributes to American society in examining "how managing diversity plays an important role in providing citizens with goods, services, [and] public service programs . . . " (syllabus). The syllabus and supplementary materials reflect attention to both multiculturalism and gender, although they do not specify whether one is treated more primarily than the other is. In the questionnaire, the instructor also notes that the class material focuses on several ethnic groups.  Although not explicitly stated in the syllabus, the disciplinary approach used to explore multicultural issues is management oriented. One of the assignments--a reading analysis paper--, for example, engages students in case study analysis of organizational diversity problems and solutions.  In addition to this assignment, students are required to present readings in front of the class, complete a midterm (multiple choice and true/false) and final exam, and engage in group discussions and other activities. These varied requirements nicely reinforce oral communication, written communication, and critical analysis skills.  The syllabus also clearly states how each component of the course is weighted (points are divided fairly evenly between exams, participatory activities, and the reading analysis paper) and specifies the assessment criteria for the paper on a handout. The committee's main suggestion is that the instructor tighten and clarify the syllabus description of the course themes and goals.  For example, under "Purpose of the course" the statements beginning "Organizational structures, behavior . . ." and "Organizations' frameworks and lenses . . . " could use some unpacking. In addition, the instructor lists a set of four goals under "course goals" and then lists another set of four that seem more clearly related to the class themes.  Perhaps the instructor could just include these latter four.  Also, we note that the title for the course listed on the syllabus differs from that in the Catalog.  Finally, no chair’s report was included in the portfolio for review.

TA 462: AFRICAN-AMERICAN THEATRE AND DRAMA

This course focuses on the development of African-American theatre, with an emphasis on how major playwrights/works relate with their historical and social contexts.  The instructor comments that class material is contextualized within African civilizations, the slave trade, and current political issues in order to raise students’ awareness of “how movements . . . adapt to different social changes.”  The class meets the goals of multicultural-focused humanities courses not only in situating its material in historical experiences, but also in comparing African American theatre with the dominant paradigm, that is, the “European aesthetic.” The class also demonstrates how this disciplinary perspective provides opportunities “to explore the constructs of ethnicity and the role that stereotyping plays in the development of perspectives.”  Although emphasis is placed on the African- American experience, the instructor notes that plays, which deal with issues of other minorities and women, are also discussed.  Course requirements include midterm and final exams requiring several short essay responses, as well as short writing assignments.  The exams (particularly the final) and the assignments require interesting and challenging analyses of theatrical works in terms of course concepts.  

The section of the syllabus entitled “Goals” actually describes the content of the course.  The GE Committee recommends that a statement regarding the multicultural/gender objective of the course be added to the syllabus.  We also note that materials were submitted for the winter 1996 course, apparently the most recent offering.  (Note, however, that the course was offered winter, 2000).  No department review was submitted for this course, possibly because the instructor is also the department chair.  Nevertheless, this looks like an excellent course, and, based on the materials submitted for review, appears to meet the GE criteria for its category.

CATEGORY COMMENTS AND RECOMMENDATIONS

The courses reviewed generally meet the criteria for this category.  The courses connect themes related to ethnicity and gender in interesting ways to various disciplinary areas, and the assignments and exams often nicely reinforce written communication, oral communication and critical thinking abilities.  The Committee recommends that the Criminal Justice Department review its assignments for CJUS 451 in terms of how they may further develop integrative, critical thought.   The Communications Department is also encouraged to pursue its commitment to improve the consistency of coverage of gender issues across sections.

VI. REVIEW OF SELECTED COURSES  

During the previous review cycle, the G.E. Committee found the materials submitted for certain courses to be inadequate, and recommended to the Faculty Senate that these courses be re-reviewed in the current cycle.  The courses to be re-reviewed are HIST 201 and SPAN 214.

HIST 201:  AMERICAN HISTORY FROM 1877 TO THE PRESENT

This course was reviewed last year and the G.E. Committee recommended a re-review.  The materials submitted by the course instructor and the department chair were reviewed. Students are provided with a critical perspective of U.S. history that addresses race and gender issues.  The course outline clearly specifies the various topics addressed during each session and students are required to prepare a 5-7 page essay on a limited selection of topics. There is clear indication that the course complies with the requirements of this G.E. category.
SPAN 214: CONVERSATIONAL SPANISH

This course was re-reviewed and the materials submitted by the instructor and the department chair indicate that the course is in compliance with the requirements of this G.E. category.  The course syllabus indicates the objectives and methods employed to develop conversational proficiency among the students.  The sample exams and review materials suggest that the course meets the G.E. criteria for this category.

VII. RECOMMENDATIONS TO THE FACULTY SENATE

Based on the preceding review, the G.E. Committee presents the following recommendations.  The chair of the G.E. Committee will take action to ensure that the recommendations are acted on.

RECOMMENDATION NO. 1: The GE Committee has two concerns regarding the Critical Thinking category, both of which relate to the applicable objectives and criteria for the Critical Thinking category.  First, the Committee is concerned that some critical thinking courses are not being taught in the small class size format, as is required by the current objectives and criteria.  Second, it is clear that not all of the courses are addressing all of the objectives that are listed for critical thinking courses.  

The GE Committee recommends that the Critical Thinking Oversight Committee, or, if it no longer exists, an interdisciplinary committee consisting of faculty who teach these courses, conduct a review of these courses with regard to the two concerns mentioned above.  This committee is requested to review the objectives and criteria for the Critical Thinking courses, and to suggest modifications to the objectives and criteria and/or the structure of the courses in order to bring the two in line.  The Dean of Undergraduate Studies is requested to ensure that this process is completed and that a report is forwarded to the GE Committee by the end of the winter quarter, 2001.

RECOMMENDATION NO. 2: During the current review, the G.E. Committee found that the document “Objectives and Criteria for Courses Meeting General Education Requirements” (FSD91-06, Attachment Two) does not contain objectives and criteria for the Upper-Division Writing category.  For the purposes of completing the current review, the G.E. Committee used the draft guidelines proposed by the Upper-Division Writing Oversight Committee.  As a result of our review, the G.E. Committee has several concerns regarding the upper-division writing courses.  These concerns are outlined in the section “Category Comments and Recommendations” for Category F (pp. 16-17).  

The GE Committee requests that the Upper-Division Writing Oversight Committee finalizes its draft guidelines for upper-division writing, and that these guidelines be forwarded to the G.E. Committee.  The G.E. Committee will use these guidelines to propose an amendment to the “Objectives and Criteria” document (FSD 91-06, Attachment Two).  Further, the G.E. Committee requests that the Upper-Division Writing Oversight Committee address the concerns mentioned in the above paragraph, and that it submit a report to the GE Committee containing its recommendations by the end of the Winter quarter, 2001.

RECOMMENDATION NO. 3: The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

Both to facilitate establishment of G.E. outcomes assessment, and to better communicate the goals of G.E. to students and faculty, the Committee believes that syllabi for all G.E. courses should clearly state the learning objectives for the course and how they relate to the overall G.E. program.  Additionally, syllabi should contain a list of assessable outcomes for the course.  As the preceding review indicates, syllabi for reviewed courses commonly describe the courses and their purposes, but few syllabi present explicitly stated learning objectives and/or assessable outcomes. Because departments have developed outcomes assessment plans, complying with this recommendation should be a straightforward matter of stating in G.E. course syllabi the objectives and assessable outcomes that have been developed.
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FSD 00-37

Report to the Faculty Senate Executive Committee Regarding a Possible Reduction in the Size of the Current General Education Program

Submitted by the University General Education Committee

May 9, 2001

At the request of the University Curriculum Committee, The Executive Committee asked that the General Education Committee consider whether the number of units in the general education program could be reduced from the current 82 (quarter units), and if the reduction could be achieved without compromising the purposes of the general education program.

In response, the GE Committee conducted a review of the general education requirements at twenty CSU campuses (excluding Channel Islands, the Maritime Academy, and Monterey Bay).  The GE programs at the various campuses range in size from the state mandated minimum number of 72 quarter units up to a maximum of 82 quarter units. The units (all converted to quarter) required in the various campus’ GE programs is summarized below.



Units 

List of Campuses



  82

San Bernardino



  79.5

Dominguez Hills



  78

Northridge



  76.5

Fresno, Fullerton, Long Beach, Sacramento,






San Jose, Sonoma, Stanislaus



  73.5

San Diego



  72

Bakersfield, Chico, Hayward, Humbolt, Los Angeles,





Pomona, San Francisco, San Marcos, San Luis Obispo

Essentially, there are three reasons for the relatively large size of CSUSB’s GE program, which are outlined below.

The number of units required in the Breadth Area Categories

GE programs are mandated to contain a minimum of 18 quarter units each in natural sciences, social and behavioral sciences, and arts and letters, for a minimum total of 54 units.  Included in these units are the quantitative reasoning requirement and the upper division requirement of 12 quarter units.  The number of units (all converted to quarter) required in the breadth areas of the various campus’ GE programs is summarized below:



Units 

List of Campuses



  60

San Bernardino



  58.5

Dominguez Hills, Fresno, Long Beach, Sacramento,





San Francisco, Sonoma, Stanislaus



  56

Hayward, Los Angeles, San Louis Obispo, Pomona



  55.5

San Diego



  54

Bakersfield, Chico, Fullerton, Humbolt, 





Northridge, San Jose, San Marcos 

One difficulty is that the standards that the CSU system has mandated for GE were designed with the semester system in mind.  The minimum requirement of 12 semester units in each of the three breadth areas can be easily met with four 3 unit semester classes.  It is more difficult to meet the minimum requirement of 18 quarter units using, primarily, four unit classes.  This is, likely, one of the reasons that our GE program requires 20 units in each of the breadth areas.  

Five of the semester campuses require the minimum of 36 semester (or 54 quarter) units in the breadth areas.  One campus adds only a one unit science lab, while the other seven semester campuses have one additional class (3 semester or 4.5 quarter unit) requirement between the three breadth areas.

Four of the quarter campuses require 56 quarter units in the breadth areas.  Basically, 20 units are required in each of two of the areas (of natural sciences, social and behavioral sciences, and arts and letters), while 16 units are required in the third.  The design by which this is accomplished differs by campus.  One method used by two of the campuses, for example, is to require only 16 breadth area units from the college in which the student’s major is found.

The Upper-Division Writing Requirement

Only two campuses (San Bernardino and San Jose) require an upper-division writing course within the GE program.  (Note that in the San Bernardino GE program, if a student tests out of the upper-division writing course, the four units must be replaced by a free elective.)  Several campuses require that students demonstrate competence in writing before registering for any upper-division GE courses.  Competence is generally assessed either by passing a proficiency exam or by completing an appropriate writing course (for which GE credit is not given).

Two alternative models for dealing with writing skills are being used within the CSU system:

At Dominguez Hills and San Francisco, two lower-division writing courses are required.  In addition, at San Francisco students must pass a junior writing proficiency test.

Three campuses designate certain GE courses as “Writing Intensive”: 

(At Northridge, all upper-division GE courses are writing intensive (2500+ words).  Further, a writing exam is required for entrance into upper-division GE.

(At San Marcos all GE courses are writing intensive (2500+ words).

(At San Luis Obispo, six GE courses (both upper- and lower-division) are designated as writing intensive (3000+ words that account for ½ the grade).

3.
Physical Education Requirement

Only two campuses (San Bernardino and Stanislaus) require a physical education activity course within the GE program.   Several campuses allow one physical education activity course as an option within the Lifelong Learning Category (E).

Recommendations

Bringing the San Bernardino General Education program into line with the system “norm” in any of these three areas would result in a reduction in the size of the program.  Would such reductions compromise the purposes of the General Education program?

Perhaps the easiest change would be to modify the upper-division writing requirement (Category F).  Currently students meet the requirement by either completing one of the upper-division expository writing courses or by passing a proficiency exam. But, those passing the exam must substitute a free elective, so that this category requires 4 units, regardless of the option chosen by the student.  By removing the requirement that a student passing the proficiency exam must substitute a free elective, this category would then require 0 units instead of 4.  Students not taking or not passing the proficiency exam would be required to complete a writing course (whose units would not count within the GE package).  This would reduce the size of the program by 4 units.

It is not clear to the GE Committee what the effects of such a change would be.  For students not taking or passing the proficiency exam, while the size of the GE package would have decreased, there would be no actual savings in terms of courses required to graduation.  In order to see a reduction in total course requirements, more students would take, and, presumably, more students would pass the proficiency exam.  It is not clear to the committee if having fewer students take the upper-division writing course would be detrimental to their individual skills.  

As the development of writing skills is central to the mission of the general education program, and as the GE Committee is not certain of the results that such a recommendation might entail, the GE Committee cannot endorse a change to the upper-division writing requirement without further consultation.

By modifying the physical education activity requirement in the Lifelong Understanding Category (Category E) the GE program could be reduced by 2 units.  Currently, the Lifelong Understanding Category requires six units; two units addressing physical physiological issues, two units addressing social and psychological issues, and a two unit activity requirement.  One option would be to allow one activity course as an option within Lifelong Understanding, allowing students to select courses from two of the three areas.  Another option would be to eliminate the activity requirement.

During the most recent five-year review cycle, the Department of Kinesiology has addressed concerns that the GE Committee had raised concerning the activity courses.  The committee was concerned with the rigor and academic content of the courses, and wondered about their continued place within general education.  In response, the Department of Kinesiology made important changes to the activity courses, requiring writing assignments and written final exams in all courses, and changing the grading scheme for activity courses from Credit/No Credit to A,B,C/No Credit.  The Department also prepared a report outlining several arguments for the need of activity courses within the GE program.  As a result, the GE Committee is reluctant to recommend a change in this category without further consultation and wider faculty input.

San Bernardino is the only campus requiring 60 units within the Breadth Area categories (Categories B, C, and D).  No other quarter school requires more than 56 units in breadth.  Half of the semester schools require only the minimum of 54 (quarter) units in breadth, and no semester school requires more than 58.5 units.  Should San Bernardino decide to convert from quarters to semesters, savings of up to 6 (quarter) units could be achieved in the breadth areas alone.    One reason for this is the ease of meeting the 12 semester unit requirement with three unit courses, compared to the difficulty of meeting the eighteen quarter unit requirement with four unit courses.  

Should San Bernardino decide not to convert to semesters, the GE Committee still feels that this is an area in which reductions could be made.  One possibility would be to reduce the unit requirements in each of the breadth areas (Natural Sciences, Social and Behavioral Sciences, and Arts and Letters) from 20 units to 18 units.  This would seem to require undue difficulty as colleges grapple with optional sizes for courses, perhaps creating two unit GE courses.  

Therefore, the GE Committee recommends that San Bernardino adopt a model similar to that used by Los Angeles and San Louis Obispo.  We recommend that the total number of breadth area units required be reduced from 60 (20 in each of the three breadth areas) to 56 (actually, 55-58) by requiring students to complete only 16 units (or 15 in some cases within Natural Sciences) in the breadth area containing their major.  Specifically, we recommend that the following language be added to the General Education Program:

Breadth Area Requirements (55-58 units)

In general, 20 units are required within each of the breadth areas of Natural Sciences, Humanities, and Social and Behavioral Sciences.  However, the breadth area requirements are reduced by one course in the breadth area corresponding to each student’s major, as follows:

Natural Sciences-based Majors

Students majoring in the following programs may omit one of the categories B2, B3, or B4:

Biology



Health Science

Chemistry



Kinesiology

Computer Science


Mathematics

Foods and Nutrition


Nursing

Geology



Physics

Humanities –based Majors

Students majoring in the following programs may omit one of the categories C1, C2, C3, or C4:

Art




Music



Liberal Studies

Communication


Philosophy

English



Spanish

French




Theatre Arts

Social and Behavioral Sciences-based majors

Students majoring in the following programs may omit the category D4:

American Studies


History

Anthropology



Human Development

Criminal Justice


Political Science

Economics



Psychology

Environmental Studies

Social Sciences

Geography



Sociology

Students majoring in a program within the College of Business and Public Administration may omit one course from one of the three breadth areas as outlined above.

Students pursuing a B.A. with Special Major should consult with the Dean of Undergraduate Studies to determine which course within the breadth areas may be omitted from their program.

FSD 00-38

Report to the Faculty Senate Regarding Capstone Courses

Submitted by the University General Education Committee

May 9, 2001

The General Education Committee is concerned about the quality of instruction in the capstone courses as currently structured.  The capstone courses are intended to extend, apply, and integrate skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.  As such, they should include projects that reinforce written and oral communication skills and that require critical analysis on the part of students.  However, the decision to teach these courses in a large lecture format makes the delivery of such goals nearly impossible.  According to the “Review and Recommendations” report, submitted by outside consultants Carol Schneider and Donald Castro at the end of the previous review cycle (Summer 1995), “this decision to teach the capstone courses in groups of 250 is the Achilles heel of the requirement.”   Excerpts from this report, together with the portions of the recent Breadth Area reviews pertaining to the capstone courses, are included in the attachment labeled “The State of the Capstones in the General Education Program at CSUSB.”  (See Attachment #1)

The outside consultants’ report suggests that,

“The real key to advanced work is not the level at which the faculty profess; it is the level of the assignments and projects that students attempt and complete on their own.  Assignments in advanced courses should elicit advanced work: work that requires students to frame their own problems (alone or in groups), seek and evaluate information related to those problems, develop and defend analyses that take into account competing points of view.  To be worthy of their name and aspiration, the capstone courses need to be reconceived so that they require and support this level of advanced student work.”

The report goes on to suggest that the commitment of more resources and rigorous college-level oversight of the capstones is necessary.  During the most recent five-year review cycle, the GE Committee has asked each of the colleges offering capstones to look closely at their courses.  They were asked to suggest ways to ensure that capstones are taught at an appropriate level and that they include assignments reinforcing the basic skills.  Each college offering capstones, Natural Sciences, Arts and Letters, and Social and Behavioral Sciences, submitted a report.

 The College of Arts and Letters suggested that all faculty teaching capstone courses should meet each quarter to exchange syllabi and to share ideas regarding the effective teaching of these courses.  The GE Committee requested that the College follow through on this idea, and that a quarterly summary of the meetings be forwarded to the GE Committee.  One quarterly report was forwarded, but to our knowledge, these meetings have not continued.  In the following year, the GE Committee made a similar request of the College of Social and Behavioral Sciences, but no summary report was ever forwarded.  (Note that this quarterly meeting model was suggested the year following the Natural Sciences Breadth area review, so that CNS has not yet been encouraged to adopt this model.)

The GE Committee is not convinced that significant changes have been made to the delivery, content, or oversight of the capstone courses during the last five-year review cycle.  Many classes require no writing and many are not clearly at an upper-division integrative level.  The efforts of the GE Committee to effect change have instigated only minimal movement.  Thus, the GE Committee makes the following recommendation.

Recommendation

The GE Committee believes that problems with the capstones persist, and agrees with the outside consultants that a more rigorous college-level oversight is called for.  Therefore, the GE Committee recommends that the Faculty Senate appoint an ad hoc Capstone Committee to look into issues concerning the capstones.

The Capstone Committee should include representation from the GE Committee, the University Curriculum Committee, the College Curriculum Committees, the Dean of Undergraduate Studies, and a student representative.

The Capstone Committee should convene at the beginning of the fall quarter, 2001, and is asked to report to the Senate and the GE Committee by the end of the quarter.  Should the campus decide to convert to the semester system, early input from this committee will significantly impact the restructuring of the GE package. 

The Capstone Committee should be given the following charges:

1. The committee should look at other models for upper-division GE that are in place at other CSU campuses, together with alternative models suggested in the outside consultants’ “Review and Recommendations” report.  In particular, the committee should consider whether another model would more effectively deliver instruction at an upper-division level that truly integrates breadth area requirements and that reinforces the basic skills of oral and written communication and critical thinking.  After conducting this review, the committee should recommend to the Senate, through the GE Committee, whether one of these alternative models should be adopted for upper-division GE courses at CSUSB.

2. The committee should consider models for ensuring the ongoing rigorous oversight suggested by the outside consultants.  The College of Arts and Letters suggested one such model.  They suggested that faculty teaching the capstones should meet quarterly to exchange ideas and to offer suggestions about how to incorporate oral and written communication assignments in large classes.  The committee should propose a model that would ensure the ongoing oversight suggested by the outside consultants.

Attachment #1
(FSD 00-38)

The State of the Capstones in the General Education Program at CSUSB

The material in this document represents information about the Capstone courses that has been gathered by the GE Committee during the last review cycle.  The sections relating to Capstones have been excerpted from the following documents:

I. The “Review and Recommendations” report, submitted by outside consultants Carol Schneider and Donald Castro at the end of the previous review cycle (Summer, 1995).

II. The General Education Committee’s report to the Faculty Senate on the Natural Sciences Breadth Area  courses (June, 1997).

III. The General Education Committee’s report to the Faculty Senate on the Humanities Breadth Area courses (June, 1998).

IV. The General Education Committee’s report to the Faculty Senate on the Social and Behavioral Sciences Breadth Area courses (June, 1999).

I.  Excerpts from the “Review and Recommendations” report, submitted by outside consultants Carol Schneider and Donald Castro at the end of the previous review cycle (Summer, 1995).

The cynicism of the present capstone course structure.  On paper, the capstone courses are presented as integrative, advanced experiences in the various liberal arts domains.  According to the criteria, the capstone courses are supposed to provide culminating experiences employing a higher level of analysis in each of the broad domains of study. Interdisciplinary work is encouraged and complex, intersecting perspectives prescribed.  As noted above, these are commendable goals and many other institutions are now describing proposals for advanced general education in comparable ways.

Unfortunately, CSUSB made a crucial decision in planning its GE program that fundamentally undercuts the potential effectiveness of its capstone course design. The language authorizing the capstone courses states that these courses will be offered in large-lecture format.  The catalog rather awkwardly defends this decision by suggesting that students need less attention in their advanced courses.  In fact, this decision to teach the capstone courses in groups of 250 is the Achilles heel of the requirement.  Faculty repeatedly explained to us that, given the size of these classes, they often give multiple choice examinations and are unable to assign or supervise research papers or other complex projects that might enable the students to undertake integrative learning.  This is to say that they judge it structurally impossible to require advanced level assignments in what are supposed to be advanced, integrative courses.

Students, in their turn, explained their conviction that the obvious (and only) point of these requirements is to extract additional tuition money and time from them at a point in their education when they are anxious to graduate.  No student suggested that these courses provided powerful integrative experiences.  How could they?  At a point in their studies where students should be doing their own work and taking considerable responsibility for their own questions and analyses, they are sitting in large lecture GE lecture classes where the faculty speak, where they take notes and where many of the examinations are short-answers and multiple choice questions.  

Faculty members who framed the capstone course requirement for GE explained that a major purpose of the capstone lecture courses is to maintain sufficient numbers of registration in the humanities, social sciences and sciences despite the ongoing melt-down of the first year class. But this rationale, while understandable, is not sustainable.  The students' cynicism about the purpose of these classes meshes perfectly with the faculty members' extreme pragmatism in designing these courses as large lectures.  

The CSUSB faculty need to rethink the purpose and process of these advanced courses. (Suggestions for this rethinking are offered in Part III.)  But whatever faculty members decide about the purposes of these courses, CSUSB needs to find ways of offering advanced general education courses in smaller classes.  The faculty group charged to lead this rethinking should be assisted by staff with the competence to model the financial implications of alternative models for general education.  The goal should be a shifting of resources to support genuinely advanced work taken at the advanced level.  In general this will mean more small classes; or at least sections, with qualified section leaders, for large classes.   

The real key to advanced work is not the level at which the faculty profess; it is the level of the assignments and projects that students attempt and complete on their own. Assignments in advanced courses should elicit advanced work: work that requires students to frame their own problems (alone or in groups), seek and evaluate information related to those problems, develop and defend analyses that take into account competing points of view.  To be worthy of their name and aspiration, the capstone courses need to be reconceived so that they require and support this level of advanced student work. 

The Purposes of Advanced General Education:  In reviewing the curriculum as presently constructed, and in discussions with faculty, we came to believe that the educational purposes of advanced general education should be rethought at CSUSB.  Institutionally, at CSUSB and throughout the CSU system, establishing upper level requirements for humanities, social sciences and science education ensures that all students will take liberal arts courses and perspectives at the university level.  This has the desirable effect of seeing that students study with CSUSB faculty beyond their chosen area of specialization as well as within it.  But to students, this kind of a breadth requirement can look like an injunction primarily to  take courses in which "I am not interested,"  as one remarked incisively.  

General education as currently defined at CSUSB and in the CSU system occupies its own intellectual territory, a territory firmly divided from that of the major.  The separation seems just as absolute between advanced general education and the major as it is between introductory general education and the major.  These divisions are especially enforced for students who select preprofessional majors such as business or education.  All of their capstone courses must be selected from the humanities, social sciences and sciences as conventionally defined.  The preprofessional studies are not seen as social sciences and, therefore, students cannot select advanced courses in business or education, no matter how broadly they are conceived, to meet upper-division general education requirements.

But the argument can be made that truly general education is generalizing education, that is, the kind of learning that is possible only after one comes to know particular things well.  In this view of general education, it emerges out of the major (AAC, The Challenge of Connecting Learning, 199l).  Or, as Ernest Boyer has proposed, general education can be seen as part of an  extended major,  a set of studies that provide historical and normative  perspective on as well as  critical dialogue with the student's own particular interests (College, 1987).  With a liberal arts mission, and with more and more CSUSB students taking only their advanced general education courses at the University, CSUSB has a strong self-interest in providing both a compelling educational rational for advanced GE and an equally compelling experience of the studies that comprise advanced GE.

Questioning the historic divide between general education and the major may be the first step in developing a compelling rationale for and experience of advanced general education. Currently, at CSUSB as elsewhere, GE requirements emerge from one set of considerations; requirements for majors from another.  An alternative approach articulates a rationale for advanced GE in which GE enhances, expands and queries the boundaries of the major.  At CSUSB, for example, every major might require students to create an interdisciplinary concentration of advanced courses designed to broaden their knowledge of the contexts and issues important to their field.  The choice of courses would have to have an articulated rationale; that rationale could include, by requirement, attention to diversity issues and critical thinking skills.  The concentration would be formed of  courses outside the student's field but selected in relation to  the student's interests.  Or, students might have an option of putting together an interdisciplinary minor which would have its own integrity, linked or not linked to the major as the student judges desirable.  Or, students might take a set of advanced disciplinary and interdisciplinary courses that contextualize their understanding of their field.  The design possibilities are many.  The important point for discussion is whether upper-division general education should engage and enlarge the students' interests as reflected in the major or remain separate from them. Regardless of the outcome of this discussion, students must understand the integral part GE plays (at both the lower and upper-division levels) with the major. 

If there is a strong preference for sustaining advanced GE as a separate domain at CSUSB, there nonetheless remains a need to articulate an educational purpose for advanced GE courses beyond capping earlier breadth studies in the humanities, social sciences and sciences.  Many institutions have developed a vertical model for general education, usually organized around a set of societal and/or cultural studies.  Typically, world history and/or American pluralism are introduced in the first two years; comparative cultural studies at a later stage; contemporary problems and issues in the final year.  A number of institutions tie ethical analysis and decision-making to these advanced courses.  Some institutions, for example, Auburn University or Trenton State, include studies in science, technology and society as part of this societal studies curriculum.  The State University of New York at Buffalo has designed an upper level science inquiry requirement that presupposes completion of earlier, laboratory courses in a particular science.  Close by, at Cal Poly, Pomona, an institution that has grappled with these same issues confronting CSUSB, upper-division general education has been clustered into thematic packages.  While this has produced mixed results, GE planners at CSUSB could very well profit from that campus's experiences.

CSUSB has all the pieces in place to create such a vertical core of societal studies, including science, technology and society.  But it needs to do some hard work on the relations between introductory and advanced work to turn the pieces into a compelling educational program.  And any such program is subject to all the challenges of advising described in Part II of this report.

II.  Excerpts from the General Education Committee’s report to the Faculty Senate on the Natural Sciences Breadth Area courses (June, 1997).

CATEGORY B-5.  INTEGRATIVE CAPSTONE IN THE NATURAL SCIENCES  
Integrative capstones are to provide students with an understanding of the interrelationships among disciplines and their applications to contemporary complex environments.  Courses will integrate, develop, and explore the implications of the skills and knowledge acquired in the lower division courses, in effect providing a culminating experience in each school by building upon that knowledge and those skills taught in the lower division General Education courses.  In so doing, as with the upper division electives, the Integrative Capstone courses are expected to provide a higher level of analysis than lower division courses.  Seven options are available in this category:

NSCI 300, SCIENCE AND TECHNOLOGY:  This course is designed to help students understand the relationships between science and technology, their impacts on society and society's impact on them, and to enable students to apply knowledge and skills gained to solve real-world problems involving integration of knowledge from various disciplines within and beyond natural sciences.  From the syllabus and materials provided, the content and level of the course appear appropriate for a capstone.  The course and instructor are to be noted for the serious effort to involve students interactively rather than passively and to incorporate oral communication and written assessment in grading materials despite the course being a large-lecture class.  The course utilizes both individual and team-based work, student assessment of team members on oral communication participation in their team assignments, and regular (every class) short written responses to a question posed by the instructor at the beginning of the class on the assigned reading and at the end on the lecture.  Depth of these assignments is limited by the size of the class and lack of student assistants, but they would appear to embody a conscientious effort to attain capstone goals of developing basic and advanced skills.  The syllabus does not state course goals in relation to student learning outcomes, although the instructor’s questionnaire explains at some length what these are and how the course attempts to meet them.  Based on the materials provided, the course satisfies the category requirements and should be recertified as a G.E. course.      

NSCI 310, THE ENVIRONMENT AND HUMAN SURVIVAL:    This course examines the interactive effects of biology, science, technology and human culture.  The approach to understanding modern environmental  problems is both historical and scientific.  The course begins by reviewing the scientific method as the basis of empirical knowledge, and then integrates knowledge students have gained from lower division courses in both the natural and social sciences to give them a broad view of environmental ecology.   The text and class materials appear appropriately challenging for an upper division capstone course.  The lectures, tests and optional writing assignments appear to be carefully crafted to meet the objectives of the course.  The objective tests include questions that go beyond the recitation of factual material and require the students to think critically and integratively.  The writing assignments are based on a reading list and are optional extra credit, although they are completed at the time of the final examination.  The instructor reports

that in the past the writing assignments were required; since they became optional, approximately 70% of students choose to complete them.  It is unfortunate that the writing assignment, which appears to be creative and challenging, is no longer a requirement, as the 30% of students that do not choose the writing option may be those most in need of this skill building exercise.  Both the integrative nature of the objective tests and the creative reading/writing assignment appear to meet the capstone goals of critical thinking and integrative learning.  The syllabus states objectives for the course, though they are brief and appear to be a reiteration of what appears in the university bulletin for the course rather than an explanation of learning outcomes student can expect to derive from the course.  Based on the materials provided, the course meets the category requirements and should be recertified as a G.E. course.  

NSCI  314, LIFE IN THE COSMOS:  This course considers the existence of life elsewhere in the cosmos based on the findings of astronomy, biology, chemistry and physics.  In the 1992 Natural Sciences review, the Committee remarked that portfolios were submitted for two different sections of the course, and that these appeared inconsistent in their content, with only one section clearly seeming to meet the expectations of an upper division course.  For the present review, materials for one section/instructor were submitted.  Based upon these, the Committee believes that the course meets all applicable criteria and requirements and is taught at an appropriate level of rigor and complexity, indeed in terms of content it appears to be an excellent example of what an integrative capstone should be.  In response to a query by the Committee, the Department reported that the course regularly is taught by this one instructor so as to resolve the consistency problem noted in the 1992 review.  The syllabus clearly explains course requirements, though it  does not state goals or objectives related to student learning outcomes.  Because of large enrollments (200 some students each quarter) and lack of resources for student graders, the instructor is forced to use multiple choice midterm and final exams, in addition to a 3-page paper on an assigned topic designed to elicit a critical student analysis.  Both the exams and paper requirement appear rigorous, but as generally observed in the 1995 outside consultant and 1996 general education program review reports, it is to be questioned whether such a limited writing requirement is satisfactory for achieving the capstone goal of developing students’ basic and critical thinking skills.  Based on the materials provided, the course clearly merits recertification as a G.E. course.                                

NSCI 320, ENERGY:  This course is designed to introduce students to past, present and future energy sources.  Students are introduced to the scientific principles and technological requirements for developing energy resources, related economic factors, and environmental problems associated with energy production and consumption.  The course integrates multiple disciplines including math, physics, chemistry and biology.  The text and class materials  appear  appropriate for an upper division  capstone.  The section reviewed used a "lecture‑film‑test" format that appeared challenging.  Evaluation is primarily by objective exam, but students are also required to complete two written assignments that require critical thinking and integration of the course material.  The tests and written assignments require that students demonstrate comprehension of material from several areas of the natural sciences lower division curriculum and the course appears to incorporate the capstone goals of developing students analytical and integrative skills.  The syllabus states objectives for the course, though they are brief and appear to be a reiteration of what appears in the university bulletin for the course rather than an explanation of learning outcomes student can expect to derive from the course.  Based on the materials provided, the course meets the category requirements and should be recertified as a G.E. course.

NSCI 325, PERSPECTIVES ON GENDER:  This course is described as a multidisciplinary approach to the understanding of how sex and gender roles effect the lives of  men and women in Western culture including an examination of how gender roles are established, maintained and changed.  The biological basis of sex difference and their effects on gender role development and change are explored, gender differences in health issues, and the impact of science and technology on the wide range of gender issues are explored. This course is one of the few capstones that appears to be completely multidisciplinary.  Students are provided  with an integratvie view of the concept of gender from the perspectives of the natural sciences, the social and behavioral sciences and the humanities.  To achieve full multidisciplinary integration, the course is taught by three instructors, one from each school.  While material from only one section of the course was reviewed, the course is presented in three or four sections a year, each with a different team of instructors.  The class is a large lecture section and, in the section reviewed,  students were evaluated  by three objective exams (one prepared by each instructor) and by a term paper.  The instructions for the written assignment are detailed, and it is clear that students are expected to produce a paper of high quality,  demonstrating critical thinking and integration of  the material from the course.  The tests and assignments appear challenging and appropriate to an upper division capstone course.  The course appears expects students to draw on material from lower division general education courses from all three disciplines, and appears to exemplify the goal of  the integrative capstones by  providing students with a culminating experience in the general education curriculum that is both integrative and multidisciplinary.  This course could well serve as a model for future multidisciplinary  integrative capstones.  The syllabus states objectives for the course, though they are brief and appear to be a reiteration of what appears in the university bulletin for the course rather than an explanation of learning outcomes student can expect to derive from the course.  From the materials submitted, the course appears to meet the category requirements and should be recertified as a G.E. course. 

NSCI 351, HEALTH AND HUMAN ECOLOGY:  This course covers a remarkable variety of topics with the stated objective of exploring the effects of scientific and technological advances on human health and the quality of human life.  Topics range from an analysis of energy sources to human sexuality.   A text is used but no information was provided on the text in the portfolio materials.  The course integrates information from lower division courses in physical, biological and social sciences.  Evaluation is entirely by objective examination.  The course appears challenging and students are required to know a great many detailed facts for the two examinations..  However, from the review materials there does not appear to be any assignment the require the students to demonstrate critical thinking or integrative skills.  Given the vast array of topics covered by this course, some demonstration of students’ integration of the material seems necessary in order to meet the goals of an integrative capstone.  In the previous (1992) Natural Sciences review for this course, the Committee report stated “the Committee finds its difficult to determine if this class meets the usual expectations of an upper-division class.”  The present review tends to echo those concerns, suggesting that there may be some problems with the content and rigor of some if not all sections of the course.  The course is recommended for recertification as a G.E. course, but the department is strongly encouraged to review the different sections of the course to ensure that all are being delivered with an appropriate and comparable level of upper-division rigor and integrative content.      

NSCI 360, LEGACY OF LIFE:  The content material of this course covers the origins of life from the biological perspective, but the wider, integrative goal of the instructor is to stimulate creative and critical thought using examples from the science of evolution to stimulate inductive logic and students' broad understanding of the philosophy, logic and application of science to the understanding  of nature (and life!).  The course integrates learning from lower division natural science classes in fields such as biology, chemistry, physics, geology, evolutionary theory and math; but the class is especially notable in the extent to which it also integrates students' lower division work in the social science and humanities by incorporating creative assignments that  involve visual perception, artistic creation, philosophical and logical applications, definitions of life and death, the universality of change, etc.  The text and exercise Manual used in the course have been created by the instructor and are now published.  The material for the class is rich and varied and appears to be challenging and appropriate to an upper division capstone course.  The students take several objective exams which are carefully crafted  to avoid what the instructor terms "factoid regurgitation", and appear to require that student demonstrate advanced logical and integrative skills to do well.  Exercises and extra credit opportunities are especially creative and include options such as field trips.  Cooperative group projects are also required.  This course appears to exemplify the integrative capstone, meeting and surpassing the goal of providing students with a challenging culminating experience.  The course shines; with rigor (and humor!) the instructor integrates diverse material from a variety of fields, demands critical thinking, provides integrative activities, and provides students with opportunities for creative learning, hands on projects, field experiences, and even group cooperative learning exercises and group presentations.  Based on the materials submitted, the course meets the category requirements and should be recertified as a G.E course. 

CATEGORY COMMENTS AND RECOMMENDATIONS
Content-wise, the capstones reviewed for this category represent an interesting, often intriguing set of courses which well reflect the breadth goals of general education.  The effectiveness of the courses in achieving other capstone goals of building upon basic skills tends to be problematic however, mainly because of the large enrollments and general lack of class support for faculty which tends to pressure instructors to utilize objective test methods and to eliminate components that build written and oral communication skills.  Based upon the materials submitted and reviewed, it is recommended that:

(a)  The School Curriculum Committee address and seek to resolve the problems of support of capstones so as to enable them to meet the criteria for such courses (see Recommendation No. 4, p 14) 
(b) Departments ensure that courses state objectives in their syllabi which will clearly inform students of the learning outcomes they can expect to derive from a course (see Recommendation No. 2, p. 13).

4.  The Breadth Area capstone courses were identified in the G.E. consultant report and the AY 1995-96 general G.E. review report as a problem area of the program which requires commitment of more resources and more rigorous school-level oversight if the courses are to meet their mandates to (a) develop higher-order intellectual skills and (b) provide integration of content within the Breadth Area.  The report suggested that the viability of the capstones as they are presently structured may be in question in the AY 2001 five-year program review unless the weaknesses are addressed during the present review cycle.  The present review has disclosed that the weaknesses noted in the aforementioned G.E reports persist within the Natural Sciences Breadth Area capstones.  It further appears that instructors who most fully comply with capstone requirements do so only through heroic efforts on their part which impose an unfair burden in that comparable exertions are not being made in all capstones.  This situation illustrates the structural character of the capstone problem and the need for structural and program-level solutions.

RECOMMENDATION NO. 4: The Committee recommends that the School of Natural Sciences Curriculum Committee review the current delivery of Natural Sciences Breadth Area capstone courses and present to the G.E. Committee by the end of the fall quarter, 1998, a report explaining how it intends to (a) increase support of capstone courses by providing additional workload credit for faculty teaching the courses, student assistants for courses, or both, and (b) improve school or departmental oversight of capstones to ensure that courses consistently include written and/or oral communications requirements which develop the integrative learning and reinforce basic skills expected of upper-division courses.

III.  Excerpts from the General Education Committee’s report to the Faculty Senate on the Humanities Breadth Area  courses (June, 1998).

CATEGORY C-5.  INTEGRATIVE CAPSTONE IN THE HUMANITIES

The integrated learning intended in these courses is to provide students with an understanding of the interrelationships among disciplines and their applications to contemporary complex environments.  They are to be at the upper division level, and should extend, apply, and integrate skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.  These courses are to be interdisciplinary, integrating knowledge across disciplines within and across the breadth areas.

HUM 319: MYTH METAPHOR AND SYMBOL

This course explores how societies use mythology, metaphor and symbolism to create order and provide meaning.  While it is not readily apparent from the rather sketchy syllabus (which lacks a course description and/or objectives), the instructor's questionnaire states that a goal of the course is to get students to see the way myth, metaphor and symbol continue to shape how we experience modern life, thus fulfilling one of the basic capstone purposes.  The rigor and level of analysis of the course appear appropriate for an upper division and a capstone course.  Midterms (two) and final exam utilize multiple choice and true/false questions, but with short essay questions also required on the final.  A group term paper teaming three students also is required.  The course generally appears to meet the

relevant Humanities criteria and capstone criteria, though gender issues and the natural sciences do not seem to receive much coverage (the latter point was noted in the previous Humanities review).              
HUM 325: PERSPECTIVES ON GENDER

This cross-disciplinary course addresses the topic of gender from the perspectives of the humanities, social sciences and natural sciences.  The course is integrative and includes coverage of multicultural and diversity issues.  The syllabus includes course objectives that appear to attempt some balance between male and female issues, and the text addresses both the male and female experience.  Such evidence of balance appears to satisfy the critique of gender balance made in previous reviews of this class.  The class requires that students demonstrate writing and critical thinking skills by requiring two papers, the second an integrative paper based on scholarly sources.  This is a substantial writing component and is noteworthy and commendable in a large lecture class.  In addition to the writing requirements, students are evaluated by three exams, over each of the discipline areas, and are allowed to do additional activities for extra credit.  No exams were included for review.  The class meets the objectives both for an Integrative Capstone course and for the Humanities Breadth Area.  As noted by previous evaluators, this course provides an excellent example of a multi-disciplinary, cross-breadth class envisioned by the Integrative Capstone category.  The course has grown over time, responding to evaluator and student critiques of imbalance in the treatment of female and male perspectives.  This course appears to represent a model of interdisciplinary cooperation in designing and presenting a Capstone course that enriches the G.E. curriculum, and could well be emulated.

HUM 330: ARTS AND IDEAS 

This course engages students in the study of a wide range of Western music, art, and literature through the lens of six philosophical ideas as formulated by Mortimer Adler.  Combining the works of art with key philosophical concepts gives the course a degree of complexity and breadth. The course addresses all of the objectives of the humanities breadth area. The three 1‑2 page homework assignments, which essentially are short papers, require the students to engage in higher‑level thinking skills.  On the other hand, the multiple‑choice examinations are based primarily on identification and recall.  Similarly, the stated objective of the course‑‑"to encourage a greater sensitivity to the arts"‑‑does not suggest that higher‑order skills will be involved.  This course would very likely benefit from the School of Humanities proposal to have instructors of capstone courses meet regularly to incorporate more emphasis on higher‑order skills in their courses.  Also, the syllabus does not include any assessable outcomes.

HUM 335: THE ORIGIN AND CONTEMPORARY ROLE OF LATINO CULTURE

This course was reviewed during the 1996-97 cycle, and was found to meet the requirements both as a Humanities breadth area course and as an integrative capstone.

HUM 340: INTERPRETATION AND VALUES    
This course is designed to allow the student to think critically about the development of value systems.  The particular course section reviewed looks at the relationships between nature, agriculture, and culture, and how values concerning these areas might be interrelated.  The course begins with an extended reading on the philosophy of science which gives the students a framework within which to think about the questions posed in the course.  Concerns such as predictions regarding the greenhouse effect are discussed from scientific, moral, and cultural perspectives.  As such, the course is interdisciplinary in nature.  The requirements for the course include three multiple choice exams and a 3‑4 page paper.  The exams, which cover the assigned readings and the lectures, are very comprehensive and are at an upper‑division level.  The paper requires the student to critically examine a claim made by an author of one of the required texts, evaluating the support given for the argument, and then agreeing or disagreeing with the conclusion.  Based on the materials submitted, the Committee believes this course meets the requirements for the Humanities Breadth Area and the Integrative Capstone Section, and that it should be recertified as a G.E. course.

HUM 344: IDEAS IN AMERICAN CULTURE

This course is designed to explore issues in American life from a historical perspective.  Content is structured to help students investigate the ideas of some of the great thinkers of our time, as well as to identify and clarify their own beliefs.  The course is clearly interdisciplinary.  While no papers are assigned, the two midterms and the final exam each contain a significant essay component.  Between the three exams, which also contain rigorous multiple choice components, students write seven 500-750 word essays that require an analysis of the required reading.  These requirements are clearly at the upper-division level, and serve to reinforce the critical thinking and written communication basic skills.  Based on the material submitted, the G.E. Committee believes that this course meets the applicable criteria both as a Humanities breadth area course and as an integrative capstone.  As soon as possible, the syllabus should contain a statement regarding assessable objectives for the course.

HUM 380: COMPARATIVE STUDIES IN THE ARTS AND LITERATURE OF WESTERN AND NON-                   WESTERN CULTURES

This course compares aspects of music, art, theater, and literature between western and non‑western cultures.  The course section reviewed focused on Chinese, Japanese, Indian and Indonesian cultures.  Where the previous

Humanities review criticized the course for a Eurocentric focus, from the materials submitted and the instructor's questionnaire, this course seems clearly and conscientiously to be global in its spirit and approach, integrating western comparisons into an overall eastern focus.  The sample mid‑term exam contained a set of short answer questions (a paragraph each) and the final an essay question.  The instructor indicated that he requires more or less writing from students depending on course size, which has varied from 50 to 150.  As soon as feasible, objectives for the course should be presented in the syllabus and linked to outcomes assessment standards for the course.  From the materials submitted, the course appears to meet the relevant Humanities criteria and capstone criteria.  It should be noted that the catalog title for the course is as indicated above, while the syllabus title is "Comparative Studies:  East and West."  This is a minor issue, but it would be preferable to consistently use one of the titles, whether the catalog title with its descriptiveness, or the instructor's with its brevity.  Additionally, the instructor is to be commended for his excellent, thorough response to the course questionnaire.        

HUM 385: A CULTURAL HISTORY OF FASHION

This course examines fashion as a cultural phenomenon, art form and mode of self expression.  The course is taught in a large lecture format at least once each academic year.  The course meets most objectives for an Integrative Capstone in the Humanities core.  The interdisciplinary nature of the course expands a traditional area of study to concern broader aesthetic, behavioral, and social issues.  The primary goal of the course is to increase the students’ understanding of how clothing, while one of the fundamental needs of humankind, also has aesthetic and symbolic functions that have developed in conjunction with other cultural art forms and fundamental aspects of the human experience.  The course materials submitted by the instructor clearly indicate consistency in satisfying most of the criteria for this General Education category.  However, the nature of the evaluations (i.e., primarily objective tests) calls into question whether or not there is a clear measure of the applied and integrative skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.

CATEGORY COMMENTS AND RECOMMENDATIONS
Integrative capstones in all disciplines areas are expected to be “interdisciplinary, integrating knowledge across disciplines within and across the breadth areas.”  While the Humanities capstones appear to generally meet this requirement within the discipline of the Humanities, and include breadth areas from the Social and Behavioral Sciences, the previous review (1993) found that these courses were generally weak in including material from the Natural Sciences breadth area.  The current review finds that the Natural Sciences breadth area is not covered in any significant degree in these courses, with the exception of HUM 325.  In particular, HUM 319 and HUM 330 were specifically cited as lacking this in the last review and appear not to have improved in this review cycle.  The G.E. Committee urges the School of Humanities to look closely at how to integrate a Natural Sciences perspective into its capstone courses.

The previous review recommended that the Humanities capstones strive to become less Eurocentric.  Some improvements have been made in the incorporation of cultural and gender diversity.  HUM 380 was found by the current reviewers to be “global in spirit”, and HUM 325 has incorporated a better balance between female and male perspectives, as recommended in past reviews.  

Most of the capstones are found by the current reviewers to include significant requirements to enhance students’ writing skills and critical thinking abilities and appear to be taught at the appropriate upper division level.  HUM 385 was cited in the past review as somewhat lacking in this regard, and current reviews find that the course is now generally taught at an upper division level, but that higher level skills do not appear to be assessed in the evaluation process used in the course.  The Committee recommends that HUM 385 include some evaluation of students beyond objective, multiple-choice exams in order to tap students’ higher order thinking skills as appropriate to an upper division course.

III.   RECOMMENDATIONS TO THE SCHOOL OF HUMANITIES IN RESPONSE TO ITS REPORT ON ITS CAPSTONE COURSES

The School of Humanities was requested to conduct a review of their capstone courses, and to forward a report of their findings to the G.E. Committee.  Over the current five-year cycle, the G.E. Committee is assessing capstones to see whether the present problems regarding development of higher-order learning skills are being addressed.  The report was to explain what actions are being taken to incorporate exercises that develop higher-order thinking skills in the capstone courses, and was to address the issue of allocation of resources for assigned time for faculty and/or student assistants for courses.

The report from the School of Humanities is appended to this report as Attachment 1.  The proposals recommended in the report are summarized below.

    1.  The Humanities faculty teaching capstone courses will meet at least once each quarter to exchange syllabi and share ideas regarding effective teaching in these courses.  The chair of the committee, to be selected by the Dean of the Humanities, will be charged with collecting syllabi and providing a brief summary of the ideas shared in the meetings.  These ideas would be publicized or presented in some way.

     2.  The School will insure, by the use of SIS+, that students who lack the prerequisite of junior or senior standing may not enroll in these courses.

     3.  The School is considering mechanisms for delaying enrollment in capstones for students who need to improve their basic skills (especially writing).

     4.  The School will assure that appropriate technical support is provided to multimedia intensive courses, by providing technical training in running projectors, sound systems, etc., to student assistants currently assigned to these courses.

COMMENTS AND RECOMMENDATIONS
The G.E. Committee’s response to the report from the School of Humanities is very positive, and the Committee encourages the School to act on the report’s proposals as soon as feasible.  The Committee makes the following recommendations to the School.

     1.  The faculty teaching the capstones should meet (at least) twice per quarter, once early in the quarter so that shared ideas may be implemented, and again late in the quarter to share feedback on newly implemented techniques.

     2.  A report of these meetings, along with a list of attendees, should be forwarded quarterly to the Dean of the School (and cc’d to the G.E. Committee).

     3.  The G.E. Committee requests that the School of Humanities submit a report at the end of the 1998-99 academic year summarizing the results of these recommendations.

IV.  Excerpts from the General Education Committee’s report to the Faculty Senate on the Social and Behavioral Sciences Breadth Area  courses (June, 1999).

CATEGORY D-5.  INTEGRATIVE CAPSTONE IN THE SOCIAL AND BEHAVIORAL SCIENCES

The integrated learning intended in these courses is to provide students with an understanding of the interrelationships among disciplines and their applications to contemporary complex environments.  They are to be at the upper division level, and should extend, apply, and integrate skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.  These courses are to be interdisciplinary, integrating knowledge across disciplines within and across the breadth areas.

SSCI 300: NONWESTERN WORLD

This course aims to provide students with an understanding of the historical, political, social, geographic, and economic aspects of nonwestern societies and the course content is centered on eight themes: population, poverty, development, status of women, environment, efforts at transition from authoritarian rule, weapons proliferation, and arms control.  Much of the focus of the course is in providing students with an understanding of social phenomena from a third-world perspective.  The course is multi-disciplinary in nature and its objectives and substantive content are very appropriate for the GE requirements.

However, due to the large enrollment size, the course format consists primarily of lectures and consequently, students are evaluated primarily through two multiple choice exams which determine 90% of a student's grade. Participation in a panel discussion and attendance determine the remaining 10% of a student's grade. A more balanced evaluation approach that incorporates written assignments is recommended in order to enhance students' critical thinking skills.  Also, the participation of other department faculty in this course will assure its viability as a valuable component of the General Education curriculum.
SSCI 304: CONTEMPORARY LATIN AMERICA

This course is designed to acquaint students with the basic social, economic, cultural, ideological, and political issues that affect contemporary Latin America. The course addresses the historical antecedents that have influenced various developmental issues in contemporary Latin American societies. Analysis of gender, culture, ethnicity, environment, and racial issues are also integrated into the course.  The course focuses on contemporary issues that affect Latin America in general, but it incorporates an analysis of the diverse and unique features that characterize different Latin American nations. 

This integrative capstone course is multi-disciplinary in nature and integrates reading assignments, films, and lectures.  Students' critical thinking skills are evaluated on the basis of their performance on small group discussion and essay projects and on written answers to exam questions.  This course is appropriate for the GE curriculum and it is suggested that the team-based approach to teaching it be continued in the future.
SSCI 315: CULTURAL ADAPTATION: THE QUEST FOR SURVIVAL

This course examines cultural diversity through the context of exploring universal human problems and various cultural solutions to them. The course appears to be interdisciplinary in nature, in that it brings in perspective from a number of concentrations, particularly sociology, anthropology, history, economics, and political science.  The entire grading scheme in the course reviewed consists of two midterm exams and the final exam.  All of the exams are multiple choice and true false.  There is no provision for student writing, and, while the instructor’s questionnaire declares this course to be problem solving in orientation, there seems to be little critical thinking or problem solving required.  This course needs to do a better job of reinforcing the basic skills in general, and writing in particular.

SSCI 316: RACE AND RACISM

This course appears to be exemplary in meeting both the cross-disciplinary and breadth area criteria for capstone courses.  Course material from five sections, taught by different instructors, were reviewed and there appears to be consistency across sections in the focus on the multicultural experiences of U.S. society from the discipline perspective of the social sciences including anthropology, economics, history, political science, psychology and sociology.   In stressing “nativism and racism” in U.S. history, several instructors emphasize the structural factors that shape the experience of immigrants, while others focus on individual factors such as the psychological mechanisms underling prejudice and discrimination.  All instructors appear to introduce students to the “ basic concepts, theories and operational definitions of racial and ethnic group interactions.”

Illustrations of these principles are largely Eurocentric, although one instructor included current examples in the news that included non-western examples of nativism and racism.   As noted in the last five-year review,  “the title of the course suggests a less narrow approach to the issue should be implemented” recognizing that racism is not limited to any one group, culture or historical time period.  The course appears to give students all the skills they need for a broad analysis of the phenomenon of racism across time and cultures.

The earlier review also noted the problem with developing upper-division skills in writing and critical thinking in the large lecture format.  This class continues to be taught primarily in the large lecture format.  Two instructors noted that their sections were “always over 240”; however, all but one of the sections reviewed now include at least one writing assignment, and several include multiple writing requirements with an emphasis on critical thinking.  Several instructors also include group projects and group presentations either as a requirement or option.  All sections also included a gender perspective.   One questionnaire suggested that it would beneficial for instructors to meet periodically to share information and techniques and assist instructors new to the course.  This suggestion seems very appropriate for maintaining consistency across the large number of sections, creatively addressing the specific challenges of incorporating the writing and critical thinking criteria for an integrative capstone course, and dealing with an emotionally laden material while teaching to large lecture sections.
SSCI 320: UNDERSTANDING CAPITALISM

This course provides an interdisciplinary examination of capitalism.  A wide range of issues is addressed; including the origins of capitalism; theories about it; businesses and households within it; its effects on the distribution of wealth, social classes, and individual identities; the role of government in capitalistic societies; its relation to imperialism; and comparisons to socialist societies.  The primary disciplines involved are economics, political science, history, and sociology, but psychology, gender, and race also figure in.  By considering artistic expression, particularly music, as a product of capitalism, the course extends its range to the arts.  Critical thinking is required, especially since students are required to think about capitalism as a cultural and social product based on and contributing to socially constructed beliefs.  In the section reviewed, there are three midterms, a final, a three-page paper, and an optional, extra-credit two-page paper.  One midterm includes an

essay question, and another midterm consists entirely of essay questions. The extra-credit paper is notably inventive, asking students to "analyze a song whose lyrics discuss life under capitalism."  The Committee commends the instructor of this course for his emphases on writing and critical thinking and for his extension of the course beyond the social sciences.

SSCI 321: URBANIZATION AND THE URBAN ENVIRONMENT

This course examines cities, particularly in North America, from an interdisciplinary perspective.  It briefly looks at the historical development of cities and then focuses on contemporary urban issues in North America and Latin America, in particular issues involving the family, the community, immigration, gender, and government.  The approach includes a wide range of disciplines in the social sciences, but none beyond that area.  In the section reviewed, students read The Urban World and a wealth of auxiliary readings, giving them exposure to many authors' views.  Assessment is based on two midterms (one of which may be skipped) and a final examination, all entirely consisting of multiple choice questions. No written work is required, and little opportunity is offered for students to demonstrate integrative conceptualization or critical thinking.  No assessable objectives are included.  The Committee concludes that, in order to meet the requirements of the breadth area, the assessment methods must be revamped to require more analytical thinking.

SSCI 325: PERSPECTIVES ON GENDER

The course continues to be an excellent example of what an integrative capstone course should be.  Because the course is team taught by faculty from three different disciplines, it has (and takes advantage of) the opportunity to integrate what students have learned across the full span of their education.  The chapter titles in the syllabus give an excellent idea of the range of economic and social diversity covered.  The questionnaire speaks to the inclusion of cultural diversity.  The course should allow all students to become more familiar with issues of gender that may be new to them.  The faculty is to be commended for including opportunities for both oral expression as well as written work in a course taught in a large lecture format.  It shows what is possible when a course gets the kind of rich support that this course receives.

The faculty have clearly made an effort to respond to concerns raised in the last review.  The examinations included with the rest of the material seem to have a good balance of questions covering the various areas of concern.  Furthermore, in responding to the questionnaire, the instructor directly addressed the perception that the course is sometimes seen as condoning “male-bashing.”  Certainly, nothing I saw in the syllabus supports that perception.  I would be interested to know if SETEs are ever administered in this course, and if they are what kinds of comments are received on the subject of “male-bashing.”

SSCI 343: UNDERSTANDING SOCIALISM

This course introduces students to the theory and practice of socialism throughout the world.  It appears to be highly interdisciplinary, including discussion of social, economic, political, and historical issues.  Students study socialist movements and governments from around the world, explicitly comparing socialist and capitalist economies and governments, as well as comparing various types of socialism.  These comparisons are international and cross-cultural.  Gender issues are addressed as various socialist writers argue for gender equality.  The course section reviewed requires one brief and one more significant writing assignment.  On the first day of class, students are asked to define socialism in their own words (graded credit/no credit).  Near the end of the quarter they are asked to return to that question and write a five-page essay on what socialism is and whether or not it is needed.  This assignment, worth 30% of the grade, requires students to engage in critical thinking while clearly reinforcing writing skills.  Based on the materials submitted for review the G.E. Committee believes that this course meets the applicable criteria.

SSCI 345: RELIGIOUS EXPRESSION IN AMERICA

This course is an interdisciplinary social science analysis of the relationship among religious belief, religious practices and secular society in American culture.  The course draws from students’ learning in sociology and psychology primarily, but economics, history, and political science are represented in the course as well.  While focusing primarily on America, religious practices from other cultures are investigated because of their effect on American belief and practice.  A writing project worth 20% of the grade requires students to analyze and compare their experiences at public services of two separate religious organizations.  This 5 to 7 page project adequately reinforces both critical thinking and writing skills.  Additionally, attendance, worth 10% of the grade, is checked by frequent short in-class writing assignments.  Based on the materials submitted for review, this course appears to meet the applicable criteria for its category.

SSCI 350: ROOTS OF MODERN RACISM IN AMERICA

This course takes a rigorous analytical approach to racism in America.  It incorporates both gender and multicultural diversity, and touches on a variety of disciplines in the Social and Behavioral Sciences to qualify for being an integrative course.  It does not count oral presentation as a component of the final grade although the professor does encourage discussion.  There is also no significant writing component although students who elect to do so will have some writing to do on the extra credit quiz the instructor includes as an option to earn an additional 10 percent toward the final grade.

CATEGORY COMMENTS AND RECOMMENDATIONS

Integrative capstones in all disciplines are expected to be “interdisciplinary, integrating knowledge across disciplines within and across breadth areas.”  Although the courses in this category do a good job integrating knowledge from across the disciplines within the Social and Behavioral Sciences, greater emphasis should be placed on integrating knowledge from the Natural Sciences and the Arts and Letters.

As in the previous review, the G.E. Committee observes that some of these courses do not do an adequate job of reinforcing the basic skills.  Several of these courses require a five to seven page paper or two three page papers, others include essay questions on exams, while still others offer no opportunity for writing at all.  The G.E. Committee is aware of the difficulties of teaching large lecture courses, but it feels strongly that this is an area that needs to be addressed.

The G.E. Committee recommends that syllabi for all G.E. courses contain a statement regarding the learning objectives for the course, and how they relate to the G.E. program, and that they contain a list of assessable outcomes for the course.

Further recommendations regarding this category are given in the following section.

VIII. RECOMMENDATIONS TO THE COLLEGE OF SOCIAL AND BEHAVIORAL SCIENCES IN RESPONSE TO ITS REPORT ON ITS CAPSTONE COURSES

The College of Social and Behavioral Sciences was requested to conduct a review of its capstone courses, and to forward a report of their findings to the G.E. Committee.  Over the current five-year cycle, the G.E. Committee is assessing capstones to see whether the present problems regarding development of higher-order learning skills are being addressed.  The report was to explain what actions are being taken to incorporate exercises that develop higher-order thinking skills in the capstone courses, and was to address the issue of allocation of resources for assigned time for faculty and/or student assistants for courses.

The College of Social and Behavioral Sciences asked its department chairs to review and report on the capstone courses taught by faculty within their departments.  For example, SSCI 321 Urbanization and the Urban Environment was reported on by the Chair of the Department of Geography.  Reports were submitted for eight of the ten capstone courses offered by the College.  It is not clear whether these individual reports were circulated and/or discussed among all of the College’s chairs as no summary statement was provided.

The following observations highlight the information obtained from the chairs’ reports.

5. The Social and Behavioral Sciences capstone courses tend to be truly interdisciplinary, integrating material from a variety of social and behavioral sciences.  Additionally, the courses do a good job of including material concerning multicultural and gender issues.

6. Courses offered in a multi-section format tend to be very consistent.  The report for SSCI 316 notes that the topics covered and the tone set by the syllabi and other class materials are remarkably similar.  The faculty who teach SSCI 325 have been meeting to discuss, among other issues, the consistency of the course.

7. In general, the courses do not do a good job of reinforcing the basic skills of oral and written communication, and critical thinking.  Only one of the chair’s reports mentions a writing component in a capstone course, others mention that the time necessary to read and respond to written work in a large lecture course prohibits such assignments. 

8. The level of support for faculty teaching capstone courses varies widely by department.  The report for SSCI 316 indicates that the College of Social and Behavioral Sciences provides faculty teaching that course with an undergraduate teaching assistant for a few hours each week.  The report for SSCI 304 and 350 states that the History Department provides its faculty teaching capstone courses with a course of released time.  Most other faculty, apparently, receive no support.

COMMENTS AND RECOMMENDATIONS
The G.E. Committee is concerned about the apparent lack of communication between departments in the College of Social and Behavioral Sciences regarding its capstone courses.  The committee recommends that the faculty teaching the capstone courses meet regularly to discuss issues of concern as well as to share successes and failures.

Additionally, based on the materials submitted during the current review, the G.E. Committee does not believe that oral and written communication skills and critical thinking skills are being adequately reinforced in the capstone courses.  The committee recommends that the College of Social and Behavioral Sciences examine this issue during the 1999-2000 academic year.

Therefore, the G.E. Committee makes the following recommendations.

4. The faculty teaching the capstones should meet (at least) twice per quarter, once early in the quarter so that shared ideas may be implemented, and again late in the quarter to share feedback on newly implemented techniques.  Particular attention should be paid to the reinforcement of basic skills.  The chair of this committee, to be selected by the Dean of the Social and Behavioral Sciences, will be charged with collecting syllabi and providing a brief summary of the ideas shared at the meetings.  These ideas are to be communicated to the faculty within the College.  A report of these meetings, along with a list of attendees, should be forwarded quarterly to the Dean of the School (and cc’d to the G.E. Committee).

5. The College of Social and Behavioral Sciences should appoint a committee to review the presentation of its capstone courses, with particular attention paid to the reinforcement of the basic skills.  This committee should identify ways in which this concern may be addressed.  Additionally, this group should investigate ways to increase the level of support for faculty teaching the capstone courses.

6. The G.E. Committee requests that the College of Social and Behavioral Sciences submit a report at the end of the 1999-2000 academic year summarizing the results of these recommendations.
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Annual Report to the Faculty Senate

Submitted by the University General Education Committee

May 9, 2001

The current academic year is the fifth year in the five-year cycle during which the General Education Committee evaluates the General Education Program.  In its overall review of the program, the GE Committee has focused on the following three areas of concern.

I. Possible Reduction in the Size of the Current GE Program

At the request of the University Curriculum Committee, The Executive Committee asked that the General Education Committee consider whether the number of units in the general education program could be reduced from the current 82 (quarter units), and if the reduction could be achieved without compromising the purposes of the general education program.  

The GE Committee’s review and recommendations are attached (see the “Report to the Faculty Senate Executive Committee Regarding a Possible Reduction in the Size of the Current General Education Package” – FSD 00-37)

II. The Capstone Courses

The General Education Committee is concerned about the quality of instruction in the capstone courses as currently structured.  The capstone courses are intended to extend, apply, and integrate skills and knowledge gained in the basic skills and one or more of the lower division breadth areas.  As such, they should include projects that reinforce written and oral communication skills and that require critical analysis on the part of students.  However, the decision to teach these courses in a large lecture format makes the delivery of such goals nearly impossible.

The GE Committee’s review and recommendations are attached (see the “Report to the Faculty Senate Regarding the Capstone Courses” – FSD 00-38)

III. Modifications to “The Objectives and Criteria” (FSD 91-06)

During the recent review cycle just completed, the GE Committee had two major concerns with “The Objectives and Criteria”, the document listing the criteria by which each GE course is to be reviewed.  The first is that the document does not contain objectives and criteria for the upper-division writing course.  The upper-division writing courses were evaluated during the current cycle against a draft document proposed by the Upper-Division Writing Oversight Committee.  The GE Committee has asked the Upper Division Writing Oversight Committee to propose objectives and criteria to be appended to FSD 91-06.

The second concern with the Objectives and Criteria document is with the current objectives and criteria for the critical thinking courses.  During the recent review cycle, concern was expressed that not all of the critical thinking courses were meeting all of the listed objectives.  The GE Committee asked that the Critical Thinking Committee look at the current objectives and suggest any modifications they deem necessary.

The work of these committees has not yet been forwarded to the GE Committee, but is expected soon.  Once the GE Committee has discussed their reports, we will forward our recommendations to the Faculty Senate.
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